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SUMMARY

The three year exemplary project in Career Education, funded
under part D of public law 90-576, was successfully conducted
by the Admiral Peary AVTS, Ebensburg, Pennsylvania, during
the period 1 July 1973 to 30 June 1976.

Project objectives are classified as either process or pro-
duct.

Process Objectives

To develop a "reality bound" program of Career
Awareness for students in the elementary grades
that will expose the students to many of the actual
materials and equipment utilized in the world of
work in general,
To develop a "reality bound" Career Exploration
program for the junior high school or middle school
students with actual "hands-on" experience in the
exploratory sense in the various occupational
clusters, and to make available to students
sufficient information and experiences to allow
them to chose a general direction in which they
wish to pursue an occupation,
To develop Career Preparation programs in grades
10 thru 14,-Th-1F-integrate both home school and
vo-tech curricula to provide job preparation for
a variety of occupational areas commensurate with
the studenc's interest and ability,
To implement a placement procedure program whereby
the AVTS and the school district will cooperate
with the Bureau of Employment Security, other
governmental agencies, business and tndustrial
leaders, and educational leaders in the community
to attack the long and short range problems of
employment for those seeking it. Work experience
and cooperative work study programs will be an
intergral part of the program. Placement in post
secondary programs and higher education will also
be included in this program, and
To develop a total educational continuum, K-14,
which offers the opportunities, information, and
experiences to students in ell grade levels so
that they may be made more aware of the various
occupations, relationships between occupations, and
the important role that chosen careers will play
in their personal, social and economic lives;
and to provide all students with sufficient
information commensurate with their level and
ability for developing and practicing decision
making skills about their lives.

1

6



Product Objectives*

The students in grades 1 through 9 will demonstrate:
(a) Significant improvemenc in knowledge of the world of

work including:
Tools/occupation relationships
Tools/function relationships
Correction of common misconceptions
Occupational characteristics and requirements.

(b) Significant improvement in the Tole of personal choice
in occupational planning.

(c) Significant improvement in perception of work and
satisfaction derived from work.

(d) Significant improvement in attitude toward school.
(e) Significant increase in knowledge of occupational

alternatives.
(f) Significant increase in knowledge of programs offered

by the AVTS and the high school.
(g) Significant improvement in the perception of the climate

of the AVTS including:
Instructors
Curriculum
Students
Facilities.

(h) Significant improvement in the basic skills, including,
but not limited to:

Reading ability
Mathematics ability.

Students in grades 10-12 will demonstrate:
(a) Significant improvement in perception of work and

satisfaction derived from school related activities.
(b) Significatt improvement in the perception of the role

individual choice plays in occupational planning.
(c) Significant improvement in perception of school climate

including:
Instructors
Curriculum
Students
Facilities.

(d) Favorable attitude toward and use of the counseling
services, placement services and work experiences opport-
unities provided them.

Teachers of students in the sending schools will demonstrate:

* These are the product objectives, as stated in the original
proposal.Guidelines issued during August, 1974, by U.S.O.E.

and Development Associates, Washington, D.C., were inter-
pretted to supercede these product objectives for the second

and third project years.
2



(a) Significant increase in knowledge of programs and facil-
ities offered by the AVTS and the high school.

(b) Significant improvement in percekion of the climate of
the AVTS, including teachers, students, curriculum and
facilities.

(c) Significant improvement in attitude toward skilled trades
crafts.

Procedures at the elementary and middle school grades (1-5
and 6-8) were similar in nature and centered around group
participation in Career Education related activities. Major
student activities were:

Field trips to various career areas at the Admiral
Peary Area Vocational-Technical School (AVTS),
Field trips into the community,
Classroom visits by resource persons from the community,

. Hands on activities in Singer Vocational Evaluation
Carrels (primarily middle school),

. Group Counseling sessions, and

. Curriculum Infusion procedures coordinated with the
above listed activities.

Procedures at the secondary level (grades 9-12) involved a
more individualized approach with a heavy career guidance
component. Nirith'gradet students were provided the opportun-
ity to spend five half days during a school week "working"
with a highly skilled person at a career exploration site.
This experience was to occur either at the AVTS or in the
community, including the schools in the district.

The strategy to be utilized in grades (10-12) was to accom-
modate the organizational structure of the high school
according to subject area departments and to work with small
groups of students interested in and volunteering for a
specific Career Education activity.

Post-secondaryacttvities tn a total career education model
involve the follawing goals:

. A placement program for those seeking employment
at the end of 12 years of education,
A placement program for those students who wish
to continue on to college, and
Articulation of secondary and post-secondary
programs for those desiring employment in occupations
requiting more than 12 years but less than 16 years
of education or training.

The activities were to be carried on in cooperation with the
cooperative education and placement personnel of the AVTS and
in conjunction with a "floating community college" consortium
arrangement that was to be operational during the second
project year.

3
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Procedures for the guidance and counseling component of
project goals overlapped each of the aforementioned three
components in that Career Guidance and Counseling is con-
sidered to be a curriculum oriented activity that ties
together a continuum of educational experiences in grade
K through 12.

Accomplishments at the elementary and middle schools were
essentially the same and included the following activities:

Development and dissemination of a list of Career
Education Objectives and Guidelines,
Development and dissemination of Learning Activities
Packets for Curriculum Infusion into regular class-
room activities,
Development and implementation of procedures for
field trips to the area vocational-technical school,
Development and im-:Taentation of procedures for ut-
ilizing resource 71e in and from the community,
Establishment of Cl-eer Resource Centers (CRC's) in
the schools, Nip
Development of Career Education activities utilizing
the Singer Vocational Evaluation Carrels (primarily
middle school grades),
Preparation of classroom teachers through workshop
and in-service activities,
Product objectives satisfied at the elementary level
were as follows; first year approximately 75%; second
year 100%; third year (NA), and
Product objectives satisfied at the middle school
level were as follows; first year approximately 33%;
second year 75%; third year 467w.

Because of an approximate 46 per cent reduction in funding
for the second and third years of the pro:;ect and consequent
reappraisal of project goals and priorities, activities con-
ducted in the secondary and post-secondary components were
greatly dimished. In fact, no activities in these areas were
conducted under direct control of project personnel during
the third project year. Additionally, the "floating community
college" concept described in the original project proposal
had not become a reality, as of the project closing date.
Also, the low density job market in the rural area of the LEA
offered limited placement opportunities and project staff
deferred to operational staff of the LEA in this area of
activity.

Accomplishments at the secondary and post-secondary level were
more individualized than those at the lower grade levels and
included the following:

4 9



Til-e ninth grade Career Experience Program was well
received and highly rated by students and instructors,
A Career Militia Day was conducted in cooperation
with the USAR to provide students with the opportunity
to explore career possibilities in the military,
with particular emphasis on the vast number of civil-
ian related jobs available in the military,
A Career Education Symposium was conducted in cooper-
ation with the Department of Industrial Relations,
St. Francis College, Loretto, Pa. The theme,
"Career Education and the World of Work," focused on
secondary and post secondary career education, and
Product objectives satisfied at the secondary levelwere as follows: first year 0%; second year 647;
third year 97g.

Accomplishments in the Career Guidance and Counseling com
ponent included the following:

. Development and implementation at the elementary
grades of supplemental classroom visits about the
worth of the individual person,
Development and implemention at the middle school
level of affective units dealing with interest,
ability, and choice in relationship to the career
decision process,
Development and implementation of the 9th grade
Career Experience Program,

. Review and selection of materials for Career Resource
Centers, and
Assistance in the testing program.

The following recommendations are made, as a result of results
obtained during this three year project:

Teachers tvained in Curriculum Infusion be encouraged
by school administrators to continue Career Education
activities,
Project trained teaCiieriToe-eriCali-e.ged io become
Career Education team leaders; ea-ch one responsible for
training several,non-parti.cipating teachers tn the
methods and procedures of Career Education,
Appropriate incentives be provided to Career Education
team leaders and-other participants to encourage
further development and implementation of Career
Education activities,
The appropriate resources should be provided and/or
made available both to the teacher and to the indi-
vidual student, to enhance the infusion of Career
Education curriculum units into classroom instruction.
These resources include CRC's and other learning
stations within the school as well as those available
in or from the community,



Whenever out of classroom activities are utilized,
they should be warranted by curriculum content,
be well planned, be keyed to the individual student's
interest, aptitude, and abilities, and include
both preparation and follow-up activities,
The Singer Carrel Component (with appropriate modifi-
cation) of the Career Education program be made an
operational part of the regular' school program,
Sample stations with community input and orientation
should be developed,
Related guidance functions should be identified and
cooperative efforts between Singer Carrel staff and
guidance personnel be cultivated,
Continued use of media to keep the general public
informed of program development should be encouraged,
The Career Experience program should become an oper-
ative part of each participating school's lAtidance
and instructional program throughout the school
year as a true apprenticeship program and not
merely one more orientation promotion,
A community component of the Career Experience
be created and implemented by participating school
personnel,
Involvement of graduate and undergraduate education
majors in Career Education in the public and private
schools be continued as a means of infusing new
ideas into the educational system,
Community involvement, and most particularly parents,
be encouraged in Career Education activities,
Dissemenation activities be continued as a "two way
street", i.e. internally developed Career Education
curriculum materials be widely disseminated within
participating school districts and materials obtained
from outside sources, e.g., other Career Education
Project sites, be disseminated within the participating
districts, and
Because the Career Education concept is dealing with
a long range problem, any Career Education program
should maintain continuity from year to year for a
minimum of 3 to 5 years to allow measurable effects
to occur,and

The very promising program with the military be
continued.

6
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CHAPTER

PROBLEM AREA TOWARDS WHICH PROJECT WAS DIRECTED

A. Introduction

A comparison of the 1960 and 1970 U.S. Census figures*
indicates that among the larger counties in.the nation,
Cambria County, Pennsylvania, was ranked third largest
in terms of negative growth with a negative 8% rate.
Growth rate is defined as migration rate plus natural
increase (births - deaths). The "net" out migration,
according to a population study by the Cambria County
Planning Commission,(1) for the county is 14.17. With
the exception of Clearfield County, Cambria County
exceeds its surrounding counties and the state (4.07)
in net migration. The 14.1% figure for the county as
a whole masks a more critical problem area in that, when
census figures are inspected under the classifications
of male and female for the 18 to 24 and 25 to 34 year
age groups, the out migration ranges from 32% to 43%.
In other words, approximately one out of every 3 people
Lmmediately beyk....A high school age are, apparently not
only leaving'high school but are also leaving the county.
Undoubtedly, many of those people leaving the county are
members of the labor force frustrated in their attempts
to secure employment, either because they are not pre-
pared or trained for the jobs available or because jobs
are not available. One reason why jobs may not be avail-
able is becaused a skilled labor force is lacking in
the region, thereby giving business and industry no
incentive for locating in the area. The lack of a
skilled labor force is a significant contributing
factor in the depressed economy of Appalachia, of
which Cambria County is a part.

Taking into account the fact that occupational mobility
declines as the age of one seeking employment increases,
the above figures for young migrants can be explained
in part. The fact that one person looks harder for
employment than another person does not necessarily
mean that he or she will find a job, for the number of
jobs does not correspond to the demand for them.(2)
It may be inferred, from inspection of the above out
migration figures, that the youth of Cambria County are
seeking employment outside of the county.

*It should be roted that the original project proposal
was submitted in December, 1972 and that the dramatic
changes in the national economy since the oil crisis
of 1973 have had an affect on the actual figures cited
here. Although specific figures are not available, it
is believed that these changes have heightened the need
for Career Eduction for-the target population.



The unemployment rate for the Johnstown Labor Market
Area (of which the Admiral Peal:- AVTS sending school
districts are a part) in 1971 sane 6.9%.(3) This
figure, combined TA14-h the fact that the present net
out migration rate for Cambria County is 14.1% ,

reflects even larger problems regarding employment.
It can be assumed that in e of this out
migration, the unemployme e would be
considerably higher. FOT as .ced previously,
a majority of people are 1, r Ather due to the
unavailablity of employment or aue to a lack of
training for the jobs available.

Another factor which should be considered is that there
is an amount of disguised unemployment, that is,
those at work part time, but with the desire for full
time employment. A 12 month average of gnemployed
and under-utilized accounted for 18,652.k4) With the
exception of the city of Johnstown, which is a metro-
politan area, the rest of Cambria County for the most
part is rural Appalachia. A 1972 study sponsored
by the Admiral Peary AVTS and conducted by the
Industrial Relations Department of St. Francis College,
Loretto, Pa., has shown that the job needs, current
and projected, in the Cambria County area were not
being met by output of the school systems.(5)

--
Pennsylvania has increased its population by 4.2%
from 1960 to 1970. All adjacent states have had
greater increases except West Virginia, which had a
decrease of 6.2%. For this time period, this decrease
can be attributed in part to the decline of the coal
mining industry. This problem is also central to the
Cambria Colinty situation. The percentage change in
employment from 1960 to 1970 in the area of mining was
a negative 20.4%. With the recent energy crisis and
re-emergence of coal as a significant energy source,
a great upsurge in mining and related support indus-
tries is projected to continue on into the 1980's.
As elsewhere in our largely technological society,
the size of this increase will be constrained somewhat
because of the increase in new devices which increase
productivity and decrease the need for laborers.
Future needs will be for men trained in running the
new continuous mining machinery systems and the
supervisors of these operations. Other projected neg-
ative changes in employment are negative 11.1% in
Public Utilities, negative 8.2% in Agriculture and
negative 3.2% in Manufacturing.(6) Retraining for
these people will be imperative. It should be remembered
that the longer one remains unemployed, the less likely
he or she is to be considered a prospect by those who
interview that person. (7)
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It can be said that tn view of the high unemployment
rate, the high out migration rate of young people, and
the lack of preparation for jobs available in the
Cambria County area, Cambria County is essentially a
microcosm of the employment problems of the nation,
with specific emphasis on problems of rural America.
One characteristic shared by the rural people of
Cambria County and the people of urban areas is poverty.
Thus, to a great extent what can be shown to be effective
in the schools in terms of preparation for the world
of work in Cambria County wouid p ,4 ty work in most
urban areas with modifications to meet local conditions.

The average education in Cambria County for persons 25
years old and over has risen from 9.1 years completed
in 1960 to 11.2 years completed in 1970. This is a
23% increase. The median school years completed by the
employed civilian labor force in the United States as
of March 1971 was 12.4 years. It is significant to
note at this point that although there is a great number
of people with a high school education in Cambria County,
there is still a .high degree of unemployment and out
migration.(8)

Studies have shown that for the American labor force,
those under 35 years of age spend an average of 1.5
years per job. For those over 35 years of age, an
average of 8 years is spent per job.(9) Most individuals
have little information when job hunting. It i.,.

known that hiith turnover rates in certain occupations,
or for certain individuals is due to a lack of informa-
tion regarding the job in question. Job expectations,
wages, benefits, and hourg are seldom known by job
seekers before seeking or,accepting employment.
Resignations are abnormally high during the first months
of employment which indicate a dissatisfaction on the
part of the new employees.(10) In 1971 the proportion
of unemployed teenagers in the labor force because of
job market entry and reentry was over 12%.

This 127 unemployment rate is a reflection of the
dissatisfaction new entrants into the labor market
experience. Time is lost changing employment. It
can be assumed that teenagers would not lose as much
time changing jobs if they have a better idea of what
to expect in terms of the employment they choose. They
should have a better idea of what they are looking for
and how to go about finding it. The 127 figure for
entry and reentry could be significantly reduced. This
figure is out of an overall youth unemployment rate
of 16.97.(11) In 1971 the national average rate of
unemployment for 16 to 17 year olds was 18.7%.(12)



Important here also is the amount of time lost and the
frustration of trying to find a more satisfactory field
of work.

The Southern Alleghenies Regional Planning Commission,
in conjunction with the Appalachia Regional Commission,
is tackling the broader social and economic problems
at a Chamber of Commerce level by investigating and
providing for the road networks as well as attempting
to bring industries intcrthe area. The educational
institutions, primr r the new area vocational techni-
cal schools curn- Iperation or recently completed,
are a part of an wer plan to improve the general
economy and qualiL, Life in the six county region*
served by the Southern Alleghenies Commission.

The Admiral Peary AVTS has taken the lead in incorpor-
ating the Career Education concept in the day to day
operations of the school through a flexible modular
scheduling model for grades 10 through 14 develotied at
the school by its local research unit.(13) TheTIMES
(Temporally Individualized Modular Education Scheduling)
Model is a delivery system Tor Career Education that
educates students to individual occupational goals,
while accommodating the different abilities and
competencies of the individual student.(14, 15) Eval-
uation reports(16, 17) by the outside 3rd party eval-
uator for the ,ic.cond and third years of the project**
are highly favorable and indicate scores in the affective
domain are quite high and that students understand the
Career Education concept, as presented tn theTIMES
Model.

Cambria County is also the site of two state school
hospitals, one located in Cresson the other in
Ebensburg. A significant percentage of the state school
hospital residents is educationally trainable to hold
some form of employment. The combined population of
the two schools is 4,200, of which approximately 600 are
considered trainable in a public school system. These
600 or so people are currently unemployed and should
be trained to the limits of their potential by the
schools. The Admiral Peary AVTS has conducted four
such programs during the 1972-73, 73-74, 74-75, and 75-76
school years.(19) During the first year of the program,

*The six counties are: Bedford, Blair, Cambria,
Fulton, Huntington, Somerset

**The first year of the project was a planning year, as
reported by Koble and Lareau.(18)
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50 students were afforded the opportunity to visit the
AVTS five days a week, for 2 hours a day for 16 weeks.(20)
During the second year of the project, 100 students were
afforded essentially the same opportunities as in the
first year.(21) For the third and fourth years of the
program, approximately 75 students enrolled.

The activities and evaluation for the first and second
years of the exemplary Career Education project funded
under Part D of P.L. 90-576 and conducted in grades
K-12 by the local research coordinating unit of the
Admiral Peary AVTS, are reported in the interim reports
for the first two years of the project.(22, 23)

B. Summar,

Camblla uounty, Pennsylvania, and more specifically the
attendance area of the Admiral Peary Area Vocational
Technical School located in Ebensburg, Pennsylvania,
has a high percentage of youth with academic, social,
economic, employment, and physical handicaps. Smooth
transition between public schooling and entering the
world of work does not exist for the most part in the
area. Furthermore, due to the low population density,
youth in the rural areas experience difficulty in
obtaining employment through the Bureau of Employment
Security which is located in downtown Johnstown
(approximately 20 miles from site of Admiral Peary (AVTS).

Additionally, little opportunity is afforded to increase
or broaden occupational aspirations or opportunities
for youth, because just getting a job, any job, is the
first matter of interest to most of the youth remaining
in the county after high school. This may be why the
job market entry and reentry rate for unemployed teen-
agers is at 127. The selected process, by which the
more able, academically, socially and economically
leave the area to attend college, other educational
pursuits, or better jobs, leaves behind a high propor-
tion of youth at the lower end of the scale to scramble
for what jobs are available. Essentially, the economy
of Cambria County is involved in an endless cycle; a
vicious circle whereby there is no real diversified
heavy industry, aside from mining and steel, coming
into the area because there is no skilled help because
the schools until recently, have been rural, fourth
class districts. Additionally, the geography of the
area has prevented the construction of sufficient
superhighways which are necessary for a transportation
network to bring in industry.

11
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ERANDA, West Chester, Pa., June 1, 1973.

17. An Evaluation: Career Education Grant No.
OEG-0-72-0808; Project No. V-261055L - Pa. Project
No. 19-3001 Admiral Peary AVTS; submitted by
ERANDA, West Chester, Pa., August, 1974.

18. A Modular Scheduling Program for Vocational-
Technical Schools: A Demonstration Model. Koble, R.,
Penn State University, State College, Pa., Lareau
E.H. -- Editor, Admiral Peary AVTS, Ebensburg,
Pa., 1972.

19. Exploratory Pro,gram: Vocational Education For
The Handicapped Pa. Project N. 17-2026. Frua,
Bryan V., Admiral Peary AVTS, Ebensburg, Pa., 1972.

20. A Vocational Exploratory Program For Mentally
Handicapped Students From Two State Hospitals
(Project No. 17-202077KaMIFEIPggiy ANTS, Ebensburg,
Pa. 15931, September 1973.

.21. A Vocational Education program For Mentally jlandi-
capped Students From Two State Hospitals (Project
No. -7026), Admiral PeaiFOtS, Ebensburg, Pa.,
15931, August, 1974.

22. Language Experience Based Awareness + Hands On
Exploration + Competency Based Preparatian = A
School Based Total Career Education Model, In-
terim Report, USOE Project V361012, Lareau, E. H.,
Admiral Peary AVTS, Ebensburg, Pa., April, 1975.

23. Language Experience Based Awareness + Hands On
Exploration + Competency Based Preparation = A
School Based Total Career Education Model, In=
IJITEReport,-11-02 1573TFEt V361012, Lareau, E. H.,
and Jahoda, J. J. Admiral Peary AVTS, Ebensburg, Pa.,
September 1975.
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CHAPTER II

GOALS AND OBJECTIVES

A. Introduction

The original objectives for this three year exemplary
project in Career Education, as stated in the original
proposal and modified by an addendum requested by USOE*
are presented below. The objectives are classified as
either process or product objectives. The process
objectives are of a more general nature and must precede
the product objectives. The five process objectives
for the project are presented as a group followed by Llie
specific objectives subsumed by the process objectives.

B. Process Objectives

1) To develop a "reality bound" program of Career Aware-
ness for studel.ts in the elementary grades TEYETATI-
expose the student to many of the actual materials and
equipment utilized Ln the world of work in general.

2) To develop a "reality bound" Career Ex loration
program for the junior high school or middle sc ool
students with actual "hands-on" experience in the explor-
atory sense in the various occupational cluiters, and
to make available to students sufficient information and
experiences to allow them to chose a general direction
in which they wish to pursue an occupation.

3) To develop Career Preparation programs in grades 10
thru 14, that integrate both home school and vo-tech
curricula to provide job preparation for a variety of
occupational areas commensurate with the students
interest and ability. Where necessary, community
involvement through such activities as "work experience
program," will be used to supplement these Career Prep-
aration programs.

4) To implement a placement procedure program whereby
the AVTS and the school district will cooperate with
the Bureau of Dmployment Security, other governmental
agencies, business and industr±al leaders, and educational
leaders in the community to attack the long and short
rangm problems of employment for those seektng it. Work
expertence and cooperative work study programs will be
an izategral part of the program. Placement in post
secnudary programs and higher education will also be
included in the placement program.

*Letter from Dr. Sidney P. High to Dr. Edward H. Lareau,
daeed April 15, 1973.
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5) To develop a total educational continuum, K-14, which
offers the opportunities, information and experiences to
students in all grade levels so that they may be made
more aware of the various occupations, relationship
between occupations, and the important role that chosen
careers will play in their personal, social and economic
lives; and to provide all students with sufficient infor-
mation commensurate with their level and ability for
developing and practicing decision making skills about
their lives.

C. Product Objectives*

The .5cudents in grades 1 through 9 will demonstrate:

a. Significant improvement in knowledge of the world
of work including:

Tools/occupation relationships

Tools/function relationships

Correction of common misconceptions

Occupational characteristics and requirements

b. Significant improvement in the role of personal
choice in occupational planning.

c. Significant improvement in perception of work
and satisfaction derived from work.

d. Significant improvement in attitude toward the
skilled trades and crafts.

e. Significant improvement in attitude toward school.

f. Significant increase In knowledges of occupational
alternatives.

g. Significant increase in knowledge of programs
offered by the AVTS and the high school.

h. Significant improvement in the perception of the
clImate of the AVTS including:

. Instructors . Students

. Curriculum . Facilities

* See Appendix II-1 for Third Party Evaluation Designs
for each of Three Years of Project

33:
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i. Significant improvement in the basic skills,
including, but not limited to:

Reading ability

Mathematics ability

2. Students in grades 10-12 will demonstrate:

a. Significant improvement in perception of work
and satisfaction derived from school related
activities.

b. Significant improvement in the perception of the
role individual choice plays in occupational
planning.

c. Significant improvement tn perception of school
climate including:

Instructors

Curriculum

Students

Facilities

d. Favorable attitude toward and use of the coun-
seling services, placement services and work
experience opportunities provided them.

3. Teachers of students in the sending schools will
demonstrate:

a. Significant increase in knowledge of programs
and facilities offered by the AVTS and the high
school.

b. Significant improvement in perception of the
climate of the AVTS, including teachers, students,
curriculum and facilities.

c. Significant improvement in attitude toward skilled
trades and crafts.

During the summer of 1974, the U.S.O.E. and Development
Associates, Inc., Washington, D.C., promulgated new
evaluation guidelines for Career Education projects. In
view of the fact that approved testing instruments were
specified in these new guidelines, the project staff
interpreted them to supercede the original product object-
ives for years two and three. As a result of both these



new evaluation guidelines and an approximate 46 percent
cut in funding for the second and third project years,
product objectives were modified, f follows:

oject Year

Studer. .,, ,, 4es 3 and 6 will display positive
attitudes toward themselves,

Students in grades 9 and 12 will recognize that
social, economic, educational and cultural forces
influence their development,

Students in grades 3, 6, 9, and 12 will know
the major duties and required abilities of paid
and unpaid work,

Students in grades 6, 9, and 12 will know entry
requirements for major types of paid and unpaid
work,

Students in grades 9 and 12 will be able to
identify, locate and utilize sources of information
to solve career decision making problems,

Students in grades 9 and 12 will know the steps
to be taken and the factors to be considered in
career planning,

Students in grades 9 and 12 will demonstrate active
involvement in career decision making,

Students in 12th grade who are leaving the formal
education system will be successful in being
placed in a paid occupation, in further education,
or tn unpaid work that is consistent with their
career decision,

The extent to which the number and type of job
preparation opportunities have been expanded for
young people in grades 10 through 14 will be
determined, and

The financial resources from section 142 (c) of
Part D of Public Law 90-576 that were expended at
each of the grade level breakouts, IC to 14 will be
determined.

1 7
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Third Project Year

Students in grades 6, 8, and 9 will display
positive attitudes toward themselves,

Students in grades 8, 9;. and 12 will recognize
that social, economic, educational and cultural
forces influence their development,

Students in grades 6, 8, 9, and 12 will know
the major duties and required abilities of
different types of paid and unpaid work,

Students in grade 6 will know differences in
conditions and life styles associated with
different types of paid and unpaid work,

Students in grades 6, 8, 9, and 12 will know
entry requirements for major types of paid and
ixNlaid work,

Students in grades 8, 9, and 12 will be able to
identify, locate and utilize sources of inform-
ation to solve career decision-making problems,

Students in grades 8, 9, and 12 will know the
steps to be taken and the factors to be consid-
ered in career planning,

Students in grades 8, 9, and 12 will demonstrate
active involvement in career decision-making,

Students in grade 12 who are leaving the formal
education system will be successful in being
placed in a paid occupation, in further education
or in unpaid work that is consistent with their
career decision,

The extent to which the number and type of job
preparation opportunities have been expanded
for young people in grades 9 through 12, and

The financial resources from Section 142 (c)
of Part D of Public Law 90-576 that were expended
at each of the grade level breakouts.
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CHAPTER III

DESCRIPTION OF PROJECT DESIGN

A. General

In view of the fact that the LEA for this project is

a public area vocational-technical school (AVTS)
supported by five school districts, the initial project
design included procedures for conducting all first
year activities on a pilot study basis in one school
district. All project goals and objectives were to
be addressed on an exploratory basis during the first
year. Successful components of the program were then
to be disseminated to the other four school districts
during the second and third project years for further
development to meet each district's needs. Appendix 1II-1
summarizes the statistids for school enrollments in the
participating districts.

Initial project activities were classified in five
major areas and were staffed accordingly with five
full time professional staff memebers. The major areas
were:

Elementary School Career Awareness,

. Middle School Career Exploration,

Secondary Post Secondary Level Career Prepar-
ation,

Career guidance and counseling, and

Administration (including test development And
evaluation).

During the third quarter of the first year, 17.he project
director was notified of an approximate 46% reduction
in funding for the second and third years of the project.
This reduction in funding required an immediate reap-
praisal and reordering of project goals and objectives
for the second and third years. Additionally, one full
time office and two full time professional staff members
had to be released at the end of the first year because
of the reduced funding. Also, the USOE progress monitor
ing team recommended that fewer activities in more depth
in fewer schools be considered as one answer to the
problem of reduced funding,

2 4
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B. First Project Year (7/1/73 - 6/30/74)

The Career Education activities for the first year of
the project centered around the AVTS as a microcosm
of the world of work in general which could be utilized
as a learning excursion and resource center. These
activities are summarized here: however, a more detailed
description is available in the first year interim report.*

. Elementary students in grades (1-5) were to
experience, as intact classes, a series of
planned and supervised learning excursions to
various career clusters at the AVTS.

Middle school students in grades (6-8) were to
experience a series of planned and supervised
learning excursions to specific career clusters
at the AVTS, similar to those for elementary
students,

Ninth grade students were to be provided the
opportunity to spend five half-days during one
school week "working" with a highly skilled
person at a career exploration site,

. Students in grades (10-12) were to work on an
individual or mall group basis with instructors
in various subject matter areas to allow those
students to include Career Education concepts
in their course work, and

Other support activities included career
guidance and counseling, post secondary, career
education, community involvement, and test
instrument development.

C. Second Project Year (7/1/74 - 6/30/75)

As a result of the previously mentioned 467 cut in
funding and consequent recommendations by the 3rd party

*Language Experience Based Awareness + Hands On Explora-
tion + Competency Based Preparation = A SchodIBased
Ti5Tal Career EducataUEModel, Interim Report, USOE
PFUTect V361012, Lareau, E. H., Admiral Peary AVTS
Ebensburg, Pa., April 1975

,
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evaluators and the USOE progress monitoring team, the de-
sign for the second year of project included procedures
for disseminating information, materials, and activities
developed during the first project year to other schools
supporting the AVTS. These activities are summarized
here: however, a more detailed description is available
in the second year interim report.*

The curriculum infusion approach was to be
utilized in grades (1-8) for the development
and implementation of curriculum units inte-
grating traditional subject matter content
with Career Education concepts,

A system was to be developed and implemented
around the Singer Vocational Evaluation Carrels
to enable students in grades (6-8) to explore
the nature of jobs related to the 15 USOE
Career Clusters,

The Career Experience component, wherein ninth
grade students were to be provided the oppor-
tunity to spend five half-days during one school
week "working" with a highly skilled person at
a career exploration site, vas to be further
refined and made ready for transmittal, and

Other project related activities, including work
with graduate students in counselor education,
undergraduates in elementary education, and U.S.
Army Reserve activities for secondary students,
were to be pursued.

D. Third Prolect Year (7/1/75 - 6/30/76)

As a result of the 3rd party evaluator',s suggestions,
the USOE Monitoring Team's recommendations, project
staff evaluation and availability of school district
students-,--third year objectives included procedures
for working with select groups of students and teachers
to put the finishing touches on successful components
from the first two years. The general strategy of pro-
ject staff acting as change agents for teachers, coun-
selors, and students in relation to career education
activities was continued. This strategy-wai followed in

*Language Experience Based Awareness + Hands On
Exploration + Competency Based Preparation = A
`eboo1. Based Total Careernaation Model, Interim
LReport, USOE Project V361012, LareatiTEN. and
Jahoda, J.J., Admiral Pedry AVTS, Ebensburg, Pa.,
September 1975.
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preparation for the assumption of Career Education
activities by local personnel at the termination
of the three year project. These activities are
summarized here as follows:

The curriculum infusion approach was contin-
ued in grades (1-8) as a means of developing
an3 implementing curriculum units that inte-
grate traditional subject matter content with
Career Education concepts,

Teacher in-service training for Career Ed-
ucation concepts was made available to
csactlers in grades (1-8),

The Singer Carrels Career Exploration Component
was continued in grades (6-9),

Group counseling sessions on decision making
were conducted for students in grades 0-8),
and

A model for community involvement was
developed and implemented.
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It should be noted here that tabulation of results
or presentation of materials in the tables and
appendices of this report are for third year activ-
ities only. References are made to supportive mat-
erials contained in the first and second year interim
reports.

2. Product

For the purposes of this report, product is defined
as student outcomes specifically measured by testing
instruments as specified in the Third Party Evalu-
ation Design. Other "products", such as teacher
prepared curriculum units, procedures for learning
excursions, number of students experiencing a cer-
tain career education activity, etc., are &Alt with
in the various descriptions of procedures presented
in the following sections.

CHAPTER IV
RESULTS AND ACCOMPLISHMENTS

A. General

1. Process

Project objectives are presented in Chapter II as
pro4ess objectives directly related to the five
major components of Career Education, as stated in
USOE guidelines. Product objectives for students
and teachers that it was believed would be met as
a result of successfully implementing the process
objectives are then listed.

In Chapter III, specific procedures for each year
related to the process objectives are presented.
The product objectives for these procedures are
presented in the Third Party Evalutor's Design
for each project year. (See Appendix II-1)

In this chapter, the five major process objectives
are described in terms of the actual procedures used
in the classroom and in the community. The product
objectives are discussed in detail in the Third Party
Evaluator's Report in Chapter V. The Third Party
Evaluator's Report is presented in two sections;
the first section deals with third year product
objectives and the second section summarizes product
objectives for all three years.

As previously mentioned, the project originary was
st-alfed with- five full time professional employees.
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Under this staffing arrangement, one important
activity was test instrument development for,Career
Education objectives. In addition to the Third
Party Evaluator's testing program, project staff
conducted an in-house test development program
during the first year of the project.. During the
third quarter of the first year, the project director
was notified of an approkimate 467 reduction in fund-
ing for the second and third years of the project.
As a result, the ambitious undertaking of test in-
strument development was immediately cut back to
those activities that were absolutely necessary to
the operational aspects of the project. A great
deal of preliminary data are documented in the first
year project interim report.

As part of the planned testing program, the following
had been accomplished:

Approximately 1600 students in grades 1-5 and
9-12 have been tested as part of the develop-
ment of two locally prepared test instruments,

Approximately 105 teachers at all grade levels
have been tested with a locally developed test,

Approximately 50 parents and 75 businessmen
have been tested with a locally developed test,

Approximately 105 teachers at all grade levels,
have been tested with a nationally standardized
test, and

The-data- from the above-testing-program-have
been analyzed and the results documented.

B. Elementary Grades (1-5) Career Awareness

During the first year of the project, approximately
450 students in grades (1-5) from two elementary
schools attended at least one learning excursion to
the AVTS. A total of 45 such learning excursion
to 17 of the 20 possible career areas took place
during the first year. In support of these field
trips, project staff had been able to complete all
the administrative procedures and to provide the
necessary guidelines and materials required for
field trips for the elementary component. These
materials are included in Appendix IV-1 of the first
year interim report:

Guidelines and Procedures for Learning
Excursions

2 9
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General Safety Guidelines,

Safety Guidelines for a particular Career
Area,

A list of typical activities and vocabulary
lists for each career area,

A master schedule of learning excursions and
individualAchedules for each teacher, and

. An interview list for each teacher.

Based on a teacher survey information form, teachers
responded as follows, concerning field trips:

. Field trips, by and large, were felt to be
beneficial; however, they could be of more
value if they were more closely coordinated
as an integral component of the existing
curriculum,

Teachers indicated a need for additional Career
Education resource and curriculum materials,

Teachers requestedmore community and resource
people to assist in various Career Education
units,

Teachers wanted more_participation in the selec-
tion of the sites to be visited on the learning
excursions, and

Teachers desired less emphasis on skills and
more emphasis on other Career Education
activities.

In addition to the learning excursions to the AVTS,
several class trips were made into the community and
several resource persons from the community were
brought to the classroom. Included among these
activities were:

A visit to the Seldom Seen Valley Coal Mine
by one class of 4th graders,

A visit by a grocery store manager to a 2nd
grade classroom,

A visit to the St. Francis College Theater
Atts center by one class of 4th graders, and

A visit to the Johnstown Cambria County Air-
port as a supplemental activity ,for a unit in
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_Fortation hy one class of 4th graders.

It -,7as thc, uf the elementary school teachers
ard rese3-ch prpj=, staff that pupils in grades (1-3)
would .1:ens!fit Torc2 frm trips into the community
or from 0,s3ts ! -onmunity resource people to the
classroom until such time that curriculum activities
could be coorc!inated better with learning excursions
to the A,T7T.S.

Other signifl:ar.t first .ear activities in the element-
aTv

S17.9te Sonotor Louis Coppersmith made a
c,lesertati:1-1 or_ careers in public service to
students in the Central Cambria School
district and selected AVTS students. Nearly
n11 4th and 5th graders (approximately 200)
in both Holy Name and Central Cambria elem-
tary schools attended,

A parents' Ilight on Career Education was
ancnded by approximately 35 parents of
pupils in the two elementary schools during the
fi.rst year. Parents were asked to respond to
a questionnaire on Career Education prior
to the presentation of the program describing
th,, Career Education concept and how it was
being implemented in the school district,

D total of 16 elementary grade (1-5) teachers
atterAel the 4 day workshop prior to the
flper4,-1.; of s.?.hocl in August, 1973 (first year),

A iist of eleTentary grade Career Education
ohj:,.otises was created (See Appendix IV-2

intelim report),

IA,artiing Activity Packets were deve-
lol,,e0 in support of field trips (See Appendix

-=':;lst ye,ar interim report),

orld n---,;sletter was published (See
L 3. first year tntertm report),

Education guidelines were promulgated
io- ,JP,e, by classroom teachers (See Appendix

fi verir interim report) and

aex_Raso.-.2.r_c_t_e_r(C_U) were established
rilo-ed to4ward the end of the first school

\ear (See Appqdix TV-5, first year interim
report'
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As a result of the above described first year experi
ences with learning excursions, insights were gained
and a modified procedure called "Curriculum Infusion"
was adopted for the second and third project years.

During the second project year, orientation sessions
on the "Curriculum Infusionconeept were held With
chief school administrators, principals, and/or
counselors from the Central Cambria, Penn Cambria,
and Portage Area School districts, and the Holy Name
parochial school. The main purposes of these sessions
were:

To acquaint the participating administrators
and counselors with the curriculum infusion
concept,

To gain support for Career Education activities
in these sehools,

To designate a Career Education supervisor
responsible for each building or grade
level involved, and

To establish guidelines for participating
teacher release time for tn-service training.

Similar meetings with designated supervisory personnel
from each building were then conducted. Purposes for
these sessions were:

To acquaint supervisory personnel with Career
Education methods and procedures to be utilized
in their respective schools,

Identify teachers who would be asked to parti-
cipate, and

To make final arrangements for tearr release
time for Career Education workshops_

Teacher workshops were then conducted. Tbehee ranged
fram a full two and one half days of relemo rime to
six half-day sessions on a bi-weekly basiE- Overall
the twenty one participating teachers spent _an average
of three full days in workshop with projectpersonnel.
The main purposes of these workshops were:

To provide teacher orientation to 42,1e cancept
and philosophy of "Career Education",

To----ferni-lar±zete a cirers---wi-thspertfir-wotect---
goals, processes and anticipated products,
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To provide opportunities for teachers to
decide whether the major focus of the curric-
ulum unit would be subject matter oriented
with Career Education "tie-ins" or Career
Educ eion oriented units with subject matter
"tie-irs". (See second year interiim-report'-
Tables Inel and IV-2), and

To provide opportunities for teachers to se-
lect either a team teaching approach (by
grade levels or across grade levels) or an
individual teacher approach for implementation
of the career education units developed.

Orientation materials used to describe Career
Education goals to teachers and stimulate interest
and add structure to the Career Education Curriculum
Infusion strate& are included in Appendix IV-1,
second year interim report.

Response to workshop sessions was generally of a
favorable nature. Teacher comments concerning the
two and am- half day session.with Central Cambria
sixth grade teachers are presented in Appendix IV-2,
second year interim report.

Actual classroom utilization of teacher developed
Career Education durriculum units was nearly 100%
during the school year.

A total of seven teacher developed Curriculum Infusion
Units were created and implemented during this project
year by the twenty one participating teachers from the
three seehool dtstricts and the one parochial school.
Objectives, Rrceedures, and:methods of evaluation for
each of these units are presented in Appendix IV-3,
second vear interim report. Approximately 600
students in glee. es (1-5) were involved in these ac--
tivitieF

During the t project year, the "Curriculum
Ienfusion" -=pt was further developed. An attempt
-was made to eregrate proceases utilized during the
first two project years. Thms, the following Curric-
ulum Infusion strategies were implemented:

. Teacher Curriculum Infusion Workshops were
conducted by project staff with all (1-5)
grade level teachers at Holy Name Elementary
School (eight teachers) and at Portage Area
Elementary Middle School (twenty teachers),

. At Holy Name Elementary School six out of the
eight teachers chose to participate by attewt-
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ing to develop instructional units integrating
career education concepts and curricular
structures,

Individual consultations were conducted with
all six participating teachers and project
staff. These sessions conducted over a
period of several weeks, resulted in the clar-
ification of implementation strategies (see
specific pre-implementation tasks defined in
teacher workshop materials Appendix IV-l),

Teachers, with assistance of project pro-
fessional staff, prcpared a first draft of the
unit to be implemented. (Identification of
specific objectives materials/resources, in-
structional strategies and methods of evalu-
ation was completed),

Project staff located materials/resources
needed for implementation as identified in
the teacher written units (draft form);

In-service training was provided for teacher-
aides to define their roles in implementation
of teacher prepared units,

Methods and procedures were developed to
utilize the AVTS as a resource, e.g., field
trips to specific shop areas related to
curriculum units; and use of vo-tech students
as "teachers" for providing "hands on" exper-
iences relevant to stated objectives, and

Final drafts of the ten unitin implemented were
writt,et7 by project staff and revised by teachers.
The ftmdl written form of these units-was
representative of a systems approach to
instrucirional developmental processes. (See
Appendtm rv-2).

Other signiffmant activities in the elementary com-
ponent were:

The zzomplete guidance program fr-r- the new
Elementary-Middle School was writTen and ap-
propriate support materials for a Career
Resnurae: Center (CRC) (See Appendix IV-3)
were selected and supplied to the Portage
Area Elementary Middle School (Appendix IV-4),

All 5th grade students at Portage Elementary
Middle School participated in regularly sch-
eduled -C-ar-eer Awareness/SeIf4mareness group
guidance sessions one day per week. (See
Schedules in Appendix IV-5),



The Elementary-Middle School Counselor at
P,rtnge Are9 Elementary-Middle School was
traine(1 and assisted by project personnel
for Larpintation cf the Career Education
cr'L ,f the guidance program, and

Career ,xploration activities utilizing the
Sinasr-Vcational Evaluation System were
thisigved anc inplemented involving all fifth
vlade student3 at Portage Area Elementary-
Middle School (these activities are more
'ully ilq-,issed in the following section on

Sf?hool Grades (6-8) Career Exploration)

C. Mi_Ldle Schoc.I. ades 6-8) - Career Exploration

4

During the first- year of the project, approximately
410 students in grades (6-8) from two schools attended
at least one learning excursion to the AVTS. A
total of 21 :earning excursions to 9 of 20 possible
career areas took place during the first year. As
described in the previous section on Elementary
Grades Career Awareness, the project staff completed
all admirsf--tive c7ocedures and pruvided the necessary
g-:idc1" le A" maerials required fur learning excursions.

In addition t the field trips to the AVTS, several
,ither relatr- eci,rities were carried out, as
follows-

-Pst,--uctor in Marketing Technology at
TS made a presentation 77_13 a 6th grade.

-h (lass at the middle school. This
a.v:ort was video-taped hy students iR
ctInnics course at the AVTS and usec

aid in other English classes,

C_Jh -7,tivities became one of the focal
pc:--1 for Lareer Educat'.on information at
th, die school. The four clubs started
during the p-toject year were Art, Stagecnii

BuLtding (Science), and Auto Mechaz-.
FI'Pl7ent supplies, and audio-visual mate-f-

;r Drocurred for these clubs,

invitd 2 local
yac-.2 nt.) gsts to make a pnasentation,

and alprnent_f_.,and
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A group of approximately 75 students
visited the Central Cambria High School
business education department.

Other significant first year activities in the
middle school component included:

Approxlmately 80 students in grades (6-8)
attended Senator Coppersmith's presentation,
as described previously under the elemen-
tary cnmponent,

An in-service day on Career Education and
Curri=nlum Development was conducted by
the c-----reer education project staff and
outsiue consultants from Pennsylvania State
University,

Career Resource Centers (CRC) were estab-
lished for use by middle schml teachers
and stuadents. (the -MC at Eoly Name was
set up for 2 components in the same building,
as contrasted with ane CRC each for the Central
Cambrla elementary ani middle schomrA),

A. middle school_ gulommce prnairam for state
certication wms -prapared --ffrrr =he Central
CambrIts admInisEmrstlme ata--1.--efwitii the help
of Career Exducatian project szafi. A
definite emphasis on Guidamme and Counseling
was I adde i tha propose -program,

A sd.X wa5eric guin-r=nnit on Career Education
was devearped d pjaoted with alstudents
at Holy :tame Stmool,

In conjnnction with the art club at the
Central Cambria Middle School., -tour groups
of students (30 total) experienced 2 or 3
sess±ons on Carmer Education, CNE use,
personal interests, careers in Art, and
the world of vork in genersl, an

A -701,F-1 of 2.1 raL.,nAlle school -::,...arruPrs attend-
ed, -tne 4 day workshop prior =, ine opening
of:_sciacool in _AligrEst, 1973.

As previonsly described, the "CurricLlam Infusion"
component -umvs. adopted Fim" tft6e second,and third
project years. Fox the second projetA year the
procedures for meeting with administrators,' principals,
counselors, aild-eae.her-wezie as-desam.4aed for the
elementary teachers.
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During the second year a total of 6 teachers developed
Curriculum Infusion Units were created and implemented
during this project year by the 15 participating
teachers from the three school districts and one paro-
chial school. Approximately 420 students in grades
(6-8) were involved in these activities.

During the third project year, the "Curriculum
Infusion" concept was further developed for use in
grades (6-8). As explicated in the previous dis-
cussion of the Elementary component of Curriculum
Infusion, the following infusion strategies were
implemented:

. Teacher curriculum infusion workshops were
conducted for six instructors (grades 6-8)
at the Holy Name Elementary School and four
instructors (grade 6) at Portage Area
Elementary-Middle School,

. At Holy Name Elementary School four out of
the six teachers chose to participate by
attempting to develop instructional units
integrating Career Education concepts and
processes into their existing curricular
structures,

As previously described in the discussion
of the Elementary Grades (1-5), Career
Awareness, the processes used for unit
development were the same; individual ongoing
teacher consultations; preparation of a
first draft of the teacher developed units;
location of materials and resources;
servicing of the teacher aids; delineation
of methods and procedures for utilizing the
AVTS as a resource,

Final drafts of the four units were written
by project staff and revised by teachers.
The final written form of these units was
representative of a systems approach to
instructional developmental processes.
(See Appendix IV-2),

A model for utilizing community people as
resources for "hands on" and 'real" career
exploration experiences was designed and
implemented as an adjunct to the curriculum
infusion processes at Holy Name Elementary
School,
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Weekly small group guidance classes were
conducted by project personnel with all
eighth graders at Holy NaMe Elementary School
to augment value clarification and decision
making skill development. These sessions
were of a practicum nature providing a safe
environment to practice these newly acquired
skills (the primary resource utilized was
Deciding, College Entrance Examination Board,
N.Y., 1972), and

A structure for the development of self-
instructional Career Education learning stations
was presented to all seventh and eighth grade
teachers.

As an alternative to the first year learning excursions
to the AVTS for "hands on" exploratory experience, two
complete sets of Singer Vocational Evaluation Carrels
were incorporated into the Career Education program
during the second and third project years.

The Singer Vocational Evaluation System consists of a
series of 17 work - sample stations or carrels.
These stations contain all the tools required to
accomplish specific tasks related to an occupational
cluster, and an audio-projection filmstrip and tape
cassette to visually and auditorially explain step-
by-step work procedures to students. Each carrel requires
about three hours on the average to complete via ind-
vidual student participation. Tools are described and
identified, potential job environments are explained,
and hands-on work tasks are performed at a pace.
The 17 stations include:

Basic Tools, . Needle Trades,

Bench Assembly, . Masonry,

Drafting, . Sheet Metal,

Electrical Wiring, . Cooking,

Plumbing, . Small Engine Service,

Carpentry, . Medical Service,

Refrigeration and . Cosmetology, and
Heating,

. Data Calculations.
Welding,

Office and Sales,
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A more detailed description of each carrel is present-
ed in the Singer Carrel Description/Selection Form,
(bippendix IV-6).

During the second project year at the Central Cambria
Middle School, orientation meetings were held with
supervisory personnel to discuss the Singer Carrel
Program. Program approval was obtained in December
of 1974 and arrangements were made for the 17 Singer
Carrels to be housed in two areas, one near the In-
dustrial Arts classroom and the other in a separate
regular classroom.

Because the Central Cambria Middle School was beginning
its first year as a separate administrative unit,
project personnel worked closely with the middle school
faculty. No formal guidance and counseling program
was in existence at the middle school during it first
year of operation.

In the Portage Area School District, responsibility
for the Singer Carrels Exploratory Program was assigned
to Mr. John Buchovecky, junior-senior high school
counselor, as part of the existing guidance program.
The carrels were located in a separate room near the
guidance and counseling offices and an aide was hired
to operate the carrels under the direction of profes-
sional guidance staff. The Career Education research
project staff members acted as consultants for the
operation of the carrels at the Portage Junior-Senior
High School and presented an in-service orientation
to 7 teachers in grades 7 through 12. The program
at Portage was considered to be operational and under
control with consultation, as needed, with the research
project staff.

As stated previously, project personnel were much more
closely involved with the Singer Carrel program at
the Central Cambria Middle School. Unless otherwise
specifically stated, the following description relates
to the program as conducted in the Central Cambria
School District during the second project year.

Rather than changing student schedules at midyear,
it was decided to present a series of short orienta-
tion sessions to all 6th grade students who had double
study/activity periods during the school day, and to
draw interested student volunteers for the pilot.pro-
gram from this group. Approximately 117 students
attended these sessions and 114 showed an interest in
participating. Similar orientation sessions were Eel
in the 7th grade Industrial Arts classes taught by
Mr. Louis May.
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Letters were sent to parents of interested students
explaining'the purpose of the program, the nature of
the Singer Carrels, and asking their own involvement
in their son's or daughter's decision as to which
work statfon to select.

Prograo_ arocedures included:

The training of two para-professianals, Mrs.
Leona Sowers and Mrs. Ethyl Girard, to
maintain the program at the Central Cambria
and Portage schools respectively,

The identification and scheduling of students
bor the program,

. The operation and maintenance of the 17 Singer
Carrel units at each school, and

The encouragement of community support in the
lorm of a Volunteer Parent Committee (Central
Cambria School District), distribution cf
Parental information literature, and general
program information via the local media.

The two para-professionals were trained jointly by
preiect personnel and representatives of the local
authorized dealer for the Singer equipment. These
orientation sessions were of a two days duration and
camsisted mostly of supervised practice with the
Singer Carrels.

Identification and scheduling of students for the
prngram was the respansibility of the para-professionals,
in cooperation with school supervisory personnel.
Stmdent orientation was conducted in group sessions
with the assistance of the other professional project

-a as previously described.

Community support for the project was gained through
the formation of a Parent Volunteer Group, the members
of wilich monitored the use of the carrels under the
direction of the para-professional. The nucleus of
this group was made up of 6th grade parents who were
sent home with the students. Eighteen parents
responded and became volunteers. Each volunteer
worked either a half or full day per week.

Durtnit the third project year the Singer. Carrel coM-
poner= was further developed for use in grades (5-8).
The pnmgram procedures at the Portage Area Elementary-
Middle School were as follows:
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Project staff developed a "Description/Sel-
ection Form" which was utilized by all fifth
and sixth grade students. (Appendix IV-6)

An orientation program was designed and imple-
mented by project staff and counselors for, all
fifth and sixth grade students. First, a
brief description of tasks and associated job
areas was provided by project staff. Second,
students were given the opportunity to spend
five minutes at each of the seventeen learning
stations for a "hands on" experience. Third
students were given the "Carrel Description/
Selection Form" and directed to share it with
their parents before making a selection and
returning it to the counselor. Finally,
students returned forms to the counselor,

A tentative schedule listing first, second,
and third student choices of learning stations
was constructed by project staff from completed
student Description/Selection Forms,

Weekly schedules were completed and distributed
to the counselor, principal and concerned
teachers,

127-5th grade students were involved in 185
carrel experiences (Appendix IV-7),

127-6th grade students were involved in 238
carrel experiences (Appendix IV-7),

Without direct assistance from project staff,
99 additional 7th and 10th grade students
utilized the Singer Carrels (Appendix IV-7).
This was significant because the establishment
of the Singer Carrels was initiated by project
staff during the second project year, as
discussed above, and

Design and development of a "Career Exploration
Evaluation Form" (Appendix 1V-8), was completed
by project staff. All students participating
in the Singer Carrels program completed,this
form. A summary of the results of this
evaluation is presented in Chapter Five of
this report.

The program procedures at the Holy Name Elementary
School were similar to those described at the Portage
site. However, the following modifications were
necessary:
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A modified form of the
Description/SelectionForm was utilized by all Eighth grade students.(Appendix 1V-6),

43-8th graders were involved in 153 Carrelexperiences (Appendix IV-7),
Two teacher-aids were trained in the operation
-of the Singer Carrels. The addition of theservices of these persons facilitated theexpansion of the Singer program activitiesinto the seventh grade,

45-7th graders were involved in 86 carrelexperiences. (Appendix 1V-7), and
Using the Singer Carrel model, a small enginerepair career exploration station was locallydeveloped by project

personnel and was suc-cessfully implemented (See Appendix 1V-9, for
a copy offthese materials).

Other Activities

j)ther significant activities in the Middle School (5-8)
Career Exploration component were:

All fifth and sixth grade student at Portage
Area Elementary Middle School participated inregularly scheduled Career Awareness/ SelfAwareness group guidance

sessions one day per
week. These were conducted by project staffand the counselor as a team effort,
The project staff assumed the role of "trainer"
for the counselor who was implementing theCareer Education component of the guidanceprogram for the first time this year atPortage Area

Elementary-Middle School,
A model for community involvement was developedand implemented at Holy Name Elementary School,All seventh and eighth graders took part in a
Career Education Workshop to learn about theworld of work.

Approximately fifty-five work-
ers from the Ebensburg area gave an hour oftime to discuss their work

experiences with
the students. In this way students learnedfirst hand, from real "Career Experts," aboutspecific jobs within the fifteen Career Clus-ters as identified by the USOE.
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In addition to the career workshop activities,
a career film festival was conducted. Other
students were involved in individualized
programmed learning tasks related to thirteen
occupational areas. These provided them with
"hands on" learning experiences to increase
career awareness. In addition, individualized
learning stations were established by teachers
tn mathematics, science, social studies and
language arts (Appendix IV-10), and

As the project ends, Portage Area Elementary-Middle
School has expressed the intention of inte-
gration of the Singer darrel program into
existing curriculum (See Appendix IV-11).

D. Secondary Level Grades (9-12) - Career Preparation

Perhaps the most successful activity developed during
the first year of the project is the 9th grade appren-
ticeship program. Before any actual work with students
began, it was necessary for counselors and/or adminis-
trators to fully understand the purpose of the project.
The cooperation of teachers who were to be involved was
essential. Participating students missed approximately
half of their classes for five consecutive days. Those
who were involved in the pilot study were held responsible
for notifying their instructors and completing their
home-school class assignments in addition to the work requir-
ed at the Career Experience site.

The first student contact came through a general assembly
of all ninth grade students (approximately 300) early in
the school year.

Assembly activities included:

A slide presentation of all available Career
Experience sites,

A brief written explanation of the program
for student and parent information,

A brief verbal explanation of the program,

An application form indicating student tnterest
and parental consent. Return date and place
for this form were also indicated to students
at this time, and

A discussion session after group dismissal,
to answer individual student inquires.
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Approximately one week after the initial student contact,
coordinators of the prograin were available for an entire
day to collect completed application forms and to discuss
items of concern to stddents considering the program.
Study periods, time between classes, lunch periods and class
release time were used as ways of freeing students to
meet with project coordinators. Notification posters
and public address announcements stating the date, time,
and place for collection of forms and availability of
home-school counselors were found to be an effective
means of getting general program information to students.
Approximately 185 students from a total possible of 293
students (63%) applied for the program.

Application forms were received and a master schedule
-of ninth grade Career Experience visits was developed and
disseminated to the appropriate personnel.

A small group meeting involving all students scheduled to
have a Career Experience during any given month was held
to discuss:

. Safety factors and precautions on the job
site,

Special clothing required,

Procedures for gaining permission from approp-
riate school personnel, and

Directions and procedures to be observed at
the job site.

Although two evaluation forms were submitted for each
participating ninth grade student, it is felt that
more meaningful personal interaction between school person-
nel and student participants (such as group counseling
services) would be extremely beneficial in addition to
these evaluation forms. On a 5 point rating scale (1=low
and 5=high), overall program ratings by the 120 ninth
grade students who participated in the Career Experience
Program and completed the evaluation forms averaged 4.2.

A total of 152 9th grade students participated in the
first year of the 9th grade Career Experience program.
49 students took advantage of the opportunity to have a
second experience. 31 of these 49 students visited the
same career area for both career experiences.

A serious concern on the part of the project staff.was
that this program would become a "pre-vo-tech" program
rather than a true Career Exploration experience. How-
ever, results showed that only 46% of participating ninth
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graders applied for the 9th grade Career Experience program.

At the beginning of the second project year, Career Educa-
tion project staff were invited to meet with the super-
intendents of the five AVTS sending schools and the dir-
ector of AVTS. At that time, they all expressed interest
in the program and agreed to notify their respective
principals and counselors about the program. Meetings
were then conductedwith these principals and. cdunselors to
explain the Career Experience program. A copy of the
model developed during the first year of the Career Educ-
ation project was distributed at these meetings. A copy
of the first year model is presented in Appendix IV-5,
second year interim report.

Because of the possibility of a very large number of
participants from the six participating high schools
and due to the pilot nature of the expanded Career Ex-
perience program, it was decided that the number of
student participants would be limited to seventeen per
high school for the first semester of the 1974-'75
school year. A slight modification in the program enabled
counselors to double the number of student participants
to thirty-four. The modification involved sending two
students each for a three day experience, doubling up on
Wednesday, during any given week instead of sending one
student for a five day experience. For the most part,
this modification was acceptable and was utilizdd to
increase the level of participation by all six high schools.

During the first semester of the 1974-'75 school year
the Program was limited to career experiences that
could be provided at the AVTS. A total cf 270 student
stations were made available and 170 were used.

Plans had originally called for the Career Experience
program to become totally operational during the second
semester of the '74-75 school year. Operational problems
delayed this transition at the AVTS; however, the sending
schools were able to assume total responsibility for the
Career Experience program utilizing a project staff member
who remained the liaison at the AVTS for the duration of
the school year.

During the second semester of the '74-75 school year mod-
ifications were made to the Career Experience program in
order to accommodate more students. A new schedule was
designed and disseminated to all involved counselors, in-
structors, and administrators.

Total student stations available under the new schedule
was in excess of 600, of which 197 were utilized.
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Two evaluation forms were completed by each participating
student and journeyman.or instructor. On a 5 point rating
scale (1=low and 5=high), overall program ratings by 215
of the 367 students who participated in the Career Exper-
ience program averaged 4.05. The 17 AVTS teachers gave
the program 3.56 average and the upperclassmen rated the
program at the 3.76 level, on the average.

Survey forms completed by home school counselors and AVTS
instructors were quite favorable and helped in planning
future activities.

Project staff completed a set of proposed procedures for
the '75-76 school year in order to make the Career
Experience program totally operational. This set of
procedures, the proposed time-flow chart and a letter of
formal transmittal of the program responsibility from
a pilot program under project staff to an operational
program under school staff, are included in Appendix IV-9,
second year interim report.

Other activities at the secondary level were;

Several advanced students in a biology
class at Bishop Carroll sigh Sc400l
conducted independent study projewts 1m
the Environmental Control Technolgay
course at the AVTS,

Several business education studemrs om
the participating high schools completed
mini courses at the AVTS in keypunching
and/or cash register operation to supple-
ment their business education course work,

Career Resource Centers (CRC) were estab-
lished late tn the school year at the high
schools,

An Information Service on Career opportunities
was developed by the Career Guidance project
personnel and piloted with seniors in one
of the participating high schools,

. An interdisciplinary art project was com-
pleted that involved students from art,
welding, and drafting,

. Six seniors tn plumbing at the AVTS spent
two days at Union Headquarters in Belle
Vernon, Pa., learning about union organ-
ization. These seniors then made reports
to the other classes in the construction
trades career areas,
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A Career Militia Day was conducted in
cooperation with the USAR to provide
students with the opportunity to explore
career possibilities in the military,
with particular emphasis on the vast number
of civilian related jobs available in the
military,

An expanded program, includiw, three other
AVTS's in the region, was planned during
the second project year. The 10-cal USAR
chapter assumed responsibility during the
third project year for coordinating activitioq.

-

A Career Education Symposium was conducted
in cooperation with the Department. of
IndusZcial Relations, St. Framcks College,
Lor , Pa. lbe Theme, "Career lEducation
and=he World of'Work," ±cusd an second-
ary-3mnd post secondary educatkon, and

A tamal of 9 secondary school_teachers
attended the 4 day initial project orien-
tation workshop prior to the opening of
school during the first project year.

Because of the previously mentioned reduced level of
funding, no activities were conducted under the direct
control of the project staff at the secondary level
during the third project year.

E. Post Secondary and Placement

Post-secondary activities in a total career education
model involve the following goals: (1) a placement
program for those seeking employment at the end of 12
years of education; (2) a placement program for those
students who wish to continue on to college; and (3) art-
iculation of secondary and post-secondary programs for
those desiring omployment in occupations requiring more
than 12 years but less than 16 years of education or
training.

When the original project proposal was submitted, plans
for a "floating community college" consortium arrange-
ment were in final stages of development by secondary
and post secondary education institutions in the AVTS
area. As of the ending date of this project, the "float-
ing community college" had not become a reality.
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For those students entering the labor market directly
from high school, normal activities of an AVTS provide
both cooperative education and placement services. The
career education staff has had some input into these two
areas by working directly with the professional person-
nel involved. However, in terms of actual "in the field
activities", the dangers of too much overlap and result-
ing detrimental effects to the total school program were
such that the project staff deferred to operations per-
sonnel in this area. These facts, combined with the re-
duced funding for the second and third es of the pro-
ject, weighed heavily against any significant successes
in the post secondary component.

However, the followthing activities related to the objec-
-time were carriediont:

11xcing year one of the project:

Placement of exiting students from=grades 10,
11 or 12 the labor market, instititions
of higher Learning, or technical institutes,

Operation of an adult evening school offering
courses fromfire fighting to cake decorating
to meet the needs of adults in the local labor
market. Many graduates of the AVTS and local
high schools attend this program. During the
period Oct6ber-December 1973, 551 adults were
enrolled in 28 different course offerings,

Occupational upgrading during regular business
hours with local industries. Approximately 450
miners in the soft coal industry were upgraded
per Bureau of Mines requirements in a -evo-week
program built on the career education concept and
offered in the AVTS facilities.

. Approximately 60 people have been trained in the
facilities of four local sewing factories under
the supervision of the AVTS personnel. This pro-
gram is activated as needed, and

. An emergency Medical Technician program is being
conducted in conjunction with Educational Projects,
Inc., of Pittsburgh, Pennsylvania, AVTS facilities
are being used for this program. The first class
of 20 students completed the 80 hour course in
cooperation with a local hospital. A second class
was conducted during February 1974,



During year two oz the project:

Preparation of a proposal for certificate and
associate degree programs for first line super-
visory personnel,

Development of post-secondary spinoffs, in (a)
emergency medical training, (b) mine electrical
maintenance upgrading, and (c) nutrition program,

Establishment of a cooperative program with
Indiana University of Pennsylvania by providing
a field experience for graduate students in
counselor education,

Development of a cooperative program with St.
FrancisXollege involving curriculum construc-
tion af:career education modules by undergraduate
elementary education majors, and

Initiation of a cooperative effort in ekill de-
velopment with the U.S. Army Reserve for careers
in the military.

Three of the above activities are discussed briefly below:

Approximately 60 pre service teachers, juniors and seniors
enrolled in "The Teaching of Elementary Social Studies"
education course at St. Francis College, Loretto, Pa.,
were oriented to the Career Education philosophy and
currtrulum tnfusion method of Career Education unit de-
velopment. As an assignment, students were asked-to
select a chapter from a textbook used in project area
schools and write a supplemental unit complete with the
concepts to be developed, performance objectives, class-
room activities, materials needed, and the local resources
available. Copies of units developed during this time are
included in Appendix IV-10, of the second year interim
report;

Two graduate students majoring in Counselor Education at
Indiana University of Pennsylvania served a field experi-
ence internship under the supervision of project staff.
Their major responsibilities included:

Familiarizing themselves with Career Education
concepts,

Examining and utilizing all,materiald in the
Career Resource Centers (CRC),

Setting up in-service sessions (approximately 1
hour in length) for all the students and teachers
at Holy Name to explain the purpose and use of the
CRC, and
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Organizing a 6th grade activity dea14ng with
Treasure Hunt, a commercially purchased six week
program designed to build student seaf awareness,
self confidence, and introduce the demision making
process.

The Careers Militia Program started out as an "in house"
activity at the Admiral Peary AVTS. Shortly after the
school year got underway, three other AVTS's joined with
Admiral Peary AVTS and the -MAR to promote a regional
program. The other three schools are:

. Greater Johnstown AVTS,
. Altoona AVTS, and
. Somerset AVTS.

About one third of the way through the school year the
USAR assumed responsibility and the AdmiratTeary AVTS
representative attended meetings as a liaison with the
expanded project activities. These activities are best
summarized by listing the program goals, which are con-
tained in the final USAR report. A copy of the Career
Militia Report and related correspondence is included
in Appendix IV-12 of the second year interim report.
The program procedures sabre as follows:

:'Vo-Tech curriculums are evaluated in .terms of
related military occupation specialities (MOS),

Junior (11 grade) Students, in each MOS,related
curriculum, receive familiarization instructions
concerning the opportunities and responsibilities
of militia persons in local militia units,

Senior (12th grade) students are given the
opportunity to enlist in local militia unitsof their choice,

Senior students enlist to fill MOS positions
for which their Vo-Tech curriculums are
preparing them, they are assigned on-the-job
duties in the MOS field, they attend all
required training formations,

Upon graduation, those students who qualify
for the MOS in which enlisted, will be award-ed that MOS. Those students whose curriculumsdo not fully qualify them for the MOS in whichenlisted will enroll in a supplementary curri-culum in a continuing education program untilfully qualified,
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When MOS qualified the militia person may be
ordered to active duty for Basic Training.
Upon completion of basic training the militia
person will be promoted to the pay grade for
which MOS qualified,

Advanced Individual Training will be served
in the MOS for which the militia-person is
qualified and needed, or in training for a
higher level, if neither requirement exists
the militia-person would be returned to his
assigned m4litia unit,

Militia Career Liaison Officers are officers
or NCO's who have a specific MOS expertise
these persons becane resource counselors in
a related Vo-Tech curriculum, as such they are
responsible for the Militia Careers familiari-
zation course, and

A council composed of a senior Army Rsoource
commander and a National Guard Commander coor-
dinate the Militia Careers Program with the
Director(s) of Vo-Tech School(s) serving the
geographic area from which militia units draw
their personnel."

F. Total Career Education Continuum (K-12)

The total Career Education Continuum was interpreted by
project staff to involve activities both inside and out-
side the classroom. Because guidance and counseling is
an activity that services all grade levels, it was deem-
ed that this would be the best vehicle for addressing
this objective.

Career guidance and counseling is viewed as a curriculum
oriented activity. Project counseling personnel assumed
the role of consultants for guidance related activities
by assisting participating teachers and other project
personnel. As stated in the U.S. Chamber of Commerce
booklet, "Career Education..."*, the functions of coun-
seling and guidance personnel in a total career educa-
tion program are as follows:

. Serve as resource consultant to teachers, stu-
dents, administrators, parents, and others seek-
ing information,

* "Career Education: What It Is And Why We Need It."
Chamber of Commerce of The United States, Washington,
D.C., 1975.
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Invite technical and vocational school repre-
sentatives to college night or career day pro-
grams along with other representative aad em-
ployers,

Provide information related to a wide variety
of career options,

Serve with other education personnel as liai-
son between the school and the business-indus-
try-labor-professional community, and

Assist in placement of graduating students
with employers in addition to providing gui-
dance to others going on to technical schools
or colleges.

In addition to previously described activities, accom-
plishments towards this objective under Career guidance
and counseling personnel included the following:

Development and implementation at the elementary
level of supplemental affective units dealing
with the worth of the individual person,

Development and implementation at the middle
school level of affective units dealing with
interest, ability, mad choice in relationship
to the career decision process,

Development aad implementation of the Career
Resource Centers (CRC),and

. Assistance in the testing program.

Work with the community towards satisfying this object-
ive dealing with the Career Education Continuum included:

. A parents' night held at the AVTS with approx-
imately 35 persons attending. A discussion of
the Career Education concept and more specifi-
cally, the invOlvement of local schools in thisproject was conducted. A slide presentation
showing current project activities was used asa starting point for discussion,

. In-school activities, including field tripsimvolving parents. Also, several resource per-sons from the community have made classroom
presentations, as described previously,
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A class in vocational counseling from the Uni-
versity of Pittsburgh visited the project site
during March. Project staff made a presenta-
tion on the Singer Carrel Exploration Program,

Project staff made a slide presentation on
Career Education to the Ebensburg Women's Club
during February and to the Penn Cambria School
District Title I Parents' Council airing March,

Curriculum materials developed to date were
disseminated at the National Career Education
Conference in Dallas, Texas, 27-30 January, 1975,
and at a Career Education Day, sponsored by Penn
State University, at its Altoona Campus, during
April, 1975, and

. Project staff participated in a local radio pro-
gram to discuss the current Career Education
program.
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I. Background and History

The Career Education Project is finishing its third year of operation

under Part D of Public Law 90-576. It is coordinated by the Research Staff

of Admiral Peary Area Vo-Tech.School and has previously served children

in the following school districts:

A. Central Cambria
B. Portage
C. Blacklick Valley
D. Cambria Heights
E. Penn Cambria
F. Perochial (Holy Name and Bishop Carroll)

As the Project moved into its third and final year, it became obvious

that reductions in support and personnel dictated a concentration of its

resources. In the fall of 1975 there were only two professionals in

addition to the Project Director available for Project activities. It was

decided, therefore, that concentrating on Portage Area (grades 5 and 6)

and Holy Name School (grades 6, 7 and 8) would yield the greatest

educational return. The evaluation design produced in accordance with

USOE guidelines in September, 1975, was modified to reflect a concentration

on grades six through nine. Several objectives pertaining to grade 12

were retained to determine the persistence of treatment effect in the

absence of project activities.

II. Evaluation Desigm

The following evaluation design was developed in accordance with

the grant applicatiOn released by the Project Director and the evaluation
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guidelines formulated by the U. S. Office of Education.1'293 The major

problems encountered were:

(1) Severe reductions in project funding level with consequent

restriction of evaluation activities. Emphasis has been

placed on student outcomes or products. Very few resources

are available to evaluate the educational process (treatment)

or project management.

(2) The need to develop an evaluation design rigid enough to

detect treatment effect yet flexible enough to accommodate a

dynamic, changing project.

Evaluation questions

The Evaluation questions are naturally a function of the project's

objectives. The objectives in terms of student outcomes are as follows:

USDE# Ob'ective Grade Level

1 Students will display positive attitudes

2

3

4

6, 8, 9
toward themselves

Students will recognize that social, economic, 8, 9, 12
educational and cultural forces influence
their development

Students will know the major duties and required 6, 8, 9, 12
abilities of different types of paid end unpaid
work

Students will know differences in conditions and
life styles associated with different types of
paid and unpaid work

6

1Hoyt, Kenneth B., Evaluation of Career Education and the Law
(Draft), USOE, Washington, D. C., 1975.

2"Draft Guidelines for the Evaluation of Career Education Program"
Development Associates, Washington, D. C., August 15, 1974.

3"Summary of Results Career Education Instrument Review Conducted
for USOE" Development Associates, Washington, D. C., September 5, 1975.
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Ob'ective Grade Level

5 Students will know entry requirements for major
types of paid and unpaid work

6, 8, 9, 12

6 Students will be able to identify, locate and 8, 9, 12
utilize sources of information to solve career
decision-making problems

7 Students will know the steps to be taken and
factors to be considered in career planning

the 8, 9, 12

8 Students will demonstrate active involvement
career decision-making

in 8, 9, 12

9 The financial resources from Section 142 (c)
of Part D of P. L. 90-576 that were expended
at each of the grade level breakouts

K to 12

The evaluation questions are specific to each objective and with the

exception of objective 9 are stated in pre-post, non-control group terms.

For example, the evaluation question appropriate to Objective I is:

(1) Do students participating in the Career Education program show
statistically significant improvement in positive attitudes
toward themselves as measured by the Self-Appraisal Inventory
at grades 6, 8 and 9?

The objectives and evaluation questions are primarily concerned with

student outcomes. The principal evaluation activity directed toward

Treatment (Process) or Management will be observations, questionnaires,

teacher logs, etc., to determine if educational activities previously

mentioned were actually conducted. In addition, questionnaires were

administered to determine effectiveness of Singer Carrels and Community

Involvement.

Design

The evaluation design employed with objectives 1 through 8 was a

pre-test, post-test non-control group design. Campbell and Stanley4

4Campbell, Donald T. and Stanley, Julian C., Experimental and
Quasi-Experimental Designs for Research on Teaching.



refer to it as preexperimental design #2. It provides marginal protection

against the threats to internal and external validity. The major reasons

for selecting this design are as follows:

(1) Career Education activities exist in all schools to which the

project has access. A noncontaminated control group could

not be located within the districts.

(2) A natural reluctance to serve as a control group on the part of

nondistrict classes.

(3) Limited funding level required cuts in the program's educational

activities. Even if a control group could be located (unlikely),

it would be difficult to justify diverting the additional funds

required for testing from program activities to evaluation.

It would be desirable for USOE to fund a study to determine normal

growth rates for various prepost test intervals on the instruments

approved by its panel. In this way any project's prepost gains could be

compared to a contrast group of similar socioeconomic background children

not involved in Career Education.

Objective 9 consists of allocating all expenses to the grade

categories provided.

Data Sources

For Objectives 1 through 8 direct data sources and current student

test data were utilized. The source of data for Objective 9 will be the

financial records of the Project Director.

Data Collection Instruments

The data collection instruments associated with the various objectives

are as follows: 59



Objective
USOE# Instrument Grade Level

1 SelfAppraisal Inventory 6, 8, 9

2 Career Development Inventory C 8, 9, 12

3 Career Education Questionnaire 6

Career Development Inventory C 8, 9, 12

4 Career Education Questionnaire 6

5 Career Education Questionnaire 6
Career Development Inventory C 8, 9, 12

6 Career Development Inventory C 8, 9, 12

7 Career Development Inventory C 8, 9, 12

6 Career Development Inventory A & B 8, 9, 12

9 Examination of Project's Financial K to 12
Records

All standardized instruments have been approved for these objectives

by the USOE panel.

Sampling Plan

Stratified random sampling procedures were employed. The approximate

distribution of participating students and students tested by school or

district is as follows:

Target School Grade Population
Actual
Sample

Planned
Sample

Portage 6 100 24 30

Holy Name 6 60 35 30

Portage 9 100 23 30

Portage 12 100 30 30

360 112 120

Planned Sample 33%
Actual Sample = 31%
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The differences between the sizes of the planned and actual samples

are minimal.

Data Analysis Plan

For objectives 1 through 8, a pretest, posttest noncontrol group

design was employed. The data was analyzed by grade level using the

correlated "t" test at the .05 level (twotailed). The data was also

analyzed by strata (school or district).

Data Collection Plan

ERANDA ordered, distributed, and scored all tests and questionnaires.

The tests were administered by a trained research assistant.

III. Data Produced by Evaluation Dea

The SelfAppr-Asal Inventory (SAI) was used to determine the extent

to which objective #1 was achieved.

The SAI is a series of 77 statements which a child indicates as being

true or untrue for him. His score is the number of positive statements

he indicates are self descriptive plus the number of negative statements

he considers not to be self descriptive. KuderRichardson reliabilities

for the SAI averaged .914.

TABLE I

PERFORMANCE OF PORTAGE AREA AND HOLY NAME STUDENTS
ON THE SELFAPPRAISAL INVENTORY

Grade N PreMean PostMean Gain tlt

6 24 56.42
8* 35 60.40

22 52.41

*Holy Name School

55.79 .63 .27
62.37 1.93 1.82
53.32 .91 .43

Probability

N5
N5

NS



Table I indicates that objective #1 was not achieved. The eighth

grade students from Holy Name School showed an improvement of almost two

points (3%) which is commendable given their initial high level of attitude

and a natural tendency for attitude to deterioriate over the academic year.

The Career Development Inventory Scale C (Information and Decision making)

was employed to determine achievement of objectives 2, 3, 5, 6 and 7.

Tables II, III and IV indicate that all these objectives were achieved at

the eighth grade level at Holy Name School. The improvement observed on

Scale C at the ninth and twelfth grades in Portage Area were not statistically

significant. The CDI A and B scales (A = Planning Orientation; B . Resources

for Exploration) indicatE that objective eight was achieved with the Holy

Name eighth graders and partially achieved with the Portage Area twelfth

grade students. The Portage Area ninth grade failed to achieve objective

eight. The fact that the eighth and twelfth grade classes showed significant

improvement in Total Score is commendable.

TABLE II

PERFORMANCE OF EIGHTH GRADE HOLY NAME STUDENTS
ON THE CAREER DEVELOPMENT INVENTORY

(N = 33)

Pre Post
ft VIScale Mean Mean Gain Probabilit

Planning 92.27 99.42 7.15 2.47 .05

Orientation (A)

Resources for 233.85 254.85 21.00 2.58 .05

Exploration (B)

Information and
Decision Making (C) 13.48 15.61 2.13 3.52 .01

Total 339.60 369.86 30.28 3.37 .01
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TABLE III

PERFORMANCE OF NINTH GRADE PORTAGE AREA STUDENTS
ON THE CAREER DEVELOPMENT INVENTORY

Scale

Planning
Orientation (A)

Resources for
Exploration (B)

Information and
Decision Making (C)

Total

(N = 23)
Pre Post
Mean Mean Gain 1 "t" Probabilit

93.48 94.56 1.08 .44

244.04 229.48 -14.56 -1.39 NS

12.46 12.96 .48 .44 NS

350.00 337.00 -13.00 -1.17 NS

NS

Scale

TABLE IV

PERFORMANCE OF TWELFTH GRADE PORTAGE AREA STUDENTS
ON THE CAREER DEVELOPMENT INVENTORY

(N = 30)

Pre Post
Mean Mean Gain II ± Probability

Planning 104.27 107.37 3.10 1.05 NS
Orientation (A)

Resources for 239.30 252.90 13.60 2.36 .05
Exploration (R)

Information and 18.80 19.57 .77 1.23 NS
Decision Making (C)

Total 363.37 379.83 17.46 2.42 .05
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At the sixth grade level, objectives 3, 4 and 5 were assessed by

means of the Career Education Questionnaire. Table V indicates non

attainment of these objectives since the gain of 1.83 points was

attributable to chance.

TABLE V

PERFORMANCE OF SIXTH GRADE PORTAGE AREA STUDENTS
ON THE CAREER EDUCATION QUESTIONNAIRE

(N = 24)

kre-Mean Post-Mean Gain

26.96 26.79 1.83

If VII Probability

1.35 N5

The final objective (#9) deals with financial disbursements and will

be covered by the Project Director in subsequent reports.

The total array of product objectives with the extent of their achieve-

ment is depicted in Table VI. The symbol + indicates the objective was

achieved, 0 shows partial achievement, and - means the objective has not

been achieved. NA indicates the objective was not applicable at a particular

grade level.

TABLE VI

ACHIEVEMENT* OF PRODUCT OBJECTIVES BY PROJECT STUDENTS

Grade Level
Objective 6 9 12

1. Students will display positive attitudes toward
themselves.

2. Students will recognize that social, economic,
educational and cultural forces influence their
development.

3. Students will know the major duties and required
abilities of different types of paid and unpaid work.

5 9

6 4

II WS.

NA +

MR. NIA



TABLE VI (CONTINUED)

Grade Level
Oblective 6 8 9 12

4. Students will know differences in conditions and NA NA NA
life styles associated with different types of
paid and unpaid work.

5. Students will know entry requirements for major -

types of paid and unpaid work.

6. Students will be able to identify, locate and NA + - -

utilize sources of information to solve career
decision-making problems.

7. Students will know the steps to be taken and the NA
factors to be considered in career planning.

8. Students will demonstrate active involvement in NA 0
career decision-making.

*Percentage of applicable objectives
partially or totally achieved 0 85.7 0 16.6

IV. The Educational Process_

The evaluation design employed complied with the USOE guidelines and

concentrated on student behaviors (the educational product). The basic

evaluatidm has been expanded to increase its sensitivity to the educationl

process employed by the Career Education Project. It.should be pointed

out that Project activities were delayed due to the amoiint of time spent

trying to concentrate resources on the ninth grade of one school system.

Several months of effort were expended before the unworkability of that

approach became apparent.

The major activities covered in this section are as follows:

Staff Development

The Project lost the services of one...of its key professionals midway

through the year. The Project wes fortunate in that the para-professional

6 5
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aide worked very closely with the professional staff arid had the necessary

credentials to be promoted to professional status. The services formerly

performed by the para-professional aide were secured on a contractual

basis from the participating schools. The Project is commended for having

a "Career Ladder" for its personnel.

In view of its very small staff, the Project has done a commendable

job of improving the Career Education skills of the Portage and Holy Name

staff. Since Portage was implementing a new curriculum and moving into a

new building, its staff was not as available for development as was the

Holy Name faculty. The staff training sessions were specific, intensive

and on a small group basis. Three full scale in-service sessions were

held for the entire staff and faculty of Holy Name School. Interviews

with faculty members indicate satisfaction with their development.

Curriculum Infusion

The curriculum infusion effort was more evident in Holy Name School

than it was in Portage. The reason for this phenomenon was the demands

placed on the Portage staff by moving into a new building and adopting

a new curriculum. The Career Education Project staff wisely decided to

concentrate their curriculum infusion activity in Holy Name School since

that faculty was not distracted by a host of other changes. The curriculum

infusion was very successful with some of the more notable activities being:

A store to involve math, reacing, health, economics, etc.

Units on sewing and building trades

A message,design unitrinvolving media, visual arts,
filming, etc.

Health professions, math careers involving use of
calculator, and newspapers and their occupations.

Grade 1 -

Grade 3,-

Grade 6 -

Grade 8 -
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Three Career Education workshops were held at Holy Name School exposing

all teachers and the principal to the concept. Ten of the fourteen teachers

have started curriculum infusion activities.

Singer Vocational Evaluation System

The project has cooperated with school districts in the establishment

of Singer Vocational Evaluation Systems in Portage Area Schools.

These systems consist of 17 stations where the student is acquainted

with the tools, duties, and skill requirements of a number of occupations.

The 17 stations are as follows:

#1 - Basic Tools
#2 - Bench Assembly
#3 - Drafting
#4 - Electrical Wiring
#5 - Plumbing and Pipe Fitting
#6 - Carpentry and Woodworking
#7 - Refrigeration, Heating and Air Conditioning
#8 - Soldering and Welding
#9 - Office and Sales Clerk

#10 - Needle Trades
#11 - Masonry
#12 - Sheet Metal
#13 - Cooking and Baking
#14 - Small Engine Service
#15 - Medical Service
#16 - Cosmetology
#17 - Data Calculating and Recording

In addition to the two Singer sets located in Portage Area for grades

5 - 12, the Project has constructed several career exploration stations

similar to those produced by Singer. These Project developed stations are

located in the Holy Name School. The Project staff has been very successful

in producing high-quality career exploration stations. The station dealing

with the repair and maintenance of small engines is especially impressive.

The stations in Portage and Holy Name are supported by para-professionals

cpntracted for by the Project.
67
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.:Liestionnaire was administered to a sample of students who used

the Career Exploration Stations at the two schools.

Tables VII through X indicate the favorable reaction students had

to this experience. Between 79.8 percent and 80.5 percent of the students

strongly agreed that the program was a valuable experience for them. The

only notable difference between the schools was the percentage of students

who st==gly agreed that the experience helped them think about their

future :_ans. Holy Name School (26.3 percent and 21.7 percent) were

,.7onsiderab2y below Portage Area (71.4 percent and 72.3 percent). Part of

this difference is attributable to the fact that Portage students had access

to all 17 stations while Holy Name students were limited to less than half

that number. In addition, Portage Area students had intensive group

counseling to assist students in incorporating experience into career

planning.

,Communitv Involvement and Dissemination

Due to staff restrictions, the community involvement effort was

concentrated at the Holy Name School. Parents were involved in curriculum

development and served as resource persons. The community involvement

culminated during the week of April 12 when 90 students at Holy Name School

took part in a career workshop. Approximately 55 workers from the

Ebensburg area visited the school to discuss their work and experiences

with 7th and 8th grade students. The students had a Career Education

Film Festival during this period as well. In addition, six field_trips

were conducted to allow students on-site work experience.

In order to determinestudent satisfaction with the Career Week, a

questionnaire was administered.
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TABLE VII

REACTION OF SEVENTH GRADE HOLY NAME STUDENTS

TO THEIR PARTICIPATION IN THE CAREER EXPLORATION STATIONS

uestion

My overall interest in this career area

has increased,

I know more about job skills because of

this experience.

I better understand my abilities to do

this kind of work.

This experience has helped me think

about my future career.

I feel ;:hat this program was a valuable

experience for me.

(N 19)

% Strongly

Disa ree

% No

0 inion

% Strongly

A ree

% NO

RU,2211se

0 10,5 89,5 0

0 31,6 68.4 0

5.3 31,6 63,2 0

15,8 52,6 26,3 5,3

21,0 79.0 . 0
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question

TABLE VIII

REACTION OF EIGHTH GRADE HOLY NAME STUDENTS

TO THEIR PARTICIPATION IN THE CAREER EXPLORATION STATIONS

(N 106)

Strongly

Disa ree

My overall interest in this career area 7.5

has increased.

I know more about job skills because of 4.7

this experience.

I bette: understand my abilities to do 3.8

this kind of work.

This experience has helped me think about 19,8

my future career.

I feel that this program was a valuable 3,E

experience for me,

% o

0 inion

% Strongly

A ree

% No

Res onsE;

44,3 48,1 0

1E,0 78.3 .9

17.0 79.2 0

58.5 21.7 0

15.1 80,2 .9
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TABLE IX

REACTION OF FIFTH GRADE PORTAGE AREA STUDENTS

TO THEIR PARTICIPATION IN THE CAREER EXPLORATION STATIONS

(N = 126)

% Strongly % No % Strongly % No

Question Disa ree 0 inion

My overall interest in this career area

has increased.

I know more about job skills because of

this experience,

I better understand my abilities to do

this kind of work.

This experience has helped me think about

my future career.

I feel that this program was a valuable

experience for me.

4,8 19.8 75.4 0

.8 13.5 84.9 .8

4,0 22.2 73.8

4.8 23,8 71.4 0

4,8 17.5 77,8 0
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TABLE X

REACTION OF SIXTH GRADE PORTAGE AREA STUDENTS

TO THEIR PARTICIPATION IN THE CAREER EXPLORATION STATIONS

(N 159)

% Strongly % No % Strongly % No
Question Disa ree 0 inion A ree RUSSJUSL_

My overall interest in this career area

has increased.

I know more about job skills because of

this experience..

I better understand my abilities to do

this kind of work.

This experience has helped me think about

my future career.

I feel that this: program was a valuable

experience for me.

5.0 19.5 75.5 0

5.7 19.5 74.8 0

5.0 22.6 71.7 .6

5.0 22.0 72.3 .6

4.4 15.1 80.5 0



Table XI indicates that the community participation was highly

successful. Over 90 percent of the students agreed that the program was a

valuable experience and that they had increased their knowledge about job

skills. The fact that most students are not yet committed to the type of

work they explored is very appropriate.

Dissemination of the Projabt's activities has taken various forms.

Articles about the Project have appeared in the local publications.

Additional efforts to spread awareness of the Project include:

1. A new elementaryschool counselor in one of the participating
school districts received a Career Education orientation and
materials from project persornel.

2. A mini-grant proposal, incorporating Career.Education concepts
into a middle school Home Economics Program was written for a
participating School District.

3. Project personnel conducted an in-service day in Career
Education for secondary English teachers and junior-senior
high school guidance counselors at Chestnut Ridge School
District, Pleasantville, Pa.

A-Career-Resource-Center-material-list-and-foIder-an-
Career Guidancp was supplied.to the Dale Middle School,
Johnstown, .Pa.

5. Copies of the U. S. Chamber of Commerce publication Career
Education have been distributed to supe.rintendents, principals,

t and counselors in the five school districts supporting the
Admiral Peary AVIS and to the administrative and counseling
staff and faculty of the AVT5.

6. Through various channels at the national level, descriptions
o'f project materials are being included in national
dissemination activities. As a result, requests for specific
curriculum units developed by the project during The first two
project years have been requested by schools in the following
areas:

Hattiesburg, MS
Jeffersonville, KY
Yorktown Heights, NY
Glendale, AZ
South Portland, ME
Brandywine', MD

7 7

Boston, MA
Fort Dodge, TO
Athens, GA
North Troy, NY
Gallup, NM



TABLE XI

REACTION OF HOLY NAME STUDENTS TO THEIR PARTICiPATION IN CAREER WEEK

Statement Yes

1. My overall interests in these career areas have 78.9

increased.

2, I know more about job skills because of these 92,3

experiences.

3, I know about more jobs related to these career 41.0

areas,

4. I would enjoy doing these types of work as a 22.5

future career,

5. These experiences have helped me think about 82,0

my future career,

6. I feel that this program was a valuable experience 97.4

for me,

7th Grade

(N : 40)

Ma be No Yes

8th Grade

(N r. 36)

,....

21,1 0, 94,7 5,3 0

5.1 2,6 94,7 5.3

51,3 7,7 55.3 42.1 2.6

77.5 0 18,4 71,0 10.5

15,4 2.6 84.2 15,8

2.6 0 94.7 5,3



Career Resource Centers

In cooperation with local school districts and funding agencies, the

project had previously established CRC's at Portage Elementary and High

School, Bishop Carroll High School, Central Cambria High School, Central

Cambria Middle School, and Holy Name Elementary School. In many cases the

project staff helped secure grants to establish or improve the CRC. The major

services of the CRC include:

1. Providing career orientation and decision-making information
to students and teachers.

a. Printed materials, filmstrips and cassette tapes.

b. Career planning kits

c. Decision makihg units.

d. Self-understanding units (interest, aptitudes and abilities).

2. Providing curriculum development consultation far teachers.

3. Arranging for learning excurs.ions and career consultants
thrwugh the Admiral Peary AVTST/ocal business and industry.

4. Providing (secondary) stUdents with the opportunity to develop
job readiness.

5. Providing (secondary) students with job placement assistance.

Despite severe financial restrictions, the Portage and Holy Name

CRC's have been strengthened and the staff has tried to respond to all

requests for assistance from CRC's established in previous years. There

was extensive in-service training conducted at Holy Name School for

teachers, students and librarians help them utilize the CRC's.

Counseling_Component

With the assistance of local school personnel, the project staff has

conducted relogular group counseling sessions at Portage Area School. These

8 0



sessions were usually conducted in conjunction with the Singer Exploration

Carrells. The primary purpose of the counseling sessions was to enhance

the self-awareness and decision-making skills of the students. Observations

indicate the sessions were conducted in a theoretically sound manner and

elicited considerable student participaticn.

At Holy Name School small groups (N = 10) met weekly for value

clarification counseling sessions.

V. Conclusions and Recommendations

The major conclusions substantiated by test data, questionnaires,

observations, etc., are:

1. The staff has managed to maintain a viable Career Education

Project despite reductions in financial support, staff and

LEA cooperation.

2. All process objectives of the Project have been achieved. The

treatment is in accord with the proposal and amended evaluation

design.

3. The Holy Name segment of the Project was very successfuJ in

achieving 85.7 percent of its product objectives. The Portage

segment was less successful.

4. Staff development, both within the project staff and the Holy

Name fatulty, was very good. This activity was less pronounced

at Portage due to the adoption of a new curriculum with its

requisii:a traini.ng.

5.. Curriculum infusion was very successful at Holy Name School

with over 70 percent of the teachers participating.

6, The Singer and staff-developed vocational evaluation systems

received high student ratings at both schools.
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7. Community involvement at the Holy Name Schoel has been an

outstanding success. Student and community r.:-Jr.ion has been

very favorable.

B. The group counseling sessions are a valuable aegment of the

Career Education Project at both schools.

The following recommendations seem appropriate:

1. The Intermediate Unit consider absorbing the Career Education

Project as part of its services to school districts.

2. A full-fledged Parents and Community Advisory Council should

be established.

Comments

The final year of a federally funded project is very difficult for the

-staff. Local school districts are reluctant to get involved in a project

which will probably terminate at the year's end. The staff members are

enXioUs about their own careers-and the meaningfulness of their activity.

The entire project staff, Trom Director to clerk, are to be commended for

the manner in which they have given themselves to the Project right up to

the last day. If anything, our observations indicate that the staff became

more dedicated and proficient as the termination date for Federal support

approached. The Project has made a significant contribution to Career

Education in the APVTS service area. It is hoped that a mechanism' for its

continuance can be found. To abandon at this time what has been accomplished

at great cast would be most unfortunate.

8 2
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ADDENDUM

To Third Party Evaloator's Report

As Prepared By The

Project Director

for

Scope of Work Objective #6

Approximate Expenditures of Project Funds By Grade Levels

Grade Levels Students Total Cost Cost/Student

K-3 150 $19,950 $ 133.00

4-6 314 41,800 131.21

7-9 148 19,950 134.78

10-12 99 13,300 134.34

Post Secondary -0- -0- -0-

8 3
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CHAPTER V
PART B

THREE YEAR EVALUATION OF INSTRUCTIONAL
PRODUCT OBJECTIVES

Section V-A covered the extent to which the product objectives were

achieved during the Project's third year of operation. During the 1974-

1975 academic year, the Project employed the same evaluation design but

addressed itself to a greater number of product objectives. The

instructional product objectives and the measuring instruments employed

during the second year were as follows:

Scope of
Work # US0E#

1

1

Objective
Grade
Level Instrument

I c Students will display positive
attitudes toward themselves

I d Students will recognize that social,
economic, educaional and cultural
forces influence their development

2 IV a Students will know the major duties
and required abilities of different
types of paid and un-gid work

3, 6 Self Observatiol
Scales

9, 12 Career Developml
Inventory Scale

3, 6,
9, 12

IV bStUdenta WillR-now-differences-ih 3,-6
conditions and life styles associated
with different types of paid and unpaid
work

2 IV c Students will know entry requirements 6, 9,
for major types of paid and unpaid 12
work

8 4

Career Ed. Ques-
naires (3-6)
Career Developmi
Inventory (9-12
Scale C

Carer E
Questionnaire

Career Ed. Ques-
naires k6)
Career Developmi
Inventory (9-12
Scale C



Sope of
44ork # USOE #

Grade
Oblective Level Instrument

3 V c 5tudents will be able to identify,
locate and utilize sources of
information to solve career decision-
making problems

9, 12 Career Development=
Inventory
Scale C

3 V e Students will know the steps to be
taken and the :factors to be considered
in career planning

9, 12 Career Development
Inventory
Scale C

3 V f. Students.will demonstrate active
involvement in career decision-making

9, 12 Career Development
Inventory
Scales A and B

4 VIII Students who are leaving the formal
education system will be successful in
being placed in a paid occupation, in

12+ Questionnaires to
1975 Graduates and
Dropouts

6

further education or in unpaid wnxk
that is consistent with their career
decision

NA The extent to which the number and 10-14
type of job preparation opportunities
have been expanded for young people in
grades 10 through 14

NA The financird resources from Section K-14
142 (c) of Part D of P. L. 90-576
that were expended at each of the grade
level breakouts

Questionnaire to
Counselors and
Co-op Directors

Examination of
Project's Financia
Records

The evaluation questions were specifir to each objective and with the

exception of objectives 4-6, were stated in pre-post, non-control group terms.

The objectives were primarily concerned with student outcomes. The

only evaluation activities directed toward Treatment (Process) or Management

were observations, questionnaires, teacher logs, etc., to determine if

educational aOtivities previously mentioned were actually conducted and what

type of ca..3.ent response they evoked.

The evaluation design employed with objectives 1 through 3 was a pre-

test, post non-control group design. Campbell and Stanley1 refer to

,iCampbell, Donald T. and Stanley, Julian C., Ex erimental and Quasi-
Experimental Designs for Research on Teaching.
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it as pre-experimental design #2. It provides marginal protection against

the threats to internal and external validity. The major reasons for

selecting this design are as follows:

(1) Career education activities exist in a21 schools to which

the project has eccess. A non-contaminated control group

could not be located within the districts.

(2) Lack of lead time prevented thi: staff from overcoming a

natural reluctance to serve as a control group on the

part of non-district classes.

(3) A reduced funding level requir-d cuts in the program's

educational activities. Even if a control group could be

located (unlikely) it would be difficult to justify diverting

the additional money reTairsd fur testing from program

activities to evaluation.

It would be desirable for 1150E to fund a study to determine normal

growth rates for various prs-post test intervals on the instruments

approved by its panel. In this way any project's pre-post gains could be

compared to a contrast group of similar socio-economic bFlckground children

not involved in Career Education.

Objectives 4 and 5 were criterion-referenced. The cziteria for

Objective 4 was that 60 percent of the responding students (' f5_graduatesL,

indicate that they had bco successful in locating a paid.occupation,

further education-Or unpaid work consistert with their career decision.

The criteria for Objective 5 was a 20 percent increase in the number and type

of job preparation opportunities for students between the current year end

the year preceding the project.

Objective 6 consisted of ;,.i.locating all expenses to the grade cate-

go:les provided. 86



For objectives 1, 2 and 3 a pre-test, post-test non-control group

design was employed. The data was analyzed by grade level using the

correlated "t" test at the .05 level of significance (two-tailed test).

Objecti,ies 4 and 5 were criterion-referenced and it was determined

whether or not the criterion was met, not met, or exceeded. 'Stratified

random sample-1 of project participants were employed to select subjects

for testing and interview.

DATA PRODUCED BY EVALUATION DESIGN

Table I indicates the pre to post test performance of a sample of

project thid grade students on the Seif-Obsarvation Scale. The pre-post

test interval was about 5 months.

Table I

Pe):formanoe of Third Grade Project Students on
the Self-Observation Scales

Scale Pre-Mean Post-Mean

(N = 52)

Gain

Primary

Proba

Self-Acceptance 47.73 46.56 -1.17 -.64 NS

Social Maturity 38.00 47.10 9.02 6.37 .01

School Affiliation 52.25 33.77 -18.48 -8.67

Self-Security 44.73 54.69 9.96 4.80 .01

The third grade students showed statistically significant improvement

in Social Maturity and Self-Security. The test publishers describe these

scales as follows:

Social II. Social Maturity.

_ J-

Children with high scores on this scale know how they are supposed
to think and feel in a variFty of social situations. They have
learned the imperLnce of such notons as "fair play, "sharing,"
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"perserverance," "helpfulness," and "generosity." Children with
low scores on this scale have not learned these notions and are
likely to evidence behaviors that most adults would characterize
as selfish, inconsiderate, or immature.

Scale IV. Self Security.

Children with high scores report a high level of emotional con-
fidence or stability. They feel that they are in reasonable
control of the fnctors that affect their lives and spend little
time worrying over possible troubles. Children with low scores
on this scale worry a great deal. They are concerned that some-
thing bad may happen and report fel2lings of nervousness.

The Lvaluators considered this evidence compelling enough to constitute

achievement of Objective I c at the third grade level. The decline in the

School Affiliation Scale is not unexpected in this tyPe of testing. The

performance of the sixth grade students on the Intermediate Level of the

Self-Observation Scale was considerably less impressive.

Table II

Performance of Sixth Grade Project Students on the
Self-Observation Scales (N=78) Intermediate

Scale Pre-Mean Post-Mean Gain "t" -ProbabilitV.
Self-Acceptance 49.59 49.03 - .56 -.75 NS

Self-Security 49.15 50.36 1.21 1.42 NS

Social Maturity 50.83 49.77 - 1.06 -1.23 NS

Social Confidence 53.05 52.92 - .13 - .16 NS

School Affiliation 44.68 45.82 1.14 1.03 NS

-Teacher Affiliation 46.90 -44":60-- ..

Peer Affiliation 50.64 51.2 .61 .83 NS

Achievement Motivation 49.72 50.82 1.10 , 1.60 NS!
Table II shows that the only significant change in pre-post test perfor-

marce was a decline in Teacher Affiliation.
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rhe data avei-lable indicate that Objective I c was not obtained

wi-ch the sih grade group.

Scale C cf the Career Development Inventory is considered an adequate

measure of the attainment of Objectives Id, IVa, IVc, Vc, and Ve.

Table III indicates that the project did an outstanding job in

achieving all these objectives at the ninth grade level. Since signifi-

cant improvement was observed in Scales A and B, Objective Vf was achieved

as well.

Table III

Performance of Ninth Gra.e Project Students on
the Career Development

Scale Pre-Mean

Inventory

Post-Mean Gain

(N=69)

"tlif Probabilitm

Planning 94.68 107.32 12.64 6.03 .01
Orientation (A)

Resources for 240.14 255.87 15.73 2.58 .05
Exploration (13)

Information and 12,12 13.51 1.39 2.57 .05
--Decision Making (Cl__

Total 346.65 376.70 29.65 3.89 .01--*- - -I","+.
The performance of the twelfth grade, while good, was not sufficient to

obtain Objectives Id, IVa, IVc, Vc, Ve, and Vf. Although the students

gained on all scales, the Planning Orientation Scale was the only one

to show statistically significant improvement. It should be noted that the

"t" ratio obtained for the pre-post test of Scale C (Information and

Decision Making) was 1.81. The "t" ratio required for significance (1.99)

would have been obtained had the average pre-post gain been .68 rather than

-tile .61 observed. It's unfortunate that a fire effort fell just short of 4-Lle

level required.

8 9
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Scale

Table IV

Performance of Twelfth Grade Project Students on
the Career Development Inventory (N=107)

Pre-Mean Post-Mean Gain Probabilit

P1anning
Orientation (A)

Resources for
Exploration (B)

Information and

104.83

253.00

18.47

112.03 7.20

257.47 4.47 .99 NS

19.08 .61 1.81 NS

4.38 .03.

Decision Making (C)

Total 374.52 389.51 14.99 2.82 .01

Table V depicts the performance of third and sixth grade project

students on the Career Edubation Questionnaire.

Table V

Performance of Third and Sixth Grade ProjectwStudents
on the Career Education Questionnaire

L.rade N Pre-Mean Post Mean Gain

3 110 16.07 17.39 1.32

6 128 29.84 32.13 2.29

5.15

4.99.3./
Probabilit

.01

.01

The students at both grade levels made statistically significant improve-

ment on this instrument. Since the Career Education Questionnaire

measures objectives IVa, IVb, and 1Vc, they were,therefore, achieved at

the third and sixth grade level.

0Hective VIII required that 60 percent of the departing se'niors

indicate that they have been successful in locating a paid occupation,

further education, or unpaid work that . ; consistent with their career

decision.
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Table VI

Response of Seniors Graduating From Project Schools
to the Career Planning Questionnaire (N=36)

1. Check which one of the following applies to you:

A. I have been accepted by a college, trade school,
institute, etc., for study after high school graduation.

B. I have located a jod where I will be working after
high school graduation.

C. I am still looking for a job where I can work after
high school graduation.

Percent

55.5

16.7

27.8

D. I will enter the Armed Forces after high school 0.0
gradL,ntion.

E. Other. 0.0

2. Do you think your decision to further your education or Yes 80.6
enter the job market will help 'jou achieve your No 8.3
career plans? (be a lawyer, teacher, bricklayer, No Answer 11.1
secretary, etc.)

Table VI shows that the project has more than met this Objective with

80.6 percent of the responding seniors indicating compatibility between

their current course of action and career plans. The fact that 27.8 percent

are still looking for work is not alarming given the economic status of the

region in the summer of 1975. Only 8.3 percent indic_ted their current

educational or employment status was at variance with their career plans.

The last two objectives were included in the Scope of Work Statement

but not in the USOE list of objectives.

Objective #6 (Scope of Work) required a 20 percent increase in the

number and type of. job preparation opportunities for students between the

current year and the year preceding the project.

9 1.
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Table VII

Response of Counselors in Project High Schools
to CareeT Status Questionnaire (N=4)

1. Did the- students in your sc;icol have a creeter opportunity to
prepare for jobs in the 1974-75 school year than they did in
1972-73?

Percent

Yes 100
No 0

2. To what extent has the number nf students visiting and observing
various occupations increased e the 1972-73 school year?

Percent
A great deal (greater than 40% increase) 0.0
Somewhat (20-40% increase) 50.0
A little (1-20% increase) 50.0
No increase (0%--no increase) 0.0

3 To what extent has the number of students getting actual hands-on
experience with the tools of a particular occupation increased
since the 1972-73 school year?

A great deal (greater than 40%)
Somewhat (20-40% increase)
A little (1-20% increase)
No increase (0%--no increase)

Percent
75.0
25.0
0.0
0.0

4. To what extent has the students' knowledge of the requirements,
preparation, job conditions, etc., of various occupations,increased
since the 1972-73 school year?

A great deal (greater than 40%)
Somewhat (20-4D% increase)
A little (1-20% increase)
No increase (0%--no increase)

Percent
25.0
50.0
25.0
0,0

S. Do you think the school staff is more aware of and committed to
Career Education now than it was ip tne 1972-.73_school year?

Pecent

75.0
25.0



Table VII shows tnat the project was very successful in meeting

this objective. 100 percent of the participating school counselors think

their stuu,:hts have a greater opportunity to prepar:.1 for ca..'eers. All of

them 1odicate at least 20 percent improvement in actual hands-on experience

with the tools of a particular occupation.

T'oe final objective (Scope of Work #6) deals with financial dis-

bursements and was covered by the Project Director in subequent reports.

The total arras! of product objectives with the extent of their achievement

is depicted in Table VIII. The symbol + indicates the objective was

achieved; 0 shows partial achievement; and - means the objective has not

been achieved. NA indicates the objective was not applicable at a

particular grade level.

Table VIII

Achievement* of Product Objectives
by Project Students

Scope of
Work # USOE # Ob ective

1.

2

2

I c Students will display positive
attitu toward themselves

I d StudenL- will recognize that social,
economic, educational and cultural
forces influence their development

IV a Students will know the major duties
and required ab.i.lities of different
types of paid and unpaid work

IV ip Students will know difference's in
conditions and life styleslpssociated
with different types of paid and
unpaid work

.

, IV c Students will know entry reqUire-
ments for major types of paid, and
unpaid work

9 3
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Table VIII

Scope o:
Work USDE #

(Continued)

Grade Level
Ob'ective 3 6 9 12

3 V c Students will be able to identify, NA NA + -

locate and utilize sources of
information to solve career
decision-making problems

3 V e Students will know the steps to NA + -

be tak,-J, and the factors to be
consiLared in career planning

3 V f Students will demonstrate active NA NA + 0

involvement in career decision-
r.2king

4 VIII Students who are leaving the NA NA NA +

formal education system will be
successful in being placed in a
paid occupation, in further education
or in unpaid work that is consistent
with their career decision

5 NA The extent to which the number and NA NA
type of job preparation opportunities
have been expanded -Far young people
in grades 10-14

6 NA The financial resources from Project Director's
Section 142 (c) of Part D of Report
P. L. 90-576

* ercent of applicable objectives totally achieved 100% 75% 100% 25%

CONCLUSIONS AND RECOMMENDATIONS

The major conclusions substantiated by test data and evaluator

observations during the second year of operation were:

1. The project achieved all of its product objectives at grade

levels 3 and 9.

2. 75 percent of the product objectives were achieved at fhe 6th

grade level_ and 2 percent at the 12th grade lever;
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9. An appreciable number of teachers were motivated, trained,

and supported.

4. At least 38 teachers (700 students) Have made Career Education

a part of their educational philosophy and _assroom behavior.

5. The community and parents have been involved in the Career

Education effort.

6. The dissemination of project results, materials, and philosophy

has been successful.

7. Tha Singer Vocational Evaluatiin System has been well received

by the moderate number of students using it.

8. The ninth grade experiences program has significantly increased

its student capacity through scheduling improvements. The students are

generally favorable while the APVT5 staff is somewhat reservEd in its

endors:ment of the program.

9. Five Career Resource Centel:s have been established, often as

a result of successful proposal writing by project staff.

10. Given the size of the staff and severe financ;i.a1 limitations,

the proje has been very successful.

11. The short interval between pre and post tests (5 months) and

their dubious content validity reduced the probability of signifirent

gains. The fact that significant gains were observed is very-Commendable.

9 5
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While the objectives and measurement instruments were similar during

the becond and third years, the first vear's evaluation activities were

somewhat different. This is due primarily to two events:

(1) A change in third party evaluators concomitant differences

in orientation, philosophy, etc.

(2) The directive by USOE issued before the second year of operation

which required all Part P projects to increase their communality

of ot,jectives and instruments.

The major ihstructional product objectives for the first year and the

extent to which they have been achieved are as follows:

Ob'eetive Achieved

1. At least 80 percent of elementary students can name
and bescribe the occupation or job of their parents.

Partially

At least 80 percent of students accurately identify Partially
'obs which occur in their schools and communities.

3. Eighty percent of students indicate belief that,all
job levels are important.

Yes

4. Eighty percent of stedents indicate belief that job
setisfaction is important.

No

). Sixtv-five percent of involved (treatment) 6th, 7th,
8th end 9th graders will score -bove the mean of the
non-involved (conLrol) group indicating greater
career awarenese.

No

6. Involved 6th, 7th, Bth and 9th grade etudonts will
exhib:".t more positive attitudinal perceptions than
students in non-treatment (control) groups--indicating
career education activities ,and student maturation.

No

Sixty-five percent of involved students will ,e.ore
above ale mean for non-involved students.

7. Ninety percent of 9th graders participnting in Yes
apprenticeship programs will exhibit positive
feelings toward experiences and information gained.

9 6
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Objective Achieved

8. Sixty-five percent of those high school students
involved i. special career-related learning experiences
will score above mean of non-involved students.

9. Students in grades nine through twelve participating
in special career-related learning experiences will
indicate greater diversity of source of information
than those not participating.

No

No

Examination of the evaluation data over the three-year period

indicates:

(1) First year energies were largely expended in getting the

project organized, orienting project staff and teachers and

identifying effective project activities. Few of the

instructional objectives were achieved due to diffusion of

effort, psychometric and design problems.

(2) Despite a serious cutback in personnel and tunds, the project

was very successful in achieving its instructional objectives

during the second year of operalion. The project has gotten

over its initial problems of focus and organization and was well

on its way to being an integral part of the curriculum of those

schools in the APAVTS service area.

(3) Lack of support by several LEA's and a further reduction in

funding level prevented the attainment of the success promised

in the second year. The project had to restrict its activities

to Holy Name School and Portage Area Schools. It was very

successful im Holy Name School, but partially successful in

Portage area. A graph of project success might look Like-

the solid line that follows:

9 7
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Much 5

4

Some 3

2

5 Little 1

GRAPH 1

Thrae-Year Progress of Project

First Year Second Year Third Year

The dotted line indicates the degree of success which the project was

capable of had funding, LEA cooperation and staff level been continued

at a first year level.

Under the circumstances, the overall thxee-year progress of the

project has been satisfactory.

9 8
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CHAPTER VI

Conclusions, Implications and Recommendations

A. General

1. Process

As discussed and defined in Section A-1 of Chapter
IV, this chapter will follow a format based on the
five major process objectives for the project..

'2. Product

As discussed and defined in Section A-2 of Chapter
IV, product objectives are discussed in Chapter V,
Third Party Evaluator's Report. In addition to the
Third Party Evaluator's testing program, first year
activities included a test development program by
project staff for career education objectives for
students and teachers in grades (1-12). Because of
the reduced funding for the second and third project
years and tnmediate cutbacks during the first year,
the test development program was stopped before com-
pletion of first year activities. Results of the
test development, as far as it went, are thoroughly
documented in the first year project interim report.
In summary, both teachers and students exhibited
definite changes, positive or negative, .on all test
instruments, as a result of career education activi-
ties.

B. Elementary Grades - Career Awareness

1. Conclusions

. A "reality bound" program of Career Awareness has
been developed and implemented that provides to
elementary students and their teachers the oppor-
tunities to observe many of the actual materials
and equipment utilized in the world of work,and

. An educational continuum, grades (1-5), has been
developed Viich offers opportunities, information,
and experiences to students at all grade levels
designed to make students aware of the various
occupations, relationships between occupations, and
the important role that chosen careers play in their
personal, social, and economic lives; and provides
sufficient information commensurate with student
level and ability for developing decision making
skills.

9 9
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2. Discussion

Most of the above mentioned opportunities occurred
through the utilization of the curriculum infusion
strategy of Career Education implementation. Possi-
bilities exist for the entire community to become
a teaching resource. A method of integrating class-
room subject competencies with actual world of work
activities and personal interest and abilities has
been developed, field tested, and implemented.
These opportunities can occur either in the form of.
field trips by the students to the AVTS, the compre-
hensive high school, or into the community in general,
or in the form of visits to the classroom by resource
persons from the community, including students or in-
structors from the AVTS or comprehensive high school.
In support of these supplementary activities to
curriculum content, a complete set of objectives,
,procedures, guidelines, and instructions for devel-
oping curriculum units in Career Education has been
developed and disseminated to classroom teachers.
Career Resource Centers have been established, pri-
marily for teacher use, in support of Career Aware-
ness activities.

Lines of communication and procedures have been
identified and developed among the elementary, mid-
dle and high schools, the AVTS, and the community
so that "field trip" type activities can be continued
within the existing school organizational structure
without the continuing assistance of project per-
sonnel. Through a combination of teacher workshops,
in-service activities and project staff assistance,
teachers were oriented to the Career Education con-
cept.

A curriculum packet containing teacher created
curriculum units was compiled and disseminated to
all participating instructors. The instructors train-
ed by project personnel can now continue "curriculum
infusion" type strategy with little or no continued
support by Career Education project personnel.

3. Recommendations

. That curriculum development with a shift in em-
phasis to Career Education should be system-
amatically continued with small manageable
groups of teachers in the form of workshops
or released time meetings,

That teachers trained in Curriculum Infusion
be encouraged by school administrators to con-
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tinue Career Education activities,

That project trained teachers be encouraged to become
Career Education team leaders responsible for train-
ing several non-participating teachers each in the
methods and procedures of Career Education,

That appropriate incentives be provided to Career Ed-
ucation team leaders and other participants to encour-
age further development and implementation of Career
Education activities,

That the appropriate resources should be provided
and/or made available to enhance the infusion of
Career Education curriculum units into classroom in-
struction. These resources include CRC's and other
learning stations within the school, as well as those
available in or from the community, and

That whenever out of classroom activities are utili-
zed, they should be warranted by curriculum content,
be well planned, and include both preparation and
follow up activities.

C. Middle School Grades - Career Exploration

1. Conclusions

. A "reality bound" Career Exploration program to
allow junior high or middle school students to
obtain actual "hands-on" experiences in the ex-
ploratory sense in the various occupational clus-
ters, and to make available to students sufficient
information and experiences to allow them to choose
a general direction in which they wish to pursue
an occupation has been developed and implemented,and

. The Career Exploration segment of the total educa-
tional continuum, K-12, offered opportunities, infor-
mation, and experiences to students in all grade
levels so that they may be made more aware of the
various occupations, relationships between occupa-
tion, and the important role that chosen careers
play in their personal, social, and economic lives;
and provided all studencs with sufficient infor-
mation commensurate with their level and ability
for developing and practicing decision making skills.

2. Discussion

Opportunities for Career Exploration occur in several
forms, as follows:

Curriculum Infusion activities, as described

91
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for the elementary grades component,

Field trips to the AVTS, the comprehensive
high school or into the community in general,

Visits to the classroom by resource persons
from the community, including students from
the AVTS or comprehensive high school,

Career Resource Centers (CRC), which were
developed to be more student oriented than
the elementary CRC,

. The Singer Vocational Evaluation Carrels, and

. Club activities.

Through a combination of teachers workshops, in-
service activities, and project staff assistance,
teachers were oriented to the Career Education con-
cept.

In addition, a complete set of objectives, procedures,
guidelines, and instructions have been developed and
disseminated to classroom teachers for:

developing curriculum units in Career Education,

establishing lines of communication among the
elementary school, middle school, high school,
the AVTS, and the community, and

continuing field trip type activities within
existing school organizational structure with-
out the assistance of project personnel.

It is felt that the Singer Carrel program does have
promise and can be developed into a broad, meaningful
experience of value to all middle school students.
However, the program implementation led to identifi-
cation of some modifications necessary to meet pro-
ject objectives. These were:

The directions were not always clear, necessi-
tating supplemental direction,

Quality of equipment provided was inadequate
for level of usage with this age child, requir-
ing extensive replacement and maintenance,

Some of the products resulting from carrel tasks
were not viewed as functional by these children
resulting in redesign of these tasks, e.g., the
"bag" made in the needle trades station was too
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small and poorly designed for student usage,
therefore a larger bag was designed which pro-
vided opportunities for re-definition of tasks
resulting in a book bag actually used by child-
ren, and

The length of time required for carrel comple-
tion was longer than most existing school sche-
dules allow, resulting in special schedule
arrangements (Appendix TV-5).

3. Recommendations

. That curriculum development with a shift in em-
phasis to Career Education should be systemati-
cally continued with small manageable groups of
teachers in the form of workshops or released
time meetings,

That the appropriate resources should be provided
and/or made available both to the teacher and the
individual student, to enhance the infusion of
Career Education Curriculum Units into classroom
instruction. These resources include CRC's and
other learning stations within the school as well
as those available in or from the community,

That whenever out of classroom activities are
utilized, they should be warranted by curri-
culum content, be well planned, be keyed to the
individual student's interest, aptitude, and
abilities, and include both preparation and
follow up activities,

That the Singer Carrel Component of the Career
Education program be made an operative part of
the regular school program,

That learning stations with community input and
orientation should be developed, and

. That related guidance functions should be identi-
fied and cooperative efforts between Singer Carrel
staff and guidance personnel be cultivated.

D. Secondary School Grades - Career EITasatiaa

1. Conclusions

A "reality bound" Career Preparation program to
allow 9th grade students to obtain actual "hands-
on" experience in the exploratory sense in the
various occupational clusters and to obtain suffi-

1 op
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clerr allow students to
choose a general df_r:J'tion in which they wish
to pursue an oe.2up-ttLo-/ has been developed to

CC 1,,ecoiAng an operational part of
the eNisting se'loo1

. A step toward helping students more efficient-
ly utilize the placement services has been taken.
Much career informtion and career experience in
dditu tc; regular sch,_)61 programs have been pro-

-0 9th gr.ide E.tu,lcuts,

. Scents of several Caz:-!er Preparation programs
urerc explored cncl the of integrating both
home sehrlol anti AVTS el,rrictlia in grads (9-12)
tu pro-ric,e occupational pre.paration for a variety
of occupatimal areas commensurate with the stu-
dent'!, int'rost and ability waa only partially met,
OPct

Another stop has been accomplished in the develop-
ment of a total educational continuum, K-12, offer-
ing opportunities, information, and experiences to
students so they may be made aware of the various
occupations, relationships between occupations,and
the important role that chosen careers play in their
personal, social, and economic lives.

2. Discussion

As is the case nationally, the secondary level com-
ponent of Career Education was the most difficult
to implement and had the least number of successful
activities. This problem was identified during the
first pro4ect ye;4r; however, with the approximate
4673 reduction in funding for the second and third
project years, there were limited resources to ad-
dress the problem, The recommendations made by the
USOE Project Progress Monitoring Teams and the Third
Party Evaluators that project activities in the sec-
ond and third years be directed toward fewer activi-
ties La more depth in areas of high potential for
success suggested 1:o project staff that areas other
than secondary level activities be pursued. En fact,
no secondary level activities were conducted during
year three under direct euntrol of project personnel.

ThP C;Ircer .,,rot:um is one that has been
shown to be of vitPl impol-tPnce to students at the
9th grade -level and ca7) 1)/e easily expanded to grades
8, 10, and 11_ bec3nso t7his ic; the time when they are
called upon to deciCft, on a 'track" Or curriculum to

u,,1,urdLy l'or the 4emainder of their high school
careers. WC reel NaL ince this is a decision that
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may well affect the remainder of their working life
and related life style, much assistance should be
provided to ensure that students will have the op-
portunity to make a realistic choice. It is also
worthy of note that the Career Experience program may
be participated in by cooperating school districts
at nominal cost.

3. Recoimendations

That the Career Experience program become an
operative part of each participating school's
guidance and instructional program throughout
the school year as a true apprenticeship pro-
gram and not merely one more orientation pro-
motion,

That a community component of the Career Ex-
pericr, be created and implemented by parti-
cipPL , school personnel,

That appropriate pre and post activities be
cultivated to make this experience a meaning-
ful one kn terms of orientation and under-
standing of the world of work, truely a career
exploratory activity,

That curriculum development with a shift in
emphasis to Career Education should be encour-
aged and systematically pursued with small
groups of teachers in the form of workshops or
released time meetings, and

That the appropriate resource should be pro-
vided and/or made available both to the teacher
and to the individual student, to enhance the
infusion of Career Education Curriculum Units
into classroom instruction. These resources
include CRC's and other learning stations with-
in the school, as well as those available in
or from the community.

E. Post Secondary and Placement

1. Conclusions

. Graduate and undergraduate students in. Education
have been successfully involved in Career Education
activities involving both public and private ele-
mentary and middle school grade levels,

. A successful beginning of a cooperative effort
with the military to relate civil:Lan.and military
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occupations was initiated,

A placement counselor and twp cooperative educa-
tion instructors hired by the AVTS were oriented
to the Career Education concept, and

No significant Post Secondary or Placement acti-
vities in and of themselves have been successfully
concluded during the course of this project.

2. Discussion

As discussed above under the secondary school com-
ponent very little activity under the direct control
of project staff was conducted in the post secondary
and placement component during the second and third
project years because of reduced funding.

Cooperative education and placement are usually two
operational functions of an AVTS. The Career Educa-
tion project staff had same input into these two
areas by working with the professianal personnel
involved. The floating community college concept
described in the original project proposal has yet
to become a reality as of the project closing date.

3. Recommendations

That the involvement of graduate and under-
graduate education majors in Career Education
in the public and private schools be continued
as a means of infusing new ideas into the edu-
cational system,

That a systematic set of plans and procedures
should be developed for incorporating Career
Education into post secondary education,

. That school district personnel should continue
to work in the areas of placement and coopera-
tive education for all students, and

That development of the very promising pro-
gram with military be continued.

F. Total Career Educat.ion Continuum (K-12)

1. Conclusions

. A continuum for classroom activities in Career
Education was designed and implemented to varying
degrees of success, as described in the foregoing
section,



The elementary and middle school components were
very successful,

The community has been successfully involved in
Career Education activities primarily through
parent volunteers and resource people,

The approach of guidance personnel developing the
Career Education Continuum is a valid concept,

Dissemination acttvities were successfully carried
out at the national, state, and local level, both
through large conferences and through district by
district personal contact, and

Parents were successfully involved in Career Edu-
cation activities at the elementary and middle
school grade level.

2. Discussion

Career Education activities cannot be isolated in
the schools; total community involvement is needed.
This philosophy is perhaps best presented in the
minority report submitted by this project's director
and Dr. Lewis M. Abernathy, at the Natianal Career
Education Conference, Dallas, TexaE, 27-30 January
1975. The report is included as Appendix VI-1 of the
second year interim report.

3. Recommendations

. That school districts conS'idering the imple-
mentation of Career Education activities
should employ the appropriate guidance and
counseling personnel,

That community involvement, and most parti-
cularly parents, be encouraged in Career
Education activities,

. That dissemination activities be continued
as a "two way street", i.e. internally de-
veloped Career Education curriculum material
be disseminated within the school districts
and materials obtained from outside sources,
be disseminated among the participating
districts,

. That a contact person be designated in all
participating schools: to provide or ob-
tain resources; provide leadership in staff
development; and act as a liaison between
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the school, community, resource staff and
administration,

That every attempt should be made to strength-
en the secondary component in participating
schools especially through the infusion of
Career Education concepts into dhe on-going
curriculum. (Infusion strategies discuEsed
in Chapter IV.) The above infusion could be
enhanced by a level of administrative support
similiar to that currently evidenced at some
elementary and middle schools, and

That a Career Education Advisory Committee
(or committees), needs to be established. The
structure of this committee (or committees)
can be vertical within a particular school
district. The committee (or committees) should
include a parent representative, business
community representative, school administra-
tive representative, teacher representative,
reacher education representative and student
representative.

G. External Anal sis of Admiral Peary AVTS Career
Educatfon Ativities,T7TT976

This section was prepared by the Third Party Evaluators
and is presented as a separate section beginning on the
next page.

An additional external analysis is presented in Appendix
VI-1, "U.S.O.E. Three Year Project Progress Monitoring
Team Report".
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G. External AnALL.lis of Admiral Trry AVTS
Career EducatlbhActOrENT: 71-076

A THIRD PARTY VTr- ACTIVITIES

ER/ADA has been involved with the APAVTS Career Education Projects

since 1972. As third party evaluators, we have been compelled to restrict

our comments to those supported by hard data and relevant to the evaluation

design. The Project Director has given us this space in his final report

to express our views in a more subjective or impressionistic manner. Our

overall judgement is that the Project has resulted in significant

improvements in the Career Education activities of those school districts

in the APAVTS service area. These improvements were badly needed since

the service area is characterized by out migration, unemployment and

underemployment.

The major positive and lasting outcomes are as follows:

(1) Curriculum Infusion

Through materials development, teacher workshops and one-

to-one teacher support, the Project has produced dozens of

teachers who are continuing to infuse Career Education into

their curriculum. This is a very commendable legacy.

(2) Curriculum Resource Centers (cja).

Through the efforts of project staff, CRC's have been

established in most LEA's. These CRC's are viable and

will continue to support the Career Education activities.
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(3) Increased Career Awareness

Interviews with students and teachers indicates that both

groups have increased their awareness of self-appraisal, job

analysis, problem solving, environm.ntal aspects, etc. Large

numbers of students and teachers, as well as parents, are more

Career Education consciour 15 a 'it of Project activities.

(4) Counseling/Career Education ArtLation

Project staff have been very successful in helping district

counselors inculcate Career Education into the individual and

group counseling process.

(5) Development of Hands-on Experiential Orientation

Since the start of the Project, the schools have accepted

the concept that students should have real or simulated

experiences with occupational environments.

(6) Continuation of Task Sheets

The APAVTS hFls decided to continue the use and development

of task sheets initiated under the Part C Project.

(7) State School Spinoff

The Pennsylvania State Schools for the Handicapped at Cresson

and Ebensburg have adopted many of the Project's outputs

in developing a special Career Education project for their

population.

(8) Movement Toward Behavioral Objectives and Accountability

Those school districts associated with the Project have been

impressed with its emphasis an behavioral objectives,

measurement and accountability. The schools are changing

their orientation to-include these concepts.
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(9) Individualization of Instruction

Project activities -,ave stressed the importance of the

individual and the need to design the program accordingly.

Participating LEA's have gradually increased the commitment

to individualized instruction.

(10) Increased Parent and Community Involvement-
The Project h - always involved parents and community members

in its ii.. The Career Education Fair at Hofy Name

School (thJ...., Jr) and the parent volunteers at Central

Cambria Middle School (second year) are excellent examples.

This philosophy of involvement is new to the area and is

a very important lasting benefit of the Project.

This list is not exhaustive, but does serve to illustrate the

lasting changes which the Project has been able to make in its service

area. The Project staff are to be commended for the improvements they

were able to efft':4- despite severe difficulty. The major problems they

encountered were:

(1) A Difficult First Year of Operation

Any Project has difficulty during its first year refining its

purpose, techniques, structure, etc. This situation is compounded

when dealing with a consortium as the APAVTS Projeut was. There

were communication problems between the staff, Project Director,

APAVTS administration and the Superintendents of the participating

LEA's. This confusion led to some improper activities sequencing

(field trips before orientation) which had to be rectified.
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(2) Severe REduction in Staff and Money

At the end of the first year, the Project had largely rectified

its initial problems. Things were once again disrupted when

support cuts of almost two-thirds were made. This again caused

an agonizing reappraisal and an- attempt to allocate limited

resources cver all LEA's. This proved impossible and the

Project was forced to concentrate in Portage Area and Holy

ts. The displeasure of ma non-involved schools was

ubvious.

(3) Turnover in LEA Superintendents

Of the six superintendents (5 public, 1 private) involved in

the original proposal, only two were still in office at the

Project's termination. This caused significant problems in

commitment and Project coherence. Significant resources

were expended trying to keep new superintendents aware of

Project activities and philosophy.

(4) The Use of APAVTS as Sponsor

The use of APAVTS as the Project sponsor caused ti.everal

difficulties. The administrative structure of APAVTS, as

that of most consortia, is multi-layered and cumbersome.

Decision-making power is diffuse and response time is generally

slow. Teachers and administrators in the participating schools

often viewed the Project as a Vo-Tech activity with a consequent

confusion of Career Education and Vocational Education. In

addition, many of these teachers view the Vo-Tech school as

academically inferior and any project emanating from it as

suspect. This problem was compounded by their perception
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that the Vo-Tech School was attracting students whose loss

might cause lay offs in their own districts.

(5) Second-Year Difficulties with one LEA

The Project logically decided that severe funding cuts required

a concentration of their resources during the second year.

The ninth grade in a single LEA was selected and plans were

made to develop a model Career Education program at this site.

After several months of planning and disagreement, it became

obvious thn4 te Project Director and the LEA Superintendent

were irreconcilably different in their interpretation of the

Project's grant conditions. The end result was several months

of lost effort since the Project was forced to relocate in a

different district.

(6) Last Year Project Syndrome

The last year of any Project usually produces some indication

of participant withdrawal. They are reluctant to have a

psychological or temporal commitment to a Project which will

disappear. This phenomena is more acute in a consortium and

most acute in a consortip,- which has little or no chance of

being abgratIrbed by a larger entity.

(7) The Outside Influence Problem

The school districts making up the consortium are traditional,

conservative and dominated by persons born and raised in the

area. Outside influences such as this Project are viewed with

suspicion and hesitance unless local people are in key roles.

This reluctance was never fully dissipated since the key Project

staff were imported into the area.

103

113



Despite these difficulties, the Project staff accomplished a great

deal. The effect of the Project on the LEA's is real and lasting. The

credit for accomplishing so much with so little despite multiple impediments

goes directly to the Project staff. They persevered in the face bf great

difficulties and stayed with the task until the last day. There was no

general staff exodus during the third year which often occurs with

terminal projects. They were few and they did much with little. Career

Education in the APAVT5 service area is better for their efforts.
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APPENDIX II-1

fRD PARTY EVALUATION
DESIGN FOR EACH OF THREE

YEARS OF PROJECT
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VARIABLE

CHART I

Final Evaluation Design for Career Education Project

(Part p

Admiral Peary Area VocationalTechnical School

Ebensburg, Pennsylvania

Education Services, Inc.

Waco, Taxes

OBJECTIVE

ELEMENTARY STUDENTS

MEASUREMENT AND/OR
OBSERVATION

DATA COLLECTION
SCHEDULE

Awareness of family
jobs

1. At least 80 percent of
elementary students
can name and describe
the occupation or job
of their parents

,

ESI Career Awareness
Questionnaire (248-03)

Personal interviews and
staff observations

,

Pre-test
Sept., 1973

Interview March 1974

Post-test
May, 1974

Awareness of
community jobs

2. At least 80 percent
of students accurate-
ly identify jobs
which occur in their
schools and com-
munities

ESI Career Awareness
Questronnaire (248-03) Pre-test

Sept., 1973

Post-test
May, 1974

Perceptions of im-
portance and satia-
faction with jobs.

3. 80 percent of srldents
indicate belief that
all job levels are
important

BO percent of students
indicate belief that
job satisfaction iq
important.

ESI Elementary Career
Awareness Questionnaire
(248-03)

_

Pre-test
Sept., 1973

Post-test
May, 1974

..
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VARIABLE

ELEMENTARY-TEACHER OBJECTIVES

MEASUREMENT AND/OR
OBSERVATIONOBJECTIVE

DATA COLLECTION
SCHEDULE

Level of teacher
awareness of the
Career Education
program

Level of acceptance
of perceived impor-
tance of Career
Education program

a. 85 percent of
teachers informed
about experiences
and materials for
Career Education

b. R5 peroc_
twre onder-

staildVI basic
Career Education
goals

c. 85 percent of
teachers were able
to describe stu-
dent objectives

d. 85 percent of
teachers able to
give example
relating student
objectives to a
unit st.ady for
their classroom

a. ESI Teacher Form
(248-01)

b. ESI Teacl-
(248-01)

ES/ Teacher Form
(248-01A)

Pre test
August-Sept., 1973

Workshop Po -*st
*ant,

May, 19/4

d. ESI Teacher Form
(248-01A)

2 a. 35 percent of
teachers giving
an "important"
or "very importane'
rating to the
basic Career
Education goals

b. Obtain measure-
ments of teachers
feelings about
pioject progress
and related
actW.ties

a. ESI Teacher Form
(248-01)

b-1 Career Activity
Checklist (RCU #13)

13-2 ESI 248-010
Faculty Attitudes

Pre teat
August-Sept., 1973

Workshop Post test
August, 1973

Post test
May, 1974

January, 1974

January. 1974

ELEMENTARY TEACHER OBJECTIVES Continued

VARIABLE OBJECTIVE
MEASUREMErrAND/OR

OBSERVATION
DATA COLLECTION

SCHEDULE

Teacher perceptions
about student im-
provements via Career
Education

3. 80 percent of teachers
indicate that their
students can signifi-
cantly increase:

a. their motivation
in school

b. their achievement
in school as a
result of the
Career Education
program

-.

Questions J and,1(
ESI 248-01 (revised)

Post test
May, 1974

Level of teacher
satisfaction with
their own work

4. Teacher satisfaction
with their own work
will significantly
increase during the
school year
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VARIABLE

General career
awareness

Student self-under-
standing

MIDDLE SCHOOL STUDENTS

MEASUREMENT AND/OR.
OBSERVATIONOP,TECTIVE

2ercent of in-
' 6th,7ch,6th

, grade stu-
dents wIll.score
above the mean of
the non-invaved
group indicating
greater career aware-
neve

DATA COLLECTION
SCHEDULE

4

2-Cdmpentency Tes
Experimental and control
groups
April, 1974

2. Involved 6th,7th,8th, CMI Experimental and control
And 9th graders will Attitude Scale groups
exhibit more positive Factors 1 and 3 -of the April, 1974
attitudinal per- Competency Test
ceptions than student
in non-treatment
group's indicating
Career Education
iFEr7rties aid in
student maturation.
65 percent of in-
volved students will
score above the mean
for non-involved
students

Decision-making
process of students

VARIABLE

3. a. 90 percent of 9th Student Apprenticeship November, 1973 through
graders partici- Checklist (MU #05)
pating in appren-
ticeship programs
will exhibit
positive feelings
coward experience
and information
gained

MIDDLE SCHOOL AND SENIOR HIGH TEACHER OBJgCUVES
liEASUREMENTAND/OR

OBSERVATIONOBJECTIVE

May, 1974

DATA COLLECTION
SCHEDULE

Level of teacher
wareness of the
CrIveer Education

1. a. 85 percent of
teachers informed
about experiences
and materials for
Career Education

ESI Teacher Form (248-01: Pre Teat
August-Sept., 1973

Workshop Post Test
August, 1973

._
program

b. 35 percent of
teachers under-
standing basic

ESI Teacher Form (248-01; Post Test
May, 1974

_
Career Education
in-E57-

,ove1 of acceptance 2. a. 35 percent of ESI Teacher Form (248-01: Pre Test
)f perceived impor-
ranee of Career

teachers giving
an "important" or

August-Sept., 1973

(.1tication program "very important"
eating to the
basic Career

Workshop Post Test
August, 1973

EducatrairiTials
-

b. Obtain measure-
ments of teachers

Career Activity check-
list (RCU)

January; 1974

feelings about ESI (248-010) April - High School
project progress
and related
activities

(Faculty attitudes) April, May - Middle Schod

'.evel of teacher 3. Teacher satisfaction Use of Purdue teacher Pre test
satisfaction with with their own work Opinionnaire concerning August, 1973
their own work will significantly morale

increase during school
year

Factors 2 and 6 Post test
May, 1974
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VARIABLE

SENIOR HIGH STUDENTS

MEASUREMEXT AND/OR
OBSERVATIONOBJECTIVE

DATA COLLECTION
SCHEDULE

General career aware-
ness experience
and attitude

1. 65 percent of those
senior high students
involved in special
career-related learn-
ing experiences will
score above mean of
non-involved students

CMI - all scalee Experimental and contr,
groups,
April, 1974

Information and
experience for self
understanding and
decision-making in
terms of careers

VARIABLE

2. Students in grades CMI Experimental and contr.
9 through 12 parti- Factors 4 and 5 of the groups,
cipating in special competency Test April, 1974
career related
learning experiences CDQ (H. S. edition)
will indicate greater Total score
diversity of source
of information than
those not partici-
pating

COMMUNITY OBJECTIVML__
MEASUREMENTAND/OR

OBJECTIVE OBSERVATION
DATA COLLECTION

SCHEDULE

Level of parental in-
volvement in Career

1. At least 35 percent of
parents of elementary
students will parti-
cipate in the Career
Education progFWME7

Teacher Project Report
Form

.

.

Throughout 1973-74
school year

Education program

at least one of the
following:

a. classroom pre-
sentation about
job

b. assisting with
field trip

c. classroom visit

d. other

Parental awareness of
Career Education

2. More than 35 percent of
randomly selected
parents of school age
children display
positive attitudes
toward Career

ESI 248-01 December, 1973

concepts

Education

Business, community
awareness of Career

3. More than 35 percent
of businessmen will
display positive
attitudes toward
Career Education

ESI 248-01 December, 1973

Education concepts
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E;MlblT II

EVALUATION DESIGN

FOR CAREER EDUCATION PROJECT

GRANT #DEG-0-13-5212

FUNDED THROUGH PART D

DE PUBLIC LAW 90-516

PrOj ec t V351012

Sutmitted to: Dr. Etaard La:eau

Project Director

Ebensburg, Pennsylvania

Submittet By: Ma:tin J.

Ernest L. Peters

15 January 1975

E9U:AT1ONAL RESEARCh AND DEVELDPMENT ASSOCIATES

28 West Market Street

West Cbester, Pennsylvania 19380

-Comnents -----
The following evaluation design.Was developed in aecordance with the

Scope of Work Statement released by the Project Director and the evaluation

guidelines formulated by Development Associates, Inc. for the U. S. Office

of Education. The major problems en.countered were:

(1)

(2)

Severe.reductions in project funding level with consequent restrictio

of evaluation activities. :Emphasis has been placed on student

outcomes or products. Verysfew resources are available to

evaluate the edurational.proceSs (treatment) or project management.

Uifferences between...the Objectives previously identified by

project personnel,ind those'Contained in the.Scope of Work

Statement (six) 'incl.-the evalu;tien guidelines formulated by

Development AssoCietes, InE..(thiity7threal, Considerable effort

Mon expended croeS ieferencing the various sets of objectives and

determining the relitive emphasis placed on them by the project.

(3) The evaluation gUidelines and Scope of Work Statement were released

too late to be inccrporated.in a September to May design. This

has forced projects into evaluating a segment of the year's activity.

I. Evaluation Questions

The Evaluation questions are naturally a function of the project's

objectives. The objectives in terms of student outcomes are as follows:

. . -
Scope of

Grads
Work # USDE# Objective Level

1 I c Students will display positive 3, 6
attitudes toward themselves

I d Students will recognize that social, 9, 12
economic, educational and cultural

'forces influenee their development
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Scope of

Objzstiy..______ I euel

2 IV a Students will know the major dutic, 3, 6, 9, 12

and required abilities of ditto:ant

types of paid and unpaid work

2 IV b Students will know differences in

conditions and life styles associated

with different types cf paid and unpaid

work

IV c Students will know entry requirements 6, 9, 12

for major types of paid and unpaid

work

3 V c Students will be able tc identify, 9, 12

locate and utilize sources of

information to solve career decision-

making problems

3 V e StudeK:s will know the steps to be 9, 12

taken and the factors to be considered

in career planning

3 V f Students will demonstrate active

involvement in career decision-

making

9,12

4 VIII Students who are leaving the formal 12+

edication system will be successful in

being placed in a paid occupatton,

in further edu:ation or in unpaid

work that is consistent with their

career decisicn

5 NA The extent to which the number and 10 to 14

type of job preparation opportunities

have been expanded fc: young people

in grades 10 through 14

6 NA The financial resources from Section K to 14

142 (c) of Part D of P. L. 90-176

that were expended at each of the

grade level breakouts

The evaluation questions are specific lc each objective and with-the

exception of objectives 4-6 are stated in pre-post, non-control group terms.

For example, the evaluation question appropriate to Objective 1 is:

(1). Do students participating in the ilareer Education program

show statistically significant irorowent in positive

attitudes teoed themselves as measered by the Self-Observation

Scales at grade.' i and 67
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The objectives and evaluation questions are primarily concerned

with student outcomes. The only evaluation activity directed toward

Treatment (Proms) or ''.:nageeent will be cbtervatiins, questionnaires,

teacher logs, etc., to determine if educational activities previously

mentioned were actually conducted.

II. baluatice Eesion

The evaluation design to be employed with objectives 1 through 3 is

a pre-test, post-test non-control oroup design. Campbell and Stanley1

refer to it as pre-experimental design #2. It provides marginal

protection against the threats to internal and external validity. The

major reasons for selecting this design are as follows:

(1) Carea: education activities exist in all schools to which

the project has access. A non-contaminated control group

could net be located within the districts,

(2) Lack of lead time prevented the staff from overcoming a

natural reluctuce to serve as a.control group on the pa:t

of non-district classes.

(3) A :educed funding level required cuts in the program's

educational activities. Even if a control group could be

located (unlikely) it would be difficult to justify diverting

the additional 11,000 required for testing from program

activities to evaluation.

It would be desirable for USOE to fund a study to determine normal growth

rates for various pre-post test intervals on the instruments approved by

1Campbell, Donald T, anti Stanley, Julian C., Experimental-andluail-

Experimental Designs For Research on Teaching
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Scope of

contrast groJp of similar so%p-tconomic eackgrourd children t,:t ir./olved Work USG!:

in career Education, 2 IV a

Objectives 4 and 5 will be criterion referenced, The criteria for

Objective 4 is that 60 percent of the responding students (1974 graduates)

indicate that they have been successful in locating a paid occupation, further

education cr unpaid work consistent with their career decision. The criteria

for Objective 5 is a 20 percent increase in the number and type of job

,preparation opportunities for students between the current year and the

year preceeding the project,

Objective 6 consists of allocating ell expenses to the grade categories

pro6ded.

III. Dee Sources

For Objectives 1, 2, 3 and 4 direct data sou:ces will be employed.

In Objectives 1, 2 and 3 current student test data will be utilized. For

\3

121

Objective 4 current luestionnaire responses of a random sample of recent

graduates (1974) and dropouts will be gathered. Objective 5 will have

dostionnoire responses of counselors and Coop-directors as the data

source. The source of data for Objective 6 will be the financial records

of the Project Director,

IV. Data Collection Instruments

Participating Students to Participating Students-to

The data collection instruments associated with the various objectives School Students be Tested Students be Tested

2 IV b

Instrument Grade Level

Career Education Questionnaire 3, 6

Career Development Inventory
C 9, 12

Career Education Questionnaire
3, 6

2 IV c Career Education Questionnaire
6

Career Development Inventory - C 9, 12

3 V. c Career Development Inventory C 9, 12

3 V a Career Development Inventory C 9, 12

3 V f Career Development /nventory - A & )3 9, 12

4 VIII Questionnaire to 1974 Graduates 12+

and Dropouts

5 NA Questionnaire to Counselors and 10 to 14

Co-op Directors

6 NA Examinaticin of Project's K to 14

Financial Records

All standardized instruments have been approved for these objectives

by the USGE panel.

V. Samoliro Plan

5t:atified :andom sampling procedures will be employed. The

approximate distribution of participating
students and students to be

tested by eirentary school is as follows:

Grade 3 Grade 6

are as follows: Holy N2M2 30 15 30 15

Portage 120 40 120 40

Obiective Penn Cambria 180 45 150 50

sccpe of Central Cambria 30_ 15 9Q 40Worilutrurj.Lkill
1 I c Self-Observation Scales 3

,
6

1 I d Career Development Inventory-C 9, 12

"Totals"

% ample

390

31,9%

145

37.2%



At th, ......: a rardom secle of 20 particIpating students

will be rrIc- :ed the follo.ing Junior High Schools:

Bishop Car:01 20 VII. Data Collection Plan

Black Lick 20 The data collection plan is depicted in Table A-B. ERANDA will ordez,

Cambria heights 20 distribute and score all tests and questionnaires. The tests will be

Penn Cambria 20 administered by a trained research assistant.

Central Cambria 20

IX. Reoortina Plan

Portage 20

The pre-test data will be processed 'end reported to the Project

Total 120

Director by February 15, 1975. The final reliort will be submitted to the
A sample of 074 graduates and dropouts of similar size and distribution

Project Director by June 15, 1975. Twenty-five (25) copies of the final
will be employed for the questionnaire response required for Objective ite

report will be provided for whatever.distribution the Project Director

(U5DE # VIII).

sees fit. BANDA will make one presentation of the final report to any
Participating seniors will be ra...donly sampled as follows:

local individual or group at the request of the Project Director.
Caree: Education Activity Sample Size Location

Additional presentations will be at the rate of $100 per man day plus
Business Students exposeo to 715 50 Penn Cambria (30)

Bishop Carrel (20) expenses. In addition to the product evaluation, ERAUDA will make
Career Resource Center 50 Portage

periodic visits to confirm the existence of the stipulated process. Their
Coop and TI5 40 Admiral Peary

will be an exit interview after each visitation to inform the Project
Health Field experience and TI5 30 Admiral Peary

Director of any discrepancy while there is time for remedial action.

1I5 only 30 Admiral Peary

Total 200

*Task Instruction Sheet

Data Analysis Plan

For objectives 1, 2 and 3 a pre-test, post-test non-control group

design will be employed. The data will be analyzed by grade level using

the correlated "t" test at the .05 level (two-tailed). The data will also

be analyzed by strata (school or district). Objectives 4 and 5 are citeria

refererced end will he handled in that manner.
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Student
Su..come Area Outcome Oution

EVALUATION DESIGN WORKSHEET

Related Data
Evelu tion uestions n Source

Inatru-
men a ion Sam lin

Date
Anal

A!d ,:dif
,secaness

:nsreased self
s.areness

,eased
-dreneo5 of
Jns knowledge
A.:.-7t w:,r4

Hmcreased ...

Hsaraaoss of
,ao knowledge
oout .ork

Tncreased
swareness of
.:nd knowledge
,bout work .

.-reased
,reer

sision-
,KIr,g Skills

ncreaseo
Jree'r

,sssaion-

',King Skalls

=.,-ased

.ion-

sx-sg Skills

Do students oisplay
more eositive
attitsde tkrward them-
selves?

11ve stedents
increased their
recognition that
social, economic,
educational and
ciltural forces
influence their
development?

H.,,e students

increased their
knowledge regarding
the major duties and
required abilities
cf different types of
ni.ld and unpaid work?

Have students
ins:eased their
kruslvdge uf
ellerence!L in work
Loncons end life
uty1ssa. associated
wit is4forent types
of ,t--..= and unpaid

work"i

Have students
increased their know-
ledge of entry
requirements for
major types of paid
end unpaid work?

nave students
_ncreased their
soility to (a) ident-
_'-', (b) locals:, and
c) utilize so-.;:4rces

Evaluation ia student
outcome oriented.
Esistence of treatment
or process aspect is
validated via
obsarvatiors, loge,
etc.

Same os above

Same as above

Same as above

Evaluation is student
outcome oriented.
Existence of treatment
or process aspect is
validated via '

observations, loge,
etc.

Same as stave

.

Same aa abcam

Same as above

Pre-teat
Post-teat
Non-Contro
Group
Design

:Jame as
above

Same es
above

Same as
above

Pre-tast
Post-test
Non-Contra
Group
DesigS

Same es
abase

Some as
eboue

Same as
above

Partic-
ipating

students

Same as
above

Same as
above

Same as

above

Partic-
ipating
students

Same es
above

Same as
above

Same as

above,

Self-Oloservetior
Scales

Career Develop-
ment Inventory

Career EducatiorStratified
Questionnaire
Grades 3, 6

Career Develop-
ment Question-
naire Scale C
Grades 9, 12

Career EducatiorStratifiad
Zuestionnsire

Career EducatiorStretified
Questionnaire

6

Career Develops.
ment Inventory
Scale C
Grades 9, 12

Career Develop.-
ment Inventory
Scale C

Career Develop-
Thant Imventory
Scale ':-.

Career Develop-
cent Inventory
Scales A & If

.

Stratified

Random 1-0",P1e

Grads 3 . 115
Grade 6 . 145

4tratified
Random Sample

,racte 9 . 120

Grade 12 . 20C

Random Sample
Grade 3 . 113
Grade 6 . 145

Grade 9 .. 12

Grade 12 . 20

Random Sample

Grade 3 . 115
Grads 6 m 145

Random Sample

Grade S 6Isqcorrelated

Grade i9 a 12C
Grade 12 ZOE

Stratified
Randcm Sample

Grads 9 . la
Grades:IT . 20C

StretiS4
flandormissola I
Grade 9 ,. 12.

Grade 12

strati-s4-...s

Randomtammolc

firade :,,sa,_12!

Gradesx. 20

Means, etand-
ard deviation:
correlated "t'
test .05 1-
level
two tailed

Same as
above

Same as
above

Same as
above

Means,
standard devi-
ations,

"to test
.05 level
two tailed

Soma as
above

Some 6S

abov6

Soma as
above

-ss information to
solve career dosision
making problems?

,ave students :s-
creased their k,--ow-

ledge of the ts-.is to
be taken and 7-
factors to be
consider::: - .s.ii-er

planning7

Have stuci
increased leir

active invslvement in
career de=ision
making?

--
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E itudent

Lutcome Area Outcome Question

Placement

awe

EVALUATION DESIGN WORKSHEET

Related

Evaluation Questions

P. How many students

have been placed or

are engaged in furthe

education and how doe

this compare with

prior years?

B. How many students

have been placed in a

paid occupation, and

how does this compare

with prior years?

CI Of those placed

ir (a) further

education, and (b)

employment, how many

consider the placemen

to be consistent with

their career plans?

D. Of those not

placed in further

education or in a

paid occupation, how

many axe engaged in

(a) unpaid work

consistent their

corm plans, 'and how

does this ctt wit

prior: years:

Base line data as to

prior years is not

available. We have

therefore critesion

referenced this

objective to be that

75% of the responding

students indicate:

a. they are placed in

fórther education or

employment

b, they consider this

placement to be

consistent with their

career plans

Data Instru. Pata

Desi n Sources mentation Sam lin Analyses

Criterion

Referenced

1974

graduate

and

dropouts

Questionnaire Stratified

Random 5amp1e

Percentagi

for each

response
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Comments

The fo::owing evaluation design was devel:oed in accordance p.th the

grant application released by the Project Dire:tor and the evaluation

guidelines formulated by the U. S. Office of Eduoation.1 The major problems

encountered were;

(1) Severe reductions in proje:t funding :evel with consequent

restriction of eva]uation activities. Emphasis has been placed

on student outcomes or products. Very few resources are

available to evaluate the educational process (treatment) or

project management.

(2) The need to develop an'evaluation design iigid enough to

detect treatmert effect yet flexible enough to accommodate a

dynamic, changing project.

rvaluation Questions

The Evaluation questions ere naturally a function of the project's

objectives. The objectives in terme of student outcomes are as follows:

1 Students will display.positive attitudes (10 8, 9

toward themselves

2 Students will recognize that social, economic, 8, 9, 12

educational and cultural forces influence

their development

3 Students will know the major duties and
9, 9, 91 12

required abilities of different types of paid

and unpaid work

4 Students rill know differences in conditions and 6

life styles associated with different types of

paid and unpaid work

.
Hoyt, Kenneth B., eczEd_tjyLjvthatmofCarldthel-ailkaft,

ISOE, Washington, B. C., 1975,



6

5

Obiective Grade level

Students will know entry requirements

for major types of paid and )inpaid work

Students will be able to identify, locate

and utilize sources of information to solve

career decision-making problems

Students will know the steps to be taken

and the factors to be considered in

career planning

6, 8, 9, 12

9, 9, 12

6, 9, 12

itudents will demonstrate active involvement 8, 9, 12

:n career decision-making

Students who are leaving the formal education 12

system will be successful in being placed in

a paid occupation, in further education or in

unpaid work that is consistent with their

career decision

10 The extent to which the number end type of 9 to 12

job preparation opportunities have been

experdad for young people in grades 9 through 12

11 The financial resources from Section 142 (c) X to 12

of Bart D of P. L. 90-576 that were expended

at each of the grade level breakouts

The evaluation questions ere specific to each objective and with the.

exception of objectives 9-11 ere stated in pre-post, non-control group terms.

For example, the evaluation question appropriate to Objective I is:

(1) Do students participating in the Career:Education program

show statistically significant improvement in positive

attitudes toward themselves es measured by the Self-

Appraisal Inventory at grades 6, 6 and 9?

The objectives and evaluation questions are primarily concerned with
.

student outcomes, The principal evaluation activity directed toward

Treatment (Process) or Management will be observations, questionnaires,

teacher loge, ett., to determine if educational activities previously

mentioned were actually conducted. In addition, questionnaires will be

edministered.to determine effectiveness of A) In-service activity, B) Singer

C) Community Involvement and I) Career Information Centers.

-2-

II. Evaluetionigkg

The evaluation design to be anployad with objectives 1 through 8 is

a pre-test, post-test nun-control group design. Campbell end Stanley' refer

to it as .dre-experimental design 12, It provides marginal pm ' eotion

against the threes 0 internal and external validity.
The major reasons

for selecting this design are as follows:

(1) Career education activitieS exist in all schools to which the

Project hes access, A non-ccntaminated control group could

not be located within the districts.

(2) A natural reluctance to serve as a contra orcup on tht part of

non-district classes,

(3) Limited funding level required
cuts in the program 's eudeetional

activities. ton if a tontrui group could be located (unlikely),

it would be difficult to justify diverting the additional funds

required for testing from program activities to evaluation.

It would be desirable for OSOE to fund a study to determine norsel growth

rates for various pre-Post test intervals
on the instruments approved by

cits panel. In this way eny project's pre-post gains ould be "'Voted to

a contrast group of similar socib-econostc background children not involved

in Career Education.

Objectives 9 end 10 will be criteri Th 4on referenced. cr.teria for

Objective 9 is thet 75 Percent of the responding students (1975 graduatee)

indicate that they have been successful in locating a paid occupation, further

education or unpaid work consistent with theic carter decision, The criteria

for Objective 10 is a 20 percent increase
in the number and type of job

1CW1pbell1 Donald T. Ind
flp(erimentalgr4kaji.

Experimental DesiensforReearchooes______________!tils.
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preparation opportunit:as IL: stJoeNtt.
ar: t:,e

year proceeding the project.

Objective 11 consists'Of allocating all expenses to the grade categories

provided.

Data Sources

For Objectives 1 through 9 direct data sources will be employed.

In Objectims 1 tnrough 6 current student test data will be utilized, For

Objective 9 current questionnaire responses of a random sample of recent

graduates (1975) will be gathered. Objective 10 will have questionnaire

resPonses of counselors and Coop-directors as the data source. The source

cf date for Objective 11 will be the financial records of the Project

Eirector.

Objective

USOE# Instrument Grade Level

9 Questionnaire to 1975 Graduates

and Dropouts

12

10 Cluesionnaire to Counselors and 9 to 12

:o-op Directors

11 Examination of.Project's K to 12

Financial Records

All standardized instru:ents have been approved for these objectives by

the USOE panel.

V. Semolina Plan

Stratified random sampling procedures will be employed. The

approximate distribution of pa:ticipating students and students to be

tested by elementary school is as follows:

IV. Data :olle:tion Instruments

Taroet School Grade PopulatiOn Sample

The deta collection instruments associated with the various objectives

ere as follows:

Objective

.USOE# instrument Grade Level

1 Self-Appraisal Inventory 6, 8, 9

2 Career Development Inventory - C 8, 9, 12

3 Career Education Questionnaire 6

Career Development inventory - C 8, 9, 12

4 Career Education Questionnaire 6

Career Education Questionnaire 6

Career Development Inventory C 8, 9, 12

6 Career Development Inventory - C 8, 9, 12

Career Develoo-elt Inventory - C 8, 9, 12

Career Development Inventory - A & B 8, 9, 12

-4-

Portage 6 100 50

Holy Nue 8 60 60

Portage 8 100 50

Portage 9 100 50

Portage 12 100 50

Admiral Peary' 12 200 50

660 310

'Objectives 9 and 10 only

Semple . 43

VI. Data Anelvsis Plan

I;

for objectives 1 through 8, a pre-test, post-test non-control group

design wiil be employed. The date will be analyzed by grade level using

136



the correlated "t" test at the .05 level (two-tailed). The data will also

be analyzed by strata (school or district). Objectives 9 and 10 are criteria

referenced and will be handled in that manner.

VII. Data Collection Plan

The data collection plan is depicted in Table X-B. ERANDA will order,

distribute and score all tests and questionnaires. The tests will be

administered by a trained research assistant.

IX. Reportina Plan

The pre-test data will be processed and reported to the Project

Director by December 15, 1975. The final report will be submitted.to the

Project Director by June 15, 1976, Twenty-five (25) copies of the final

report will be provided for whatever distributiop4the Project Director

sees fit. ERANDA will make one presentation of the final report to any

local individual or group at the request.of the Project Director.

Additional presentations will be at the rate of $100 per man day plus

expenses. In addition to the product eValuation, ERANDA will make

periodic visits to confirm the existence of the stipulated process and the

effectiveness of spin-off activities such as Singer Career Exploration Carrel

Career Information Centers, etc. There will be an exit interview after each

visitation to inform the Project Director of any discrepancy while there is

time for remedial action.

137
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APPENDIX 1II-1

SUMMARY OF STUDENT ENROLLMENTS
IN THE PARTICIPATING DISTRICTS
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DISTRICT OR SCHOOL ENROLLMENT*

K-5 6-8 9-12 Total

Cambria Hei.hts 954 629 809 2392

'65
Central Cambria

Penn Cambria

Litage Area

139

1239

960 577

586

687 792 2718

397

810 2347

464 1447

Bishop Carroll School -0- -0- 750 750

* Based on WADM figures from Appalachia Intermediate Unit 08 1975-76

School Year Statistical Report.



APPENDIX IV- 1

TEACHER CURR.ICULUM INFUS ION
WORKSHOP MATERIALS
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PORTAGE AREA ELMENTARY MIDDLE SCHOOL PENNSYLVANIA'S TEN GOALS OF QUALITY EDUCATION
WORKSHOP MATERIALS

Introduction

A teacher orientation was provided to all 1-6 grade teachers.

The purposes were:

to introduce teachers to the Singer Vocational

Evaluation System

to explicate the concept of curriculum infusion

utilizing examples of units prepared by Portage

teachers durturthe previous project year

. to delineattethe new guidance program being

implementeLatthe Elementary Middle School

this year.

laterials

'The following materials, mere utilized:

DecriptionOlection Form for the Singer Correia

(Appendix Bri-6)

A onelageiiiscription of each Singer learning

station

. A list of lennsylvania'S Ten Goals of Oilfty

Education' fAttaChMent-

. Career cluster booklets distributed by: Career

Education Service, Central Susquehanna I.U.

Lewisburg, Pa.

Copies of Teacher prepared curriculum infusion

units.

Quality education should:

I Help every child acquire the greatest possible under-

standing of himself or herself and appreciation of

his or her worthiness as a member of society.

II Help every child acquire understanding and opprecia-'

tion of persons belonging tb other social, cultural
and ethnit.groups.

III Help everrchild acquire, to the fullest possible

extent, mastery ofthe basic skills in theade of
words and'numbers,

IV Help every child acquire a positive attitudetoward
the learning process.

Help every child acquire the habits and attitudes

associated with responsible citizenship.

AsdHelp every child acquire good health bitran an

understanding,of the conditions necessary for min.

taining Of physical and 'emotional Welt-being,

Give every child opportunity and
encouragement to be

creative in one or more fileds of endeavor,

Help every child understand the opportunities open

to him/her to prepare for a productive life and

help each child to take full advantage of those

opportunities.

IX Help every child to understand and appreciate as much

as possible of human achievement in the natural

Winces, the sottal sciences and the humanities and
the arts.

X Help every child to prepare for a world of rapid

change and unforeseeable demands in which continuing

education throughout adult life should be a normal
expectation.



IREORETICAL STRUCTURE FOR CAREER EDUCATION

1. Elementary

a. AWARENESS

b. Exploration

C. self-underst..iing

2. Middle School/Jr. High

a. awareness

b. EXPLORATION

C. self-understamiGag

d. skill development

e. decision making

3. High School

a. awareness

b. exploration

c, self-understanding

d. SKILL DEVELOPMENT

e. DECISION MAKING

HOLY NAME ELEMENTARY SCHOOL WORKSHOP MATERIALS

Introductie

A series of Teacher orientations were provided fot all 1-8

grade level teachers. The objectives were:

. to define Career Education at both a philosophical

aad operational level

. to identify Career Education project objectives

fórlhe third year.

. to delinate the role description for.teacher aids

for curriculum infusion liplementation,

, to defioe teacher tasks for Career Education

Curriculum Infusion Dnits.

Materials

Materials developed by project staff for meeting the above

objectives were;

. A working paper, "Career Education Concepts"

(Attachmeatl)

. A list of "Career Education Project Objectives"

(Attachment 2)

A list of "Teacher Tasks for Career Education

Curriculum Infusion (Attachient'3)
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A)

Amgen

CAREER EDUCATION CONCEPTS*

I. A GENERIC DEFINITION'OF CAREER EDUCATION

In a generic sense, the definition of "career education"

must obviously be derived fromtlefinitions assigned the

words "career" and "education". For purposes of seeking

a generic definition for career education, these two

Words are defined as follows:

"Career" is the totality of work one does in his or

her lifetime.

"Education" is defined as the totality of experiences

through which one learns.

Based on these two definitions, "career education" is

defined as follow

"Career education" is the totality of experiences

through which one learns about and prepares to engage

in work as part of her or his way of living."

"Career", as defined here, is a developmental concept

beginning in the very early years and continuing well into

the retirement years, "Education", as defined here,

obviously includes more than the formal educational

system. Thus, this generic definition of career education

is purposely intended to be of a very broad and encom-

passing nature. At the same time, it is intended to be

considerably lesa than all of life or one's, reasons for

living.

aksIc PHILOSOPHICAL ASSUMPTIONS OF CAREER EDUCATION

A. Since both one's career and one's education extend from

the pre-school through the retirement years, career

education must also span almost the entire life cycle.

B. The concept of productivity is central to the defini-

tion of work and so to the entire concept of career

education.

C. Since "work" includes unpaid activities as well as

paid employment, career education's concerns, in

addition to its prime emphasis on paid employment,

extend to the work of the student as a learner, to

*Adiptearom: Kenneth B. Hoyt, An Introduction to Career

Education (USOE Policy Paper) 1974 Mini-Conference,

the growing numbers of volunteer workers in our

society, to the work of the full-time homemaker, and

to work activities in Voich one engages as Part of

leisure and/or recreational time,

D. The colonel* hai(ft al 01 whop 40101den01

that career echiCatia 613i466 witip iEihy of

work values, rather than a single work ethic, as

means of helping each individual answer the question

"Why should I work?"

E. Both one's career and nnels education are best viewed

in 8 developmental, rather than in a frai nted sense.

F. Career education is for all persons-the Yoling end

the old; the oentally handicapped and the intellec.

-

tually gifted; the poor and the wealthy; males and

females, students in elementary schools and in the

graduate colleges.

G. The societal objectives of career education are to

help all individuals: a) want to work; b) acquire

the skills netessary for work in these times; and

c) engage in work that is satisfying to the fedivi.

dual and beneficial to society,

H. The individualistic goals of career education are

to make work: a) possible, b) nesningful, and

c) satisfying for each individual throughout his or

her lifetime.

I. Protection of the individual's freedom to choose and

assistance in making and implementing career decisions

are of central concern to career education.

J. The expertise required for implementing career ednca.

tion is to be found in many parts of society and is

not limited to those employed in formal education,

III. ELOCATION TASKS' INITIAL DUIEXENTATION

To the greatest eXtent possible, initiation of compre

hensive career 'education programs should be undertaken

utilizing existing personnel and existing physical

facilities. The assumption of new roles, on the part of

some staffsembers, can be accomplished in most educational

systema with no serious loss in total institutional

productivity. While the etphasis and methodology will

vary considerably from one educational level to another,

the following.kinds of tasks are eiseatiaZglaflort.

implementation of a comprehensive career

146
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D. Equipped with career decision making skills, job
hunting skills, and job getting skills.

E. Equipped with vocational personal skills at a level
that will allow them to gain entry into and attain a
degree of success in the occupational society.

F. Equipped with career decisions that they have made
based on the widest possible set of data concerning
themselves and their educational-vocational oppor-
tunities.

G. Aware of means available to them for continuing and
recurrent education once they have left the formal
system of schooling.

H. successful in being placed in a paid occupati-m, in
further education, or in a vocation that is consistent
with their current career education.

I. Successful in incorporating work values into their
total personal value structure in such a way that they
are able to choose what, for them, is a desirable
lifestyle.

It is important to note that these learner outcome goals
are intended to be applied to persons leaving the
formal educational system for the world of work. They
are not intended to be applicable whenever the person
leaves a particular school. For some persons, then,
these goals become applicable when they leave the
secondary school. For others, it will be when they have
left post high school occupational education programs.
For still others, these goals need not be applied, in toto,
until they have left a college or university setting.

Dr. Baylis/Mrs. Sowers - 1/20/76
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WITICIMIT 2

CAREER EDUCATION PROJECT OBJECTIVES

1975-76

OBJECTIVES:

1. Students will display positive attitudes toward

themselves.

2. Students will recognize that social, economic,

educational and cultural forces influence their

development.

3. Students will know the major duties and required

abilities of different types of paid and unpaid

work.

4, Students will know differences in conditions and

life styles associated with different types of

paid and unpaid work.

5. Students will know entry requirements for major

types of paid and unpaid work.

6. Students will be able to identify, locate and

utilize sources of information to solve career

decision-making problems,

1. Students will know the steps to be taken and the

factors to be considered in career planning,

8. Students will demonstrate active involvement in

career decision-making.

ATTACINENT 3

TEACHER 'TASKS FOR CAREER EDUCATION

CURRICULUM INFUSION UNITS

I, pre:WlementacionTasks

A. TITLE: Topic to be developed

IL OBJECTIVES: What it is that you expect students to

do, experience, or feel from involvement in this

unit?

C. MATERIALSLRgSOURCES: List of materials to be dev-

elopel or Warfel and people/community resources

needed,

D. INSTRUCTIONAL STRATEGIES: What are the specific

iTcMterfiiasti will undertake to meet the

stated objectives?

E. EVALUATION: How will you determine if students have

iWaleri met the stated objectives?

Pre/Post Test

Written Paper Pencil Test or

. Performance Test

II, Post-Implementation Tasks

A. 23,112fal =Ma: Describes the specific

processes used for the design of the unit, e.g .

human/community resources. What procedures did

you use to develop this unit?

B. UNIT REVISION: Preparation of final printed Copy

Dr, Baylis - 1/23/76 152
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CAREER EDUCATION CURRICULUM INFUSION UNITS

A Position Paper: Philosophy and A Rationale for

Curriculum Design within the framework of the Career

.::ducation Curriculum Infusion Strategy.

'.;ritren by: Clifford A. Baylis, Jr. Ph.D.

The task of curriculum design seems, at first sight, to

he one posing insurmountable obstacles to the designer,

teacher. Yet a closer look indicates that when the task

is defined in terms of more specific tasks it becomes

manageable. However, prerequisite to this attempt at

eaking curriculum design possible, et seems necessary

that the curriculum designer, teacher, give.somelise

clarifying his/her thoughts in term of the basic premises

from which curriculum will flow, and to identify the general

framework wain which curriculum will be designed. Therefore

it was the purpose of this paper to indicate sohle thoughts

representing an attempt co synthesize a philosophy and

rationale for curriculum design into the ten concrete

examples of Teacher Prepared Career Education Curriculum

infusion Units presented in this appendix.

Curriculum design must be based or a concern for at least

I%r components: the society; the learner; the subject;

and the instructional processes. Society must be consid-

ered because it provides the basic philosophic fraeework

within which the curriculum will be implemented. It

provides the physical resources, the people, as well as

establishing the perameters lnd directions of teed for

the curriculum to exist. Thk the curriculum designer

neeis to be aware of, and in close communication with,

his society both from the viewpoint of being able to

translate the needs into concrete attempts at meeting

these needs ind to being able to effectively comrunicate

his attempts et curriculum design so as to gain a degree

of acceptance which will allow implementation.

The curriculum designer's second concern must be for the

learner. This concern needs to be translated into a

specification of relevant specific characteristics some-

what detailed and explicit. These relevant characteristics

are, in general, of two kinds: those characteristics

which are primarily physical or, at timee, physiological,

e.g., adequate vision, hearing, age'etC.; and, those

characteristics which are under the learner's control or

a part of his past experiences, i.e., his "entry behaviors"

(e,g. prerequisites, maturation, intelligence, attitudes,

aptitudes, etc.). for this writer, concern for the learn-

er is the essence of the curriculum design task, for

withm It there is no usefull product.

A third area of concern is subject competence. This is

perhaps the area where the curriculum designer's, teachers,

skills at interpersonal relationships come into focus,

where ability to make use of people as resources becomes

crucial, It seems obvious that a high degree of competence

in the subject area is an absolute necessity, or at least

the ability to get other people to provide the necessary

input. In addition, the curriculum designer must be able

to relate subject to his conception of society, the learn-

er, and the instructional process.

Finally, a curriculum designer needs to be concerned with

the instructional process. If the instructional comditione

are flat sufficiently specified in the curriculum, it

seems unlikely that the goals established will be met.

This concept of instruction also-implies that.materials,

methods anti people be selected as part of the curriculum

design process.

It summary, the curriculum designer needs to synthesize

his concern for society, learners, subjects, and instruc-

tional processes into a coherent whole, a curriculum.

Finally, it seems to be necessary, at this point, to

delimit the definition of curriculum design to the tasks

involved in developing materials, programs, and procedures

appeopriate to career education concepts and processes as

defined in the "Generic Definition" presentéti at'teacher

workshops (Appendix 1V4;

Perhaps the best way to expl the rationale used for

the design of the Career Educatioa Curriculum Units

presented in this appendix is to compare it to a cybernetic

system, a closed loop system where output is returned

to the system and consequently affects the future output

of the system. This seems appropriate because curricuulum

is not static but dynamic in the sense ehat it must be

continuously evolving. Therefore, the role of the curric-

ulum designer becomes one of constantly recycling inform-

ation ireterts of realities and outcoms of his

curriculum when it is in use. With this model in mind

the rationale for curriculum design utilized to facilitate

teacher ability to write curriculum infusion units becomes

more explicit.

The designer. must begin with a personal conceptualization

of beliefs about society, the learner the subject content/

structure and initruetional,prOcessest the examination

of these beliefs leads directly into the process of devel-

oping tentative objectives and appropriate evaluative

criteria, i.e., what are the outcomes and how do I prepare

to measure them? Logically, the Oa step in the process

is to evaluate the tentative objectives utilizing the

evaluative criteria.
The cybernetic nature of this ration-



ale becomes lore apparent when the products of this eval-

uative process are returted to the system. On a concrete

level, teacher workshops and individual consultations

were designed to facilitate the integration of unique

beliefs about society, the learner, the subject area and

the instructional processes into the identificaticm of a

set of tentative objectives and evaluation procedures,

i.e., the oat put from this stage of curriculum design.

With the return of this euput to the system, i;ee.tapvt

ative objectives and evaluative criteria, the process of

curriculum design begina agaiu. The process now generates

a unique set of revised objectives. These are the object-

ives remaining after being subjected to the evaluative

criteria, lilese should constitute the relevant terminal

objectives for the curriculum being designed. They should

be broad enough and inclusive enough to serve as starting

points for the task analysis to be engaged in later in the

process. Now the designer's task is one of evaluating and

reviewing, or getting this task done by experts; and,

finally, of selecting instructional objectives for the

curriculum being designed. lbe output of this phase of

curriculum design is now referred to as instructional

objectives.

With the production of a new output, i.e. instructional

objectives, the dynamic nature of the process is once

again activated by the analysis of these instructional

objectives by experts and/or the designer. It ts at this

stage that individual characteristics of the learner

and subject content cote under consideratiao, The

designer must begin to think in terms of the performance

competencies ccapriaing the subject; he must focus on

characteristics of the learner; he must begin to apply

evaluative criteria to the goal of determining the entry

level of students and the content prerequisites; be must )

begin designing learning experiemgee;finally, he must make

provisions for assessitg and evaluating the nature and

kind of knowledge or competence to be achieved by the .

learner in relation to performance criteria he establishes.

Out of this process the output should be specific learn»-

ing activities. lbe concrete product representative of

teacher performance at this stage was a first draft of

a Career Education Unit presented to project staff

by each of the ten teachers involved in the curriculum

infusion strategy.

This output, learning activities, is re-cycled through

the system at the next stage of the design process, It is

at this stage that tte designer's focus ihifts to organ-

izing and sequencing the learning activities In relation to

the performance objectives derived and analyzed it the

previoua stage, lbe structural characteristics of both

subject matter and objectives are analyzed accordiug to

conceptual hierarchies and/or operating rules. The design-

er is further concerned with the construction of teaching

procedeees and materials vhich are evaluated in terms of

pre-instrectional behavior, basic assemptions about cur-

riculum, aed evaluative criteria previously established

at the first stage of design. Out of this process the

output ia e specific program of studies, Concretely,

teachers and project consultant staff made modificatione,

located resources and sequenced instructional activities

resulting in the preparation of a final draft of the

Career Education Unit ready for implementation in the

classroom.

The program of studies, output of the previous, stage, is

to be recycled or returned to the system to continue the

process of design, It is at this stage that the'program

of studies is put to the test, i.e. is experienced by.

the learner. The principle output from this stage of

curriculum design is a bad of data to be fed back into

the design process.

The data, taken collectively, can be called learning

experiences. At this, the final stage in the design

process, the learning is measured and evaluated in terms

of evaleative criteria, objectives, and the learner.

Finally, the learning activities, objectives and evaluative

criteria are modified and revised and fed back into the

system of design, Thus, the cybernetic nature of design

is demonitrated in the repetition of the whole process.

Curriculum design becomes a continuous ongoing process

following the above rationale. On a concrete level, the

ten Career Education Units presented in this appendix

were the products of these processes.

In summary, an attempt has been made to present a basic

philosophy prerequisite to curriculum design and to

present A rationale for curriculum design which could be

considered a framework within which a curriculum designer

could carry out his taek. It should be apparent from the

above statements that this task is one requiring an

extended effort on the part of the designer as well

as an cmgoing commitment to both learners and the curric-

ulum designed. Additionally, an actespt was made to

synthegite this philosophy and rationale into concrete

examples of the curriculum design processes utiliued

with teachers as a component of the Career Education

curriculum infusion strategy implemented to meet project

objectives. (See Chapter IV for a more complete des-

criptive of specific implementation processes).
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A SAMPLE CAREER EDUCATION

CURRICULUM INFUSION UNIT #0176

school: Holy Name Elementary School, Ebensburg, pa,

crack Level: One

Teacller: Ms. Ratski

Curriculum Consultants; Dr. Clifford A, Baylis, Jr.

Mrs. Leona M. Sowers

U.S.O.E, Career Cluster: 1200--Marketing and Distribution.

Curriculum Area: Mathematics, Language Arts and Health

A, TITLE: Buying and Selling in a Simulated "Store"

B. OBJECTIVES; Students will:

correctly count a total amount of money when

buying and selling objects in the simulated "store'.

buy the appropriate food, selected from four basic

food groups for a complete meal with the amount

of money provided.

use a cash register to compute the total amount of

a grocery order.

orally verbalize their perceptions of the role of

sales clerk in the simulated "store".

orally verbalize their perceptions of the role of

buyer in the simulated "store".

C. MATERIAL/RESOURCES:

Materals for simulated "store": Play paper money

-and'i.eal coins; cash register; clear contact paper;

refrigerator or stove boxes; empty cans, bottles,

milk cartons, etc. with prices marked on them.

I,earin Center Materials: Pictures of four basic

food groups; sound filmstrip, YOU COT MAD AR2 a

GLAD?, and teacher-prepared audio-tapes.

A store clerk from local market as a resource person

for group discussion.

Career Resource Center (CRC): Located in school library,

D, INFRUCTIONAL STRATEGIES: The students will proceed

through the learning stations as follows: (Buying and

selling roles may he reversed)

1. When playing "buyer" role students:

completed audio taped self-instructional learning

activities on making change and coin values

located in the learning center (these activities

were developed from existing work sheets adapted

to be self correcting).

completed small group (2-5 students) activities

involving manipulation of materials on a bulletin

board as directed by self-instructional audio

tape.

. completed learning activites using examples from

the four basic food groups(meat, vegetable, bread,

and cereal and dairy products),

. went to classroom "Store" and "Bank" (Learning

Centers) to get money and to purchase items placed

on shopping lista using Various amounts of real

money under $1.00,

2. When playing "selling" role students:

viewella film on manners "YOU GOT.MAD ARE YOU GLAD?"

(Filmstrip from Career Resource Center (CRC) in

Holy Name School library),

marked prices on items in the classroom store

using real price stamping machine and associated

equipment,

, stocked shelves in classroom store to demonstrate

ability to classify items by the four basic food

groups studied.

role played cashier in classroom "store".

Note: Role of Teacher Aides:

Aides maintained and re-supplied audio tapes and

other learning center materials; and supervised

self-instructional learning activities of students,

e.g. verified the making of correct change in "store".

E. EVALUATION:

1. Students ability to correctly count money when ser-

ving in both the role of buyer and seller was verified

by the teacher aide,

2. Students wrote equations for shopping trip to class,

rpm store, correctness verified by the teacher aide.

3. Students selected (buyer roles) and organized food



(clerk role) by the four basic food groups as verified

by responses on shopping lists.

4. Students, in both small groups and individually,

orally verbalized, to the teacher, feelings/opinions

relative to their perceptions of the roles of both

seller and buyer.

ATTACHMENT A

SAMPLE LEARNING ACTIVITY

OBJECTIVE: Students will correctly complete a shopping list

by selecting any three items which total the amount of money

given. Additionally, ,they will orally classify these items

into the basic food groups previously studied in learning

centers,

ROLES: Buyer - Clerk - Banker - Cashier

MATERIALS:

classroom simulated store

play pa;)er money and real coins

shopping lists (any 1-2-3 items which total an

amount of money under ten cents)

Picture

EQUATION:.

word

P.=...10

4e le

4=1171.

Student procedures for use of shopping list:

. complete shopping list

locate items in "store"

pay for items

. check change from cashier

complete equation

evaluation by teacher-aide

...m.,...

le

cash register collect bonus card or repeat task until mastery is

reached

real boxes - cans cartons etc.

bonus cards to be traded for candy (awarded for

successful completion of learning tasks)

algie Shopping List: to be completed by student prior to

rOle Playing buyer( in the form of an individual pocket chart

on a 4 x 6 index card)

, Picture

Picture
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ATTACHMENT A

SAMPLE SHOPPING LIST POCKET CHART

(made from drawing paper folded in half and stapled)

oPP 1-15-771-57.

703
ustomer*
hild's Name

contains three

cards with printed

names of pictured

food items,

.11.
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A SAMPLE CAREER EDUaTION

CURRICULUM DiPUSION UNIT #0376

School: Holy Name Elementary School, Ebensburg, Pa.

Grade: Two

Teacher: Mrs. Linda VcConneq

curriculum Consu!.:mts; Clifford A. Baylis, Jr.

tb:s. Ltona M. Sowers

USOE Carva Cluster: :!00--Transottation

curriculum Area: Langaage Arts, Sodal Studies, Art.

A. TITLE: 'Rolling Along" - Trucks and their Services

(t Resource Unit)

B. OBJECTIVES:

1. Students will demonstrate their understanding of

personal importance of transportation careers

through at least one of the following vehicles:

written composition, oral dramatization, class

discussion or artistic expression,

2. Students will identify at least ten serviCes provided

by truckers-through a written, oral or artistic

medium,

3. Students will demonstrate through oral discussion

sessions comprehension of the relationship between

trucker lob skills and school related subjects

facilitative of those skills.

C. MATERIALS/RESOURCES

1. Have stories; books or poems about truck drivtrs

from the librarl (to be used in reading class) avail-

able tr the classroom

2. Poster to introduce "Truck Dictionary", parts of

trucks and truckers Jargon.

(Educational Services, Motor Vehicle Mfg, Association

of U.S. Inc., 320 New Center Building, Detroit,

Michigan 46202), (Education Department, American

Trucking Association, Inc., 1616 P Street, N.W.,

Washington, D.C. 20036).

3.Bring.the-following-resource,persons-into-the-class--
room for group discussions:

1. Milk truck driver

.2, Bread truck driver

3. Semi truck driver

4. Field trip to a local supermarket to observe trucks

arriving, loading, unloading, and departing.



D. INSTRUCTIO$AL STRATEGIES

1. Studenss make alphabet poems about different types

of transportation,e,g.

"A" is for ambulance

Streaking through the night

Knowing that my neighbor

Will tomorrow be all-right

"T" is for truck

Rolling along the road

Always taking special care

In'delivering the load,

2. Studots compose a

'Pretend you are a truck driver - make a chart

showing ail stops, times, etc.",

3, Children make up written riddles about typos of

cargo and orally try to stump class e,g

I am orange and round

am packed in a crate for travel by trucx.

I taste good,

Sometimes I am made into something to drink.

What am I?

4, Have class look around the school 'list objects

you think might have been ddlivered here by truck."

5. Groups of students write dramatization around the

following structure eg,

characters: semi driver

milk driver

bus driver

truck mechanic

early morning in restaurant

fa:- all enter restaurant and fiad one vacant

Me and eater the discussion "Whose job is

most important?

6 Students prepare for and follow up field trip to

supermarket with oral-discUsSiOna aigImamutat

7. Students write invitations and also thank you notes

to resource persons.

8. Students learn these and other words as a component

of a spelling lesson:

tractor

trailer

log

delivery

weight

groceries

freight

pro%1,ce

bills

9. Students use cardboard (salt, cereal, detergent) boxes

to construct different kinds of trucks,e,g,

10, Students make clay model of trucks, buses etc.

11. Students make montage using magazine pictures of

different kinds of trucks, bases etc.

12. Students make mural "Fruit from Farm to Market"

13, Students make a class booklet from piaures of

different things studied in the unit which could also

include poems or stories written by students,

E. EVALUATION

1, Evidence of student understanding of a personal

relationship and transporatiou careers gill be found

by the teacher in at least one of the products re-

sulting from implementation of instructional strategies.

2. Students will list orally or in a written form at

least ton cervices provided by truckers or demonstrate

knowledge of these services by artistic expressions

e.g, mural, cardboard construction or dramatization.

3, Students will select school subjects related to

trucker job skills OA the Post-Test (see sample of

Pre/Post test)

167
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Attachment A
SAMPLE PRE/20ST TEST

1. Which of these jobs does a truck driver do?
a. drive
b. load
c. unload

2. Number these in order of their importance.
a. mailman
b. doctor
c. teacher-
d. truck driver

3. Draw a picture of some things a truck driver does.

4. Which of these subjects that we study are important
_for a truck driver to have studies?

math spelling reading music art r,cience

. Spelling words

1. 4.
2. 5.
3. 6.

NOTE: This unit recommended for the great variety of
suggestions for infusing career education concepts
of "Career Awareness" at the primary level of
instruction.
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A SAMPLE CAREER EDUCATION

CURRICULUM INFUSION UNIT #0476

School: Holy Name Elementary School, Ebensb4g, Pa.

Grade: Three

Teacher: Mrs. Janice Wilson

Curriculum Consultants: Or. Clifford A. Baylis, J

Mrs, Leona M. Sowers

USOE Career Cluster: 0400 Construction

Curriculum Area; Mathematics, Language Arts, Fine Arts.

A, TITU: Carpentry

B. OBJECTIVES

I. Through dramatizations and resource information,

students will relate (either written or orally)

the three reasons for learning carpentry. (1) as

hobbies (relaxation; added income, etc.); (2) to

save money; (3) better quality of construction,

2. Given practice with the various tools, students

will demonstrate their skill to select and use each

tool appropriately when presented with a problem

requiring such use and selection.

1, Through discussion, examples, and learning center

activity, students will be able to name (either

orally or written) 3 types of hard wood and 3 types

of soft wood'and give at least one example of the

use of hard wood and soft-wood,

4. Having been gim a list of specific carpentry

terms (followed by a discussion of each term,

illustration, or demonstration), students will be

able to match each term with a correct description

of it.

5, Having carried out the activities described in the

unit, students will write at least two ways in

which carpentry is related to school subject areas.

,

6, having been given praefiCiliaffigItid-fitiShing-------

wood, students will be able '.() explaiI what is

meant hy sanding and finishing wood,and will

demonstlate this skill when building a bird feeder.

C, MATERIALS/RESOURCES

1, Carpentry tools: coping saw.., hammers screwdrivers,

measuring rules, squares, hand drills, pliers and

wrenches.

2, Resource Personnel:

. Carpenter/Father of a child in the room

. Students from the area vocational technical

school,

3. Su lies; scrap lumber, finishing nails, plastic

woo , ite glue, scrap paint, paint brushes,

and sandpaper (80 grit).

4 A teacher prepared booklet for each Lhild, 'What's

in a tool box?" (See AtIACHNENI" A)

D. INSTRUCTIONAL STRATEGIES

1, Objective One:

a

, Teacher and teacher.aid did a dramatization

showing carpentry as a leisure-time activity,

followed by student discussion.

A resource person, parent discussed his

hobby, carpentry and how it is a source of

supplementary income e,g. Cabinet making,

home building and flower box for own We,

. Students used a building materials supply

house catalogue to estimate cost of con-

structing a flower box and compared this

estimated cost to the purchase of a similar

item frop the local hardware store.

2. Objective Two:

. Teacher supplied each student with a booklet

containing pictures of tools,and their uses

(See ATTACHMEM A), As each tool is dis-

cussed individual students demonstrated at

least one type of tool from each group: e.g.,

using a tape rule to measure his desk or

using a screwdriver to tighten and loosen

screws-on-a-form-board.

. Learning Centers were established to provide

directions (either taped or written) for

each student on the correct use of a saw,

hammer, tape rule, screwdriver, hand drill,

level and square.

3. Objective Three:

, Students discussed and showed examples



(named) of hard and soft woods.

Students set up a display of different types

of wood with each labeled, e.g., oak, maple,

walnut, teak, pine, fir, hemlock, Students

put each sample under the correct heading,

"Hard Woods" or "Sat Woods." Students

listed major uses of each type of wood (Hard -

Soft).

Students taped correct answers on bottom of

sample blocks of wood as a self-checking

activity demonstrating their knowledge of

kinds of wood,

4. Objective Four

Following a discussion.and demonstration, or

examples of each, if possible, students re-

ceived a list of carpentry"terms to be

studies (ex, sanding, gluing, joist, studding,

furring, molding).

Students matched words with definitions,

Students made a "Caepenter' Dictionary"

Listing terms, definitions and illustrations.

5. Objective Five

. Students studied and used correctly in

sentences carpentry terms 88 a unit in

spelling.

. Students used a math learning center to gain

practice in using the ruler.and !Ape measure

a self correcting format WAS utilized,

Students participated in a rwo part activity:

e.g. Fart r each student sanded a piece of

WOCZ5elected'a stain appealing to them

and stained it.

e.g. Part rt Students made a plaque by

painting-a-picture-and-mounting-it-on--

the wood they sanded and stained.

. As a culminating activity, students completed

a project of their choice, e.g., birdhouse,

bookends, etc,

6. Objective Six

. A carpenter spoke to the class and answered

1 171

questions such as::(1) flow did you become a

carpenter? (2) Is it a career or hobby?

(3) What kind of work have you done? (4) How

does it help your family? (5) Does it help

you save money?

7, Objective Seven

Students wrote a paragraph answering the

following questions: Did I elvoy this unit?

Why? Would I like carpentry as a hobby? Why?

and Would 1 like to learn tore? Wby?

E. EVALUATION:

1, Evaluation of the skills and competenclis focused

upon in this unit were an integral component of the

specific instructional strategies (Part D, above),

2. Evaluation of student performance in mathematical

skills was accomplished with performance and paper-

pencil ty!)e tests,
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Try and ;liter

Square

Try Square

, '1.010f ;111,1,0;',!'lt
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VOCABULARY WORDS

chock 6, Oct

1, condition

3, damp

4. Nth

5. mvklog

7. ponciont

A, potrolt

9. IOW

IL otiri

TOOL USES

I. FRAMING SQUARE-- General layout wak, laying out angles, spacing studs,

joists, rafters and fa calculating and marking, alsoused

in carpentry when building a house or building. It is also

used because of the many tables found on the square.

2. TRY SQUARE ---- Used for laying out angles, checking alai marking, test.

ing for squareness of corr.,,ls,

3. TRY AND In the same as the try squ.se but is used mostly Kruk

SQUARE ; board at 45 degrees for making a miter.

DO'S Dors

Applies to all squares mentioned,

I. When mukingor checking make stn

the square is placed flush against

the stock.

2. Keep the square clean.

3. Make sae the square isn't moved

when marking a line,

4. Put tools away when not being used.

Applies to all squares mentioned,

I. DON'T din the square,

2. DON'T use the square as a hammer.

3. DON'T strike the square with a

hammer.

4. DON'T walk al the square.

5. DON'T leave tools lying aroumi after

being used,
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VOCABULARY WORDS

ebillty

2, mole:

eIrctelerence

4. dIvIde

5, equl

12 inches : I foot

36 inches :1 yard

3 feet :1 yard

6, ewes,

7. WIN

6, Ienvh

9, ;Waco

le, width

The ability to measure accurately depends on the correct use of the

measuring tool.

The yard can he divided into three equal parts called feet.

can be divided into twelve equal pairs called inches.

The inch can be divided into equal pans, such as: halves,

elhths, and Sill(CrUhS.

\leaWrerier4S that are longei than twelve inches are expressed

in terms of so Tany feet and inches,

TV1L USFS

1
STIJL TAIT -- \leasures lengths up to 511 01 100 feet, Used in measuring

builthls and bading foodations.

2. TAPE l Lr - Generally 6 to 12 fret i;, length. Used for wking shoal

irtnsuremetts a rd finding circumferences.

X. FOLDING RULE-- Used mostly lay the carpet:tr. Used for measurirg lengths

and widths of boards, also thickness of Ards. The fold .

ill role is sclf.suroiting whdr Reacts that after each

section is opened it is locked in place and remains open.

4, 111.11lR --- The rule; is used for short IltasurenRnI5 Usually up a twelve

inches, also used for measoir% inches, half inch etc., and

used for bench work.



Hack aw

Cophg

Rip Saw

Cross Cut Saw

Back Saw
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COInpass Saw

VOCABULARY INDS

I, was 6, gteritloo

2, coins 7, prsclas .

3, coma 5, rIgId

4, 1144 9, moth

5, um, IQ, gill

4any types ol saws are used in cutting operations. We will be concealed

only with those Ms which you rcii have ni use at one time or another,

TOOL USES

1. CROSSCUT SAW-- Has fine teeth and is ased in cutting boards across the

grain. Also used lor cutting flooring, inside trim and

hazing.

2. KIP SAW Has codISC teth aril is used lot cutting wood with the

grain,

3. COPING SAW ----Has a small frame and t a narrow blade. used to

make snob and precise curs, especially irregular

cuts, circles al eves.

1, BACK SAW Tbe back saw has a metal spine or back along the top

edge w, iglp ',rep the saw stiff. It is usually ustd in

a miter to cake angle or square cum on molding.

5, HACK SAW ------Is usea,l1 mwi: with a rigid adjustable frame and is

used lostly for cutting metal,

6. CO!IPASS SAII Used to cat circles cc eves in surfaces wItte

coping saw carmot be used,
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HAMM

CLAW or RIPPING

MAGNETIC

CALL ftfii

VOCABULARY WORDS

I, dealt

2. *and 6. Pr/

3. weal T, 11411

4, foie A, Ole

The hammer ts a very simple striking tool and ones in different sites

and soapes.

The type of hammer you use will deptrid on the typo of j,)h you are

going to do.

TOOL USES

I. CLAW OR RIK% ------Ceneral nailing, ripping hoards, prying hoards,

ilAWW;
pounding joints together, gentra maintenance,

cabinet work, constractioo work an4 disinantling

work.

a SOFT FACE CR WALLET - ing parts together in assembling joints and

any repair work where a metal hazirner might

cause damage or mar the Finish.

3, MAGNETIC HOWER-- Tacking carpets and used for upholstery waft or

stpair,

4, BALL PEEN HAMMER-- All 14pose necliiilk's tool, Osed tc4 driTing

chisels, spreading rivets and shaping metal.

It 'IP used in aotOmolive shops and Imal shops,



4summeg(

PtkSTERBOARD MAIL

1
SCREW

COMMON IAIL
RINGED NAIL

FIMI5HIN4
ruisoNRY NAIL

NAIL

ROOFING NAIL
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NAIL SU

;

VOCABULARY WORDS

conwoctio 6. joist

1. coralct

3. (Vont B. dam

4. fasten 9, spec if ic

5. instmpine 10, stud

';

Nails are trade in different sires and shapes each for g specific

kind of work.

TOOL
USES

I. COMMON NAIL--General construction and carpenuy work such as

nailing studs. joists or rafters, etc.

2. FINNING General fongructiOn a4 cupenuy. Used in mold .

ings ahd for finishing work such as deo and window

wiz etc.

S. SCREW OR

RINGED NAIL----This type of nail is usually izeri when there is a

need for great holding power. Used on floor

construction mostly hardwood flooring such as oak,

4, PLASTER8OARD
NA-Used for installing gypsum,

wallboard or plaster.

board,

5. ROOFING
NAIL----Roofing installation such as coding shingles or roll

roofing.

6. MASONRY NAILS-- --Used to lawn tnatethl to concrete or a mastic,

SigriCe, cement block, etc.

7, NAIL SET------ This is VI a nail ba is used to chive tk beads of

finishiti nails into the wood, so dal the nails can

Ihea he covered with poly.
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Bit Brace

Hand Drill

1INAIJULARY INDS

I, coripIet, 5, ultra

Z. hollaw 6, um

3. PR 7, ieloct

6t66, 13

TOOL
USES

1, ilAND OR1LL-----ilsed for drilling small holes in wood or metal, 11suallt

the, drill bits aft 1/1 inch or smaller, This

hollow handle where drill bits can be kept,

TO`dATIC DRILL -- Used for drilling sin3l1 holes, It is useful in maiing

pilot holes lot wood ittews and tlfts drill bils 1 /16

inch up to 3/16 inch.

3, BREAST drill is large: than the hand drill and uses drill

bits as lege as I 2 inch.

Breast
i. BIT BRACE The bit brace takes a

special kind of bit cane,' a

squart shank bit or auger bid! is ilsee kr bigger

jobs than the oiher drills on
this page.

13M11.-

Aururratic Drill
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c,,,etsga
Reght

Screwdtivei

Square

Shank

Screwdriver

Aigornalic

Screwdriver

VOCABULARY WORDS

I. lout 5, Ore
Z. moat 6, sP011

3. ot/ 1,

4. rt0Vb 4. tilt

'The screwdriver is used for driving NIns Int° and removing screw

from wood or metal. lc is a goof idea to hart several diffezeir Pipes arid sizes

around.

TOOL USES

1, KEG1.11A SCR5DRIVER, General pose week, Iouseoing and tighrening

screws.

Phillips 2 PHILLIPS SCRElvDaPiER, r;sed for s pec ; al, iypes of screliis called Phillips

son's, wSich ate founil iri autmaes and

machines, er..

3. kirfOMATICSCRODRIVER,Used II ired of itgre ma/ screws need to

be driven. This scrariNer ciri oSe holh the
i

regular et Phillips head.

4, SQUARE SHANK

SCREVIR1V ER - Thii type is used pith a wrench wheel ;mews

are fumed a are hard to remove',



Oval Head

Wood Screw

Flat flead Wood Screw Round Head Wood Screw

Pan Head Phillips Head

Sheet Metal Scrov Sheet Meta! Screw
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VOCABULARY WORDS

1. unable 6. entlri

1. mid 1, futon

3, comp1414 8. niort

4. tram 9. mulms

5. huge 10, ordlrary

We will be concerned with onl./ two general types of screws, the ordinary

wood screw and the sheet metal screw. Screws are used when maximum holding

power is needed.

The way you can tell a woad screw from a sheet rival screw is by the

thread.

TOOLS

I. WOOD SCRF,WS Used to fasten pieces of wood togLher of In faiten

objects to a 101:4 8 mface a wall. Wood screws ate

threaded only two thirds of the way heel the potht.

Wood screws should be used when nails will not do

the jth.

2. SHEET METAL SCREWSUsed for fastening pieces of foetal together a

fastening objects to metal. Sheet metal screws

are threaded all the way from the point to the

head.
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Mason's Level

Aluminum Line Level

Torpedo Level

Plumb Bob
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VOCABULARY WORDS

I. common S. mlnlatine

2, distanco A, poiltion

3, hotizornol 1. WIN

I. levtl 1, rtrtIcs1

..anNAT,*:.,4:A:0400,40%:::::Mt:Nili';:igt:::AvaattaKORKMAZMIOn

The level is a tool used to make sure that construction wait is level on

hvizontal or venical position. The level is the only tool that can give you a

parallel or :evc1 line without any other reference point. It can be made of wood

or aluminum,

101 USES

I, WOOD LEVEL ----- Testing lor levelness on the horizontal antl plumb for

vertical position. Generally an all purpose level,

2. MASON'S LEVEL-- The mason's level is a four loot level used fot tenting

levelness on the herizonial and vertical positions.

Used mostly when working with MI block ana txick

work,

I. TORPEDO LEVEL--- Usually about 9 inches long. Uscd lot testing on the

horizontal ix vertical position. Used in places where

a lasger level cannot be used,

4. LINE LEVEL----- Used lot resting levelness on the horizontal or vertical

position, Can be hung on a suing or chalk line, Used

in excavation work or anywhere you need a miniature

5 PLIAB BOB A weighted metal object en a strut/ used to plumb and

align long pieces of steel and other building materials.



Needle Nase ?hem

Electrician's Pliets

vise Gui

Combination Pliers
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VOCABULARY 110,3

bend 5. nein,

2. cocoon i, Ieplete

3. diffIcelt 1. splice

4. lineal 8, tend

AtMesmizmeM.6:**Mgalaggeb.M6411MRIBIM. afttegtOSSA

Pliers are made in many different sizes, shapes al types.

TOOLS USES

1. COklBlNATION SLIP JOINT PLIERS The slip joint type of pliers

are probably the most canna pliers.

They are used la general work sUch

as bending metal.

2. ELECTRICIAN'S P LIERS-- Used a peat deal in electrical wolk such as

cutliwg wires and insulation, making splices

and other wire replacements.

S. VISE GRIP Used on bolts that are rusted or that ate

if.ai :4 "staeue. s aSe mei a A

holding tool and clamp. 4

f. NEEDLE NOSE PLIERSUsed in places where other pliers Lit fit,

hard to get areas.
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Adjustable Witnch

Opett.End Wrench

Pipe Wrench

Box Wrench

Monkey Wrench

Socket Wrench

VOCABULARY WORDS

I. coalman 6. odd

2. aquIpment 7. MA/
3. rural+ O. relate

4, semml 9, tighc

S. lome 10, tenslous

There are many different kinds and sizes of wrenches for different types of jobs.

TOOL USES

I, ADJUSTABLE WRENCH Used for loosening% tightening nuts and bolts used

in general types ol maintenance work where odd sized

nuts and bolts may he found,

2. OPEN.END WRENCH-- Used mostly around the automobile shoo and machine

shop where machine screw nuts are found on electrical

equipment,

S. 130X WRENCH-- ----- Used for tightening and looseniN nuts and bolts and

are popular among mecharks.

I. PIPE )RENCII Ui,ed mostly on round objects such as pipes. also used

a Fat deal in the plumbing industry.

5, HONKEY WRENCIl---- This is probably the most common wrench found in the

carpenter's tool box, Used for general all around work.

6, SOCKET WRENCH ---This wrench is usually used by auto mechanics. It can

be used in right places and comes in various sizes,

usully in sets.

7. ALLEN WRESCH---A key type wrench used to fasten pulleys.



A SAMPLE CAREER EDUCATION

CCRBICULCM INFUSION UNIT 4516

Sehoe.l. Ne Name Elementary School, Ebensbure. PA

rade.: Three

Teacher: Mrs. Mary Ann Johnson

Curriculum Consultants: Dr. Clifford A, Baylis, Jr.

Mrs. Leona Sowers

USOE Career Cluster: (0500 Consumer and homemaking)

Curriculum Area: Mathematics, Language Arts, Fine Arts,

A TITLE: Learning About Sewing

5 OBJECTIVES

COGNITIVE OBJECTIVE #1: Given appropriate opportunities

to participate in dramatization and comparative shopping

simulations the children will verbalize (written and/

or orAlly) the three reasons for sewing, (1) hobbies

(relaxation etc.); (2) for better quality construction,

and (3) to save money.

COGNITIVE OBJECTIVE #2: Given practice with the various

tools (listed under Part C of this unit) students will

demonstrate their skil select and use each tool

appropriately when prey, with a problem requiring

such use and select..,.. e.g. Use the tracing wheel

CP
c,r pattern tracing, el,at and explain reasons for

kinds of scissors in terms of their purpose and

function: or demonstrate kinds of hand stitches on card

board.

COGNITIVE OBJECTIVE i3: Aile working on the particular

object selected (book bag, etc.) each child will demon-

strate his/her ability to (a) apply the skills and (b) to

both select and use the appropriate tools, needed for

completion of the object to the satisfaction of both

teacher and child.

COGNITIVE OBJECTIVE t4: Given instructional strategies

related to career exploration of the needle trades.

Student will (a) write at least two ways the needle

trades are related to school subjects. (b) list

tools by naming when shown particular tools. (d) describe

in their own Ards, what a sewing factory is like in

terms of equipment. etc.

AFFECTIVE OBJECTIVEil: Given opportunities to take parts

in dramatizations and simulations the children will:

(1) discuss comparative feelings about quality of

objects bought/made (2) select on the basis of quality/

ani/or cost,
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AFFECTIVE OBJECTIVE #2: Upon completion of sewing

project selected by child he/she 0.11 demonstrate

his/her valuing of the work by publicly !.;sing the

object made.

AFFECTIVE OBJECTIVE #3: Following a field trip, and

associated fellow-up activities, to a sewing factory

each child will make at least one oral statement

judged by an adult, not the teacher, to show that he/she

has found either positive or negative attributes of

working in a needle trades factors.

C. ATERIALS/RESOURCES:

1. Measurine devices: tape measure, yard stick,

sewing gauge:ill/1 marker,

2 Markiq aids: dress makers tracing or carbon paper,

tailors 6iIk, chalk pencils, tracien wheel,

3. Basic sewing e ui mem pin cushion, thimbles,

pins, needles an sewing site 10 finest),

4, clring tools: scissors, pinking shears, seam

ripper, cutting board.

5. Pressli% aquipment: iron, ironing board, pattern

front, baligae.

6, Power Sewing Machine

7. Teacher prepared sewing booklet, "Learning about

sewing." (See Attachment #B)

8. Pattern "The Blob" (See Attachment #C)

9. Sewing factory located in or near school community

10. Community resource people e.g. sewing factory

employee: a parent who sews.

D. INSTRUCTIONAL STRATEGIES

1. Strategies related to Cognitive Objective #1 and

Affective objective fl

a. As a component of a creative dramatics experience

student will role play the following situation:

1. Show nothing to do in free time but discover

sewing as an option and make htething to wear

the next day. Everyone gives compliments.

Demonstrate how you feel,
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2. Show how you can go from core to store and

can't find whatyou wanc.or nothing fits. You

bought a blouse and the sleeve ripped out.

Demonstrate how you feel.

3 Students participate as customers in a simulated

store comparing differences between prices of

bought items and prices of hand made items.

b. Students go to store and list price of selected

items. They compare store prices to cost of

hand made items.

Strategies related to Cognitive Objective 02

a. Students used the booklet "Learning About Sewing"

(Aftachment B) to learn about the function of

basic sewing tools.

h. Students practiced using various sewing tools,

o.g. used measuring devices to Measure things in

the room; used tracing wheel to trace simple pit-

teres on cardboard 5" x 7"; experimented how motet-

als eut with various kinds of scissors (paper

scissors material scissors, or pinking shears);

discussed why scissors are made for the various

Functions discovered; made crayon peeling

pictures and use hot iron to finish pictures;

and used stitches to do cardboard picture with

punched holes.

c. Students used the pattern, "The Blob." (Attachment

C) to earn the kinds of information located on a

typical eattern e.g. Numbers of pieces, amount of

material: suggested kinds of material, etc.

d. To reinforce names of tools: students used gaming

technique to match picture and eame of tool and

each one also prepared a bssic sewing box.

e. Teacher demonstrated that a machine can be

used for speed, while someone else hand stitched

the same length of seam.

f Students selected one from among several sizple

sewing projects which involved hand stitching

reinforced by machine stitching.

The student selected project was used to facilitate

practice of basic stitches e.g, running stitch,

hemming stitch and hand basting; the use of patterns;

and the use of the power sewing machine,

3. Strategies related to Cognitive Object #4 and

Affective Objective #3.

a. A tailor, ae employee in a local sewing factory,

spoke to students about job conditions such as:

how he first got started; what interested him;

hours; salary; nature of the education and train-

ing needed; related echool subjects; and future

opportunities for employment.

b. Students participated in oral discussions of

their perception of speakers jobs followed up

by a creative writing experience. "Why I would

like or dislike this job."

c. A parent who sews for home use spoke to students

about: why she sews; how it helps the family.

She also displayed articles of clothing made and

eild cost-comparisons between hand made and pur-

chased articlea,

d. Students discussed and wrote comparing two

resource person's jobs.

e. Studeuts took a field trip to a sewing factory

with associated pre/post field trip activities.

E. EVALUATION

1. Administration of a pre/post questionnaire (See

Attachment A) an index to Affective reactions to the

Unit.

2. Teacher observation of student 'aehavior with objects

produced from the unit projects, i.e. did they hide

or use objects sewn.

3. Teacher judgement of students abilities to use tools

appropriately as demonstrated by processes used during

completion of student project.

4.. Teacher record of stedot perfr:,ance level in math-

ematics measurement skills prior L, and following

the unit,



ATTACHMENT A

FRE - POST QUESTIONNAIRE

1, What do you do on the week-ends?

a, To relax,

b. For a hobby

2, Now do you feel when someor like some-

thing of yours, or something y( , ?oe,

3. Di yod ever give someone a present? One you

made? How did it make you feel?

Did you ever wish you had something special but you didn't

have the money to buy it? What did you do?

4,

5. Did you ever buy something and it cameapart? How did

you feel?

6. I like sewing because

I hate sewing because

8. I would or would not like to earn my living in a sewing

factory because
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ATTACBMENT B

Learn'i)ij
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Afaierials aad Equipment

SEWING BOX

Keep oll your equipment together in a covered box.

Puf things away neatly, Needles should be kepi in their

original paper conk aools of thread should be

wound up. Keen 1, ers in a smaller box,

NEEDLES

There are inL, ,inds of needles, each

made for a special kind of sewing. Needles for embroid .

cry ond darning have large eyes, for they must be

threaded with coo,se yarns or threads, For most sewing

by hand, you will want a milliner's needle, size 7 or 8.

Milliner's needles are longer than those ordinor4 used

for hand sewing. They the eoiy

THREAD

Sewing thread may be made of cotton, mercerized

cotton, silk, linen, wool, or nylon. Each spool is morkd

to show what kind of thread it contains, Cotton thrt

identifred by a number; the higher the number, the finer

the thread, For example #100 thread is very fine, while

48 thread is very coarse.

Mercerized sewing ration is used for most hand sew

ing. It comes only in size #50, which is a medium

tl,feLl, ?Liu Lon buy mercerized thread la muldi he

cor of the goods with which you are working,

Here are a few hints about thread: Always use a good

brand of thread. Don't bile thread, or tear it, but snip it

with scissors. When matching thread to o color sample,

always get if a shade darker than the material, for it

seems to look lighter when it is sewn into place.
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THIMBLE

Use othiwle when you sew, These ore mode of metal

or plastic in various s'zes, and are worn on the middle

finger of the hand that does the stitching. This protects

the finger that pushes the needle through the cloth. You

can make a large thimble fit by fastening a strip of ad.

hesive tape all around the inside.

SHEARS AND SCISSORS

Youshouldhaveapairofsmallscissorsforsnipping

thread, and a pair of shears for culling cloth. It is easy

to tell the difierence between scissors and shears; Scissor

handles are both alike, while shear handles are not.

Shears have one swat :ndle for your thumb, and a

larger one for the ot,-,er four fingers of your hand.

Shears should be used only for cutting cloth, Don't

abuse them by using them for household tasks such as

cutting paper and string. Dropping shears can throw the

blades out of line and spoil them for cutting. Keep them

sharp, /1r4ighl ShMt
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MEASURING TAPE

Once cloth is cut, the pieces cannot be put together

ogain, Measure everything accurately
before you cut.

Use either a yardstick, a Inch ruler, or a measuring

lope.

PINS

Use dressmaker's pins. They are made of brass, and

will not rost,Useopincushion; never put pinsin your mouth,

NARKING IDS

Dressmaker's tracing or carbon paper can
be used to transfer pattern markings

underlinings and to some fabrics.

Chalk pencils are available
in white, pink and blue:-

Tracing wheels having teeth or dull points

are recommended for use with carbon paper

f
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Sewing Equipment

Pins with brilliantly
colored glass heads are practical to

use in many cases because they are easy to see and handle

Pin cushinms come in all shapes and sizes. For convenience

use the type having an.elastic or plastic wrist band to hold

it in place on your wrist.

Pressing Equipment

Careful pressing 4;:. essential to a
perfectly finished garment.

You must use these tools , a
uroft,ssional if you act: to

press like a professional.

Iron. A combination steam-dry is best. Make sure the

temperature control indioates synthetic and wash-and-wear

fabrics. Follow carefully its directions for use, especially

how to keep the base clean and polished.

Ironing board. A board that is adjustable for various heights

is preferred.
It should be well padded, and the cover should

be kept clean.
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WHAT'S IN THE.PATTERN FOR YOU?

Study the entire package carefully befole you do anyttOlg else.

All three elements of the package-the envelope, the Cutting and

Sewing Direction Sheet and the tissue pattern pieces help to

make sewing easier. The front of the pattern shows what can

be made. The back of the pattern shows all of the patterh

pieces to be used and also gives you ideas on what material to

use and how much material you will need. The inside of the

pattern is all of the pieces to what you are making.
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firk Stitches

THREADING A rliLk

Before you can do any sewing, you must thread the

needle. It is easy, if you do ii the right way. Unroll about

2 feet of thread, and cut II off. Pass this end through the

eye of the needle. Holding the needle against a while

su,loce, or against the light will help you to see the eye

inoredeorly.

MAKING A KNOT

For some stitches, you will need a knot at the end

thread. Hold the end of the thread you hove just

5 cut between thumb and forefinger. Wind the thread once

around the tip of your forefinger, then roll your thumb

and forefinger together. This will carry the thread to the

end of your linger, Hold it firmly while you pull the

thread with your other hand. This forms a moll knot,

0.;NNING STITCH

Running stitches are short stitches of equal length.

Run about a half.dozen stitches on the needle, then pull

it through the fabric. These are permanent stitches. Be-

gin ,Ind end with two or three small backstitches sawn

one over the other,

HEMMING

A hem is the folded edge of a piece of cloth that is

sewed down. First the edge of the cloth is folded just a

bit, and basted, Then it is folded again, so that the edge

is hidden. All folding is done an the underside of the

material. Baste near the bottom edge of the fold. Make

I small, slanting stitches. Catch just a few threads, then

, bring the needle up through the folded edge. Don't pull

the thread too tight,
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Terry-Cloth Pillow

What to Use:

2 washcloths, matching or

contrasting, solid colored or

patterned

About 13/4 yards of fringe, or four

tassels

Old clean nylon stockings

(about 12 pairs) or shredded

foam stuffing

Needle, thresd, scissors,

tape measure

Vihat to Do:

1. Put the two washcloths together so that

the wrong sides are on the outside, Sew them

together on three sides with a backstitch

Turn the washcloths

right side out, The side which has not been

sewn together will be used as an opening

through which to put the stocking filler or

shredded foam stuffing.

2. If you are using stockings for stuffing, cut

them into small pines. Be sure that the stock.

ings are clean. If in doubt, wash them and let

them dry before you cut them op. If you use

ready4nade foain stuaing, omit this step,

3. Put the cutup stockings or the foam stuff.

ing into the pillow case through the open

side, Sew the open side with a small running

stitch

t To decorate this pillow you can sew four

tassels in the four corners of the pillow

You can also decorate it by sewing fringe all

around the edges of the pillow with a small

backstitch

This pillow is especially nice for a baby

carriage, for it is easily laundered. It is also

useful in the car, if one is traveling with small

children, or after a trip to the beach when

bathing suits might be wet.



Baby Bib

What to Use:

I washcloth

Cotton tape or ribbon, about

20 Inches long

flecollo, :brood, scissors, tape

measure, embroidery floss,

safety pin

What to Do..

I. Make a 1-inch hem on one side of the

washcloth ( see Sewing Instruction 6),

2., Attach the safety pin to one end of the

tape or ribbon, Push the safety pin with the

ribbon or tape through the hern, Gather the

washcloth hghtly when the ribbon has been

pulled through. Tie the ribbon into a bow.
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Mike a pair of soft Indian moccasins for ... or for your sister,

or mem. All you need is two washcloths of the same size and

allot, a needle, thread, a yard of elastic (pretty thin), a safety pin, some

straight pins, and about half an hour. This size its almost everyone.

You can sew these without any grown.up help if you want to, because

these pictures show you how.

I Fold the washcloth in half so that the two edges meet,

2. Fold again to mole a Ilap on each side about I% inches wide.

3, Pin this flap with straight pins on each ride of the washcloth,

just !claw the edge (that edge is called the selvage) to make

a tunnel,

4. Sew one end of the tunnel together, very snugly with an overcast

stitch. This will be the toe.

5. Sew the other end of the tunnel shut very securely by stitching

the folded edges together. Just one third of the toy him Leave

the bottom open.

6. Now slide the bottom pt with your fingers Instil you've folded

it the other way to make an upside down 'I." This will be the

heel of the moccasin. Sew the heel securely together with an

.overcast stitch, to doe the T.

7. Now, back to the sides, remember the, part we called the selvage.

Find where you pinned the lap down to make a tunnel, and sew

along the pins to make a long tunnel on each side of the waSh-

cloth.

8. Now you're ready for the elastic. Pin the safety pin through the

elastic and fasten it. Push the safety pin all through the tunnel,

so that it drags the elastic after it, until the elastic has gone all

around the sfipper, and come out again. Pin both sides of the

elastic together so it doesn't slide away, and try the slipper on,

Be sure you take out all the straight pins firstyou don t need

them any more, Pull the elastic tight enough to it your foot, then

sew it together. Your moccasin is donel

9. You can add a Poen Porn to the toe if you want toor sew beads

on the border like the Indians do.

Repeat all the steps to make your second moccasin,

ILLU
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CARPENTER'S APRON

hike tine clothespin apron, this should be made of

strong material, Use denim, light duck or canvas, o

heavy cotton goods, Cut the basic apron shape. Bind the

bottom edge only, using bias tape. Fold the bottom edge

up over the front of the apron, making a pocket 6 inches

high,

Use bias tape to bind the edges. Begin with one of

the bottom corners, then go up the aide, across the top,

and down the other side. Do not bind the bottom, Use

twill tape to make the neck and waist tapes. Make a dou-

ble row of running or backstitches, dividing the long

pocket into three 6.inch sections, %11 now have three

handy pockets for nails and small tools.

Make a pencil pocket out of scrap cloth, Cut a piece

6 inches long and 3 inches wide, Fold one end down,

and hem it on the wrong side, this is the top of the poCket.

Fold the other three edges over about 1/4 inch on the

underside, and baste the pocket to the apron. Sew it

rmly in place with a backstitch or a combination stitch,
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MATF1ALS NEEDED: One 9 x 18 rectangle f

felt or other material

of your choice.

Colored Yarn

Buttons
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A SAMPLE CAREER EDUCATION 3. A variety of magazines, booka, filmstrips, poste:s,

CURRICULUM INFUSIONTNII 0676 displays, field :rips for individual student reaearch,

School: Hal,: !ame Elementary School, Ebensburg, PA

Grade: Four

Teacher Mr JAfie$ Demko

Curriculum C07.-au1tants: Dr, Clifford A. Baylis, Jr.

Mrs. Leona M. Sowers

',;SOF, Career Cluster: (1500 Transportation)

Curriculum Area: Social Studies

A. TITLE: Transportation and Career Awareness

B OBJECTIVES

I. Students will verbally define "Transportation"

both orally and in written forms.

Students will name at least five forms of trans-

pr,rtation preacntly in uac as well as five from

past usage.

1. Students will demonstrate an increase in aWareness

of jobs associated .a'ith the different types of

transportation as measured by performance on the

pre-post-rest instrument.

4. Students will identify (oral or written) five

.-recific jobs from the OSOE Transportation Career

-I:.:ster by naming the general training requiremen:s

-H related skills or ditties,

'RESOURCES

1 Materials located in Career Resource Center (CRC)

established in Holy Name library.

"Transportation" Distributed by Career

Education 5ervice, Central Susquehanna

Intermediate Unit, Lewisburg, Pa. (CRC in

Holy Name Library).

Coronet Sound Filmstrips. "Traveling In and

Out of Our City," Coronet Instructional Media

(Chicago, Illinois).

Career Discoveries. 'People qho Make Things,'

Guidance Associates (Pleasaratville, N.Y.). A

subsidiary of Harcourt BraCQ Jovanovich, Inc.

(LocatEd-in CRC at Holy Name:library),

Field trip to Area Vocational:Technical School
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4. TEXtS and Books:

Adams, Samuel Hopkins. The Pony Express.

Spencer Press, Inc., I95D,

Bracken, Dorothy Kendall, King, Frederick M.,

and Sloan, Margaret A. Regions and Social Needs

River Forest, Illinois: Laidlaw Brothers, 1968,

Gray, Genevieve. I Know a Bus Driver. New York

American Heritage Pglishing Co Inc., 1962,

Lyon, Jane 0, Clipper Ships and Captains New York:

American Heritage PuElishing to., Inc 1962.

Miner, Irene, The true book of Policemen and

Firemen. childial5iii-FInCT:T9547----

Patterson, Betty. I Reached For The Sky, Chicago:

Childrens Press, Inc., 1970.

Ross, Frank, Transportation of Tomorrow. New

York: Lathrop, Lee & Eepard 60., 1968.

D. INSTECTIONAL STRATEGIES

1. A Fre!Fost-Tesc was administered as a base line

measure of student awareness of careers in the

transportation cluster. (See Attachment ;ik)

2, A deductive learning process was selected therefore

a definition of transportation was provided, i

someone or something that "carries across space."

3. Students were involved both individually and in

groups in the following activities.

made lists

. brought in pictures

. made a display of models

created a bulletin board

7iewed several filmstrips

rook a field t:ip to the arevvocational

-echnical school.



or dius w mpletej

which iNleded the f::_lcrw?

3ohs involved with ecnstrlition of reoair

inyolved -ith oneration

oealiny with the p'olic

Stiid ised a pTepared interview form to inter-

ren!fs and other adults ro find information

abof variour transportation jobs. The

studerts reported tkir findings to the class,

(See :.ntadament #B)

f Toe .::riadents are diviJe int :.,;0 section, "Pm"

and Tr...,.nt" and are as,i?nel Various roles nr

atee, fransporneLiof 7re child then assumed

tbe role, did research and pf6en.ed his/her

FIndin,., to the class A !nel o= 7 students

occriared and untrastee thr: find;nes

:ht? s ,c.nfs were 2.:ye: (alternate

?r::-to:;t) :6 3ee Cu degree of increase

in their levels of awareness of transportation

relife.: jobs and aHifY to define transportation.

Pt!' flan;e ',1dents in discasions

Amp,iring 'Pas: and 'Present arsosprtation was

evaluated bv irsfritztor for evidence relative to

mastery of ective Two.'

5. :L. priace; liti icurcc feint:ye to master; of

'Obje .. %"2 F:ar" was derived b.! the instructor

fram stu,-lent )ral pr6c.tations following research.

in CU and croletion of the interview forms.

'4.
Student abil:7 to name specific jobs was evaluated

by performanca on the pre/post-test.

223

ATTACHMENT A

PRE/POST TEST

DATE NAME

Name three forms of transportation 1,

2.

Name ten careers in transportation,

6.

2. 7,

8,

10

3,

What is one important school subject needed in most careers

in transportation?

What you thin'i. '43s the earlieaf form of iransTi,Tfaioa:

What dO yDU [Vilk f.N'as the ne,;,:s form of transportation:

Do you think you would like a career in transportation:

fez



ATTACCENT I

INTERVIEW FORM

N2me of Student

J05 Title

Name of Career Expert

SARFLE1W6NS 9r7..47,5 ASK NE 'TETER

1 What do you do? What tools do you use?

2 Do you work with pe9ple, data, or thin S mostly?

Da ..:ou work by ci7th otF,a-s-7 With whca-6?

How first get interesA and/or started ft this

tL

Wh;it are some related occupations?

tan the nod (easv) and bad (hlrd) points of your

jo'n:

ow long have you been at this job? Why do you feel

this was a good job choice for you?

),re sefle of 01,: re.,;irds of this job? (personal,

tr v, financial)

is the outlook of this job? (chances for advancement

:leed for more people, union membership, working hours,

wor..ig conditions, environment)

What changes in equipment, automation, personnel, training

requirements, have you experienced in the time you have

been in this field?

10. What training or education is required for this job?

(High School? Trade School? College? Apprenticeship?

Graduate degree?)

ii What school subjects help you the. most? What else did

you learn and do in school that has helped you?

are you improving your job skills now? (school,

on the job .training)

el A 1

A SAMPLE CAREER EDUCATION

CURRICULUM INFUSION UNIT #0776

School: Holy Name Elementary School, Ebensburg, PA

Grade: Sixth

Teacher: Sister Patricia Maria

Curriculum Consultants: Dr. Clifford A. Baylis, Jr.

Mrs, Leona M. Sowers

USOE Career Cluster: 0700 Communication and Media

Curriculum Area: Language Arts

A, TITLE: Communication Skills Cluster Unit

B. OBJECTIVES

1. Students will demonstrate their knowledge of careers

in Communication by:

designing learning experiences utilizing

Llnguage Arts in verbal and written com-

munication.

. utilizing film to facilitate expression of

ideas in oral and/or written form, e.g.,

original ads;

identifying jobs and job related skills in

the Language Arts Curriculum by role playing.

utilizing journalistic approaches to develop

dramatizations such 45 radio/TV shows, ads

articles from news paper, etc,

2. Student affective awareness of careers and job skills

needed in those careers will increase as measured

by responses on Career Education Evaluation form.

C. MATERIALS/RESOURCES

1. Kodak Ektasound 140 movie outfit

2. Sony vide' tape, T.V, monitor, monitoring equipment

.and switches.

3. The Area Vocation Technical School "Audio Visual

Communications Instructional area.

4. Instamatic cameras; Audio tape equipment and supplies.

5. "Careers-in'Communication" a film from the Career

Resource Center (CRC) located in school library

(Guidance Associates) (See Attatchment A, Unit 0876)



6. Carter Cluster booklets and summary sheets located

in CRC (Central Susquehanna
intermediate Unit materials).

7. Two High School age students
specializing in

photography from the area Vocational Technical School

as reserce personnel in the classroom,

D. INSTRUCTIONAL STRATECIES

1. A film °Careers in c.onlAmication" was viewed and

followed by a di.scussion of the communication of

1.deasjand various modes and mediums for getting an

idea' to a defined audience.

2. Students selected from among the following four

teacher selected options to present their ideas

in the form of a commercial:

Sound-motion Pictures

Video-tape

Audio tape!st[ll black and white prints

Audio rape/still color slides

3. The following elements of message design elements

were demonstrated to the total group (See Attach-

ment B)

4,

attention getting devices

verbal captioning and labelling

eye attractors

cclo:

brightness

movement

size

white space

shape

mystery

cultural

Students sleeted from mmong the four options described

in strategy two above.

5. Self Selected small groups of four to six students

worked to prepare a commercial using the medium

selected. The tasks of these groups were: selection

of a product; writing of a script; casting; and

selection of props.
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6. A classroom demonstration was conducted by area

vocational technical school photography students

to demonstrate: the basic operation of photograpl4

equipment; the composition of photographs; and

the basic techniques of film processing.

7. Students wrote, proof-read and re-wrote commercial

scripts.

B. A field trip to the Area Vocation Technical School

visual communication laboratory to-complete the following

tasks; staging for commercials;photographing of

stills, slides and sound motion pictures; processing

of slides and stills; vidio taping of commercials;

and using ancillary equipment.

9. Students discussed new knowledge and feelings

associated with these experiences.

E. EVALUATION

1. The written scripts and filmed/taped presentations

were utilized as the primary source of data relative

to mastery of °objective one" (Part B, above)

2. For "Objective Two" (Fart B, above) mastery was eval-

uated by student responses on the Career Education

Evaluation Form. (See Atcachthent A)



ATTACHMENT A

CAREER EDUCATION EVALUATION FORM

Rank the following statements about the Career Education

Project you just completed using the rating scale:

1 I. no 2.. maybe 3 - yes

Please indicate you feelings about the following statements:

1, My overall interest in this career area hal

increased.

ATTACHMENT 3

MESSAGE DESIGN ELEMENTS*

Attention-getting_devices. It is necessary to embody in

visual communication a means of gaining the attention of

the intended recipient of the message. In a sense, any-

thing that is sudden, different, capsulating, or provoca-

tive draws the eyes of the observer.

Verbal Ca tionin and 1abe1lin , One of the first places

c e eyes will rest Is on any explanatory verbal areas of a
visual presentation. Ne expect to obtain the "sense and

essence" of the message from the caption. Disappointment1 2 3
results if the caption or label fails to produce the gist.

Captions should be brief, and if possible, in telegraphic
form. It is generally best to use only a few sizes and

shapes for caption background elements and a limited

number of letter styles and sizes. The caption in terms of
the layout should bear a definite relationship to the total

presentation.

Eie

Attractors, The mechanism of vision contains several

eedback" controls which produce attention in the presence

of certain elements which have their origins deep in the

evolutionary background of humans when sudden movement,
animal colors, and other cues might mean sudden death.

The following is a partial list of visual elements that
"catch the eye."

Color. The use of color is perhpas the simplest and surest
means of attracting attention. The attraction level of the

1 2 3
color is related to vision physiology. Red, for example,

will attract more attention than blue if the satiration

and intensity of the two hues are equal.

Rrightness. Although certain colors attract more than

others, it is not the color but the brightness that is
really effective. Attention generally is increased by

the intensity of light and color. A certain brilliance of

purple, for example,:can gain more attraction than a duller
red.

2. I know more about job skills because of

this experience, 1 2 3

1. I. know about mote jobs related to this

career area, 1 2 3

4. I would enjoy doing this type of work

as a future career. 1 2 3

5, I better understand my abilities to

do this kind of work, I 2 3

0)
.4 6. This experience has helped me think

about my future career, I 2 3

7. I feel that this program was a valu-

able experience for me.

Section 3

1, For me this experience has been

2. I wish that I

Baylis/Jahoda 11/18/75
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Movement. If the eye detects displacement of an object from

CiirTiiition to another, or if increasing distance between

two objects is perceived, attentionUs almost invariably

produced. Apparent motion can be in certain instances

even more effective because of the illusionary.quality.

*excerpted from'Adams, et 4..11ttssEch, Princi les,,and

Practices in Visual CommuniCatibi-,- pp:T1-112),



Size. Anything large relative to its surrounding, or in

general, will gPt attention. Size, therefore, depends

to a large extent on the context and general frame of

reference. A six-inch spider will capture more attention

than a six-foot shark. Blow-ups are frequently used to

gain attention.

White space, A surrounding of white space will brine

attention to any object being surrounded.

Shape. Certain shapes and forms gain more attention than

othera. la general, asymmetrical, irregular shapes that

also have the feature of simplicity are more eye-catching

than duller, symmetrical and complicated ones.

raDli, Presenting the visual communication as an un-

foldiN solution can be an effective attention technique.

A well-known car manufacturer, for example, attempted to

produce interest in a new model by displaying it covered.

Personal, The most difficult meanings to predict are those

377a7 peculiar to an individual. These are built up through

lite experiences. One individual may be more sensitive to

scientifie material, another to artistic, etc.

Social. The group and community that one is related to

Tntly has its own level of sophistication, preferences

and taboos. One can be s;,:re that certain themes will be

of interesr to a wide variety of societies; human relations,

particularly those with sexual. connotations,

Cultural. lhe broadest framework of content interest is of

cultural matters, This essentially includes the broad

issues of langeaw style, fonaat, end frankneas of expression.

It is enlightening for example, to compare the NEW YORK

TIMES with the LONDON TrgES,

A SAMPLE CAREER EDUCATION

CURRICULUM INFUSION UNIT ?10876

School: Holy Name Elementary School, Ebensburg, PA

Grade: Eight

Teacher: Sister Brenda Ann

Curriculum Consultants: Dr, Clifford A. Baylis, Jr.

Mrs. Leona M. Sowers

USOE Career Cluster; (0800 Health Careers)

Curriculum Area; Health and Science

A. TITLE: Health Care Career Education

B. OBJECTIVES

1. Students will become aware of the more than 200

Health Care related careers available today. This

Awareness will be demonstrated by increased ability

to'Name "Health Care Careers" as evaluated by

performance on pre/post test.

2. Students Will gain knowledge of one particular

Health Care Career by choosing one and researching

it utilizing the resources in the Career Resource

Center (CRC) located in the school. Evidence of

mastery will corge from an annotated written compos-

ition and an oral class presentation.

3. Students will come in contact with Health Care

personnel for a "real, this is what's happening"

dimension through: a field trip to a community

hospital; "Career Workshop" experiences; and/or

interviews,

C. MATERIALS/RESOURCES

Materials located in the Career Resource Center (CRC)

(See Attachment A)

2. Community people involved in health care careers and

listed in "Community Resource Career Education

Personnel,"

3. The Community Hospital

4, The Area Vocational Technical School

5, The Pennsylvania State School and Hospital (a mental

retardation facility),
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D. INSTRUCTIONAL STRATEGIES

1. Students participated in a series of workshops

designed to accomplish the following tasks; operation

of all equipment in the CRC; utilization of the DOT

schematization to locate particular job titles

and career information in CRC; familiarization

with other materials in CRC.

2. Students read about Health Cate Careers in "Career

World"

3 Students individually chose a Health Care Career to

research. Some of those choosing the same career

worked together in small groups, They were respon-

sible for finding as much information as possible

concerning the chosen career in either the CRC or

from other resources identified in part C above.

4. Students researching "Medical Secretary" or "Medical

Assistant" took a field trip to the Area Vo,Tech

And actually performed some of the training tasks

typical of this laboratory area,

5 Other students used Career World publications,

microfische file on careers in the U.S, and those

prepared specifically for Pennsylyania (Pennscripts

Care Career Index) and personal interviews as sources

of information,

6. Students researching Mental Retardation took a

field trip to the State School,

7. All students as a culminating activity toured a

community hospital (Lee Hospital in Johnstown).

B. All students were provided with the opportunity

to personally discuss with a "Career Expert" his/

her career during a week long "Career Education

Workshop," There were ten different health care

careers represented. Additional opportunities

for information gathering were provided through the

"Film Festival" another component of the Career

'Education Workshop,

9 All students submitted a written composition on

their self-selected health career. These were also

presented orally to the total group. Thus, exposing

the total group to indepth knowledge of more than

forty different "Health Care Careers,"

E. EVALUATION

1, All students were Pre/Post tested as an evaluation

for mastery of 'Objective One."

0Q9

Students wrote a list of as many Health Care Careers

as they know,

2. Both oral and written presentations on the one

specific health care career selected by each student

for research were examined for evidence of level of

usage of CRC materials and equipment and other

resources identified during the course of the instruc-

tional process, e.g. field trips, interviews and

resource personnel.

3, All students were in contact with at least three

real health care professionals, thus, objective

three was reached,



A.i:01101 A

PARTIAL LIST. OF MATERIALS AVAILABLE THROUGH THE :R

RESOURCE CENTER (CRC)

A, Hiscellaneo,,:1 Materials

Pennscripcs (microfile classified by DOT and Standard Met:*c-

politan Statistical Area (SMSA)

Adventures in Self Discovery

Career Desk Top Kits

Encyclopedia of Careers

Occupational Microfile

Microscan Projector/viewer

Occupational View Deck

Subscription to the monthly publication "Career World (Vol

Vol, 4 on file) Curriculum Innovations, Inc Highwood, III,

B. Sound Filmstrips

The Adolescent Experience; People Who:

Shaping Identity Help Others

Settiu ",oals Create Art

Develop:1g Va ganize Facts.

PerFonal COMMitaMt kJ:lb-That Goes Someplace

Where do you :land? Liking Your Job and Your Life

Reflections of elf On the Job: Four Traineed

Your Personality Trouble at Work

The 'Lou Others KnoW People Who:

Masculinity and Eeminity Make Things

Somebody's Cheating Work in Science

The Exploited Ceneration Why Work at All?

The Changing Work Ethit Jobs and Gender

The Paycheck Puzzle Job Hunting; Where To Begin
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i'Lrs co. :u job

Choosing Lr Career

Preparing ,nr the Jobs of

:he '70's

What You Should Know Before

You Go To Work

Jobs for High School Students

Dropping Out:

A Road to Nowhere

Jobs for You: It's Hap-

pening In Home Economics

The Trouble with Truth

What Do You Do About

Rules?

ThaL s No Fairl

A Strategy for Teaching

Values

Who Do You Think You Are?

Guess Who's In a Group?

What happens Between People

You Got Mad: Are You Clad

What do You Expect o: Others?

You Promised!

But It Isn't Yours
,

"Your Future In
. " (A Book Series)

"Aim High" (A Book Series)

Other Bo.!_

Young Womet',:, i7uide to an Academic Careel

Your Future in a Changing World

The Teenager and the Interview

How Teemagers can Get Good Jobs

Turn Yorrself On

The Joy-0f Work

F. Instructonal Pa9hlets

Admiral ?eery AVTS - Research Coordinating Unit (RCU)

AdmiraPeary AVTS - RCU Posters for Activity Packets

California Mini-Guides

Career Cluster Posters

Central Susquehanna Teacher Manuals & Booklets



A SArAE CAREER EDUCATION

CURRICUIA INFUSION UNIT #0976

School. Rol.; Name Elementary School, Ebens1'.ur.

Grade, Eight

Hri LaYa,.che

Dr Cliffar.d A, Baylis, Jr.

Nra, Leona M. Sowers

USOE Career C!,uster: (0309 Communication and Media)

Curriculum Arei:: Language Arts

A. TITLE, ScZool Newspaper

8, OBJECTIVES

1, Student will demonstrate their understanding of

r,he sinificance of a newspaper as a means of

commun:cation by: Adapting models of newspaper

organization to the production of a school

newspaper characterized by a variety of components

eimlating a "real" newspaper; selecting subject

matter of general interest to the school population

or dudLence; reporting on the selected subject

;tatter in a journalistic style appropriate to

thia medium of communication; 'producing, advertising

and mar:ceting at least six issues in fifteen week

perod. Evidence of mastery will be judged by

instruc.or examivation of each of the six issues

of the newspaper for evidence of the above.

2. Students will demonstrate their understanding of

the proteases involved in newspaper writing,

produmion'and distribution by taking more than one

"job tiTle role" from among the following typical

"real" newspaper job titles: publisher, managing

editor, editor, advertising manager, circulation

manager, typesetter, proofreader, layout staff,

photographer, press foreman or catcher.

3 Selected students will demonstrate their under-

standing of at least three production processes for

printing .a newspaper; Xerox, ditto and off-set press.

Yastery will be judged by performance of students

in selection of the preparation procedures for the
II

master copy" of the nevapaper appropria(e to the

;)rinting process Le., selection

. materials (e.g. dhotographs) and layout products

appropriate to the printing process.

MATFRIALSIRESOURCES

1 Newspaper staff organization chart (See Attachment B)

237

Job descriptions for each "job title role," printed

on index cards (See Attachment #A)

3. Instamatic camera, equipment and supplies

79ewriter and supplies

5 Area Vocational Technical School reproduction

facilities

6. Variety of newspapers demonstrative of various styles

7. Television reporter and Camera Person from local

TV Station.

S. Professional photographer from local newspaper

9. Teacher - aide (1 day per week)

19. Sample PretPcst teat (SeeAttachment C)

D: ZSTRUCTIONAl STRATEGIES

I. Students participated in a series of readiness

discussion experiences designed to: explicate

a typical newspaper staff organizational chart;

identify and define selected newspaper careers;

develop a school newspaper organizational chart

including all ten of the "job titles roles" defined

on index cards; and

2. Students participated in brain-storming session to

identify and list: local sources of news; interests

of audience (fellow students); ideas for regular

features; and school newspaper.

3. Students self-selected "job title roles" for the

editorial and produetion staff for the first issue

of the school newspaper,

4. Students participated in additional classroom

"workshops" to develop skills and writing style

neresOary for the school newspaper, e.g. !,!orkshop

I: students analyzed local newspapers for examples

of flag, masthead, front page design and place-

ment of items; Workshop II; students critiqued

previous issue of paper for literary content and

style., Workshop III: students on successive staffs

critiqued previous issues for what worked well and

what can "we" do better.

5. Students self-selected "jobs title roles" to create

a new staff for each of the six issues of the paper

(The only limitation placed upon students was that

they not repeat "Job title roles")



6, Students utilized the Xerox printing process

for the first issue and the front pages of

four of the five other issues. Issue three

was printed utilizing an off.'set press.

Ditto was the printing process utilized for

all pages, except the front pages, in four

of the six issues.

7. Students specifically designed the sixth

issue of the newspaper for a selected

audience, the primary grade children.

E. EVALATION

1. Anecdotal evidence of student understanding of

the significance of a newspaper as a commun-

icator was gathered, e,g.:

A tally of the number of papers sold by

issue;

A record of the number of volunteers per

issue;

A record of the variety of roles chosen

per issue;

, Observation of the traditions which

developed (regular features in the paper);

Informal observations of the division of

labor associated with "job title roles"

(students were very possessive of their,own

roles); and

Observation of the unique personality of

the individual staffs reflected in various

issues, e.g. design of a new flag for

each issue and varying emphasis on sports,

news, activities or'adi.
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ATTACHMENT A

Publisher (Mrs. LaVanche) representing the
authority to print

"6"=ewspaper

Maain Editor Student in charge of assignment and of

general aslnistration (e.g. getting reports in by deadline,
passed through proper channel and printed on time), The
managing editor also decides which items are to be on the
front page.

Co-Editors One student for news and sports, another for

rEariNg and circulation. This division frees managing

editor for administering tasks.

Typesetters For out purposes these students typed the copy

lor proofreading and later for printing.

Proireaders These students checked first drafts for'grammarilTtng as well as typographical errors and also checked
accUracy of names in photos etc,

Layout Staff The function of this staff is the physical organ-
ization 61 the paper: the assignment of articles to the

proper section; the spacing of articles and placement of

photos; and.the cutting and pasting of items for the type-

setters to prepare for printing.

Photo ra her This student covers sporting and academic events

of gneralJnterest selected for coverage in each issue,

He does some work by assignment and submits some independ-
ently,

Press Porepersons These two students take charge of the

prf-ntfig of the paper. They learn the process than print

the newspaper themselves. When finished they pass the copy

to the catcher,

Catchers These students collate the paper, staple it together

and bundle it in units of twenty for the circulation staff.

Circulation Staff These students sell the paper in the class-
room a newsstand in the cafeteria. They

also take charge of the bookkeeping involved.
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ATTACHMENT B

ORGANIZATION OF THE NEWSPAPER

Managing

,Editor

Pty. Editor ! *">,
tional 424LES.LagA

Circulation De

Promotion Dept.

Advertisin De pt,

business

manager

advertising

Lector
Editor

Financial

Business

Sunday dept.

Bureaus
uncial Editor

Reporlters Bureaus Criics

\\

ttagazi_e Odd

review
Correspondence

Society

Rewrite

desk
Special sections

Mechanidal dept.

Real Estate 1

night night

editor editor Night Transportation

1 Editor Su erintendent

Cop/ Desk

ComposinLRoom ress Room

copy Copy Copy Foreman Foreman

desk Desk .desk

HOLY NAME HERALD STAFF

Editor

Co Editor

Reporter

Proofreaders

Photographer Layout

Typesetter

(Typist) ,

Press Foreman

Catcher



AaACHNENT C

CAREER EDUCATION PRE/POST-TEST

Name Date

The following questions apply to most newspapers,

1, Circle items which are usually placed on the front page

of a newspaper.

a, bas,Aill scores g, comics

h. weather h, solunar tables

c, international news I. name of the paper

d. national news j, births

e. recipes k, Index

f. Dear Abby 1. obituaries

2. 'ant things arc located on a Masthead?

3, Ft things dre on the flag? (Name three)

hriefly what is on an editorial page?

s. Po',.; many columns is the Johnstown Tribune :.emocraC

the following advertisrent if cost is $1.00 per

colamn inch. Advertisement is 3 columns wide by 2 inches?

answer

7. U.P.1, stands for

8. A.P. stands for

,........6 .
9. What are th,2 two things listed in questions 7 and 8?

(Explain briefly)

10. If you have a news story about a fire, who should you

talk to?

OTHER QUESTIONS

1. Income for a newspaper comes from 2 places. Name them,

1.

2.
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2. Profit is realized of (chooge one)

a. You spend more than you make,

b. You make more than you need for expenses,

c. You borrow to pay your bills.

d. You declare bankruptcy,

Answer

3. If you are not making enough
money to pay your bills,

what should you do? Explain briefly

4. Taxes, billing, and all
money matters are haLdled by which

department?

(a) Editorial

(c) Pressroom

(b) Layout

(d) Business

5, This person does all the hiring and firing and keeps track
of all employees.

(a) Managing Editor (h) Sports Reporter

(c) General Manager (d) Press Foreman

6. This person is the head of all Art and Advertising personnel,

(a) Managing Editor

(c) Advertising Managing

(b) Associate Editor

(d) Linotype operator

7. This person has the respo,6iLility
over all that is in

paper:

(a) Advertising Manager

ic) General Manager

(h) Managing Editor

(d) News Editor

8. This person has the job of gathering and writing news,

(a) Reporter

(c) Publisher

(b) Ad Salesman

(d) Press Foreman
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9. On the line at the right, tell what job
or occupation you had during the past
3 weeks: for example: News Editor,
proofreader, etc.

Directions: Please answer the following questions honestly.
These are opinion and information type questions to help the
instructors.

1. Were your-experiences with newspaper beneficial to you?
Give your reasons.

2. What job on the school newspaper impressed you the most?
Give reasons.

3. What job on the school newspaper impressed you the least?
Give reasons.

4. Did you like what you did? Give reasons.

5. Would you like to make a career of newspaper work? Uhy
or why not.

6. In the space below, tell exactly-what work you did on the.
paper.. Explain what operations you were required to
perform for your job.
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AITACHMENT E

SAMPLE ISSTE OF

"THE HOLY NAME NEPALI',"

THE SCHOOL NEWSPAPER

HT NERIILDig
Aff

EIC111114,
/his iS 8 poers written for Hiss Meintel

and Mrs] La Vanchei

A Little Poem of Hope

To Siss Meintel and MTS. Lalanche

Remember those songs for graduation?

Remember those banners undone?

All that work for one single day,

Do you think we'll ever get done?

It's May 28, the great big day

when you'll be relieved, things are

completely done;

But to find a votd on the banners misspelled,

And the music for the songs mis-song:

But years from now, you'll be thinking

Ablut all of those crae tricks,

Just as a gift of wewuties

From the class of '76:

Beth Ann Ott

GRADUATION CLASS OP '16

On May 28, 1916, at MO the eighth grade

class of Holy Name will depart froa their

beloved school. When they go, they will

leave with many happy memories of Holy

Name School.

The songs they will sing for their

graduation are:

Morning Has Broken

Let It Be

gl That I Am

Let There Be Peace On'Earth (Instr.])

Bridge Over Troubled Waters (Instru)

Alma Mater

Chris Henriques

176 Chearloaders vitt their

Ist placi trophy

Comm"' Graduation is near!



14.14444f414041401Wiffitill*4104itt

1

Non, Sloppy Joe&

puttered noodles

Peaches

Milk

Ries. Meat or peanot butter sandwich

Corn

Cake

Milk

Wed. Meat lels

Meshed potatoes

Peas

Fruit

Milk

Thura. ht dog

Sauerkraut

Applesauce

Milk

Fri.
ish

French frte
Vegetablen

Bread/botter

Apple crisp7,1

ni.1041111 Fif#01t111111t44.044

POLL (cont,)

Sae Thomas 'G,5,L, diamsions."

Mary Jo koill "Seing a Cheu.leakn

and lasketball player."

Linda ;,ink "Being a basketball player

rod cheerlendar."

Stephanie l'edorks . 'Working on the

nunpaper, at bake sales etc,

y Warne. Ocorry

k5

Parry Damin and John Neidere asked

the question "What was the best thing

that happened to you in the Eighth

Grade?" These ere some of the re;.

spouses they receiv,d1

Bryan Long "Going to Kellwood,"

Mike Springer - "Being able tO PIM

football and basketball,"

Carl lllig - "Winning the championship

in footbnll,"

Yonborne - "Graduating from the

school and playing spoils,'

Crard 5ns!!7, - "Vinnlag the football

championship."

Perry Damin "Graduating and being

able to play football,"

Jack kadres - "Being able to play

sporta,"

?try Ann Gale "lhe learning expert .

ence I got from the newipaper and field

trips,"

Jull Scad3A - "Being a cheerleader.'

kly Finn - "Graduating frcs Eighth Grade,'

Claire Nv11is, . "Beating St, al's and

winning the cheekleading contest,'

Susie Mendes . linning the cheerleading

contest,'

Laurie Romett - "When I got to start in

a basketball gase."

Chris Vestrick 'Being captain of thl

chesrleading squad,' j
6a: )ye, ro

eli(COnieno\\

Clq5s

THE NOLY NAME aRALD STAFF

yitot Juli Pedurril Kevin long

Hepozter4,- Mark Prebish, Joyce Duman,

mike springer, Claire Neville, Sue )1

Magee, Kevin long, Mary Jo Springer,

John Solderer, Laurie Romett, Jul!,

Scanlan Perry Dalin, Carl Wig, Linda

Link, Mary Jo Kimball, Joacn Ritchey

hot_ognpatP- Kevin long

Proof and layout - Shawn Altd8C09

Cheryl Kelly, Michele Brady, Chris

Henriques, Linda Link, Mary Jo Kimbell

Fla; - Mark Pretish

Typists - Kevin long, Brian Koenig,

Susie Mandes, Laurie Homett, P(1 Monbree,

Chris iestrick

Sales . Mike Springer, Shawn Ambrisco.

Chris Henriques

THANE

The staff of the &mkt would like

to thank all of those who supported tbe

Herald 47 toying newspapers this year,

Ve mould also like to thank all of those,

esPeel$14 Mrs. laYanche, Miss Meintel,

and Mra. Baylis, who helped tO get the

Herald off the ground, Good luck to the

Herald next Yesr,

Kevin Long (co-editor)

hEALlli SERVICES F21.0 TRIP

00 Wednesday, April 28th1 the

Eighth Grade class visited Lee Hcspital

in Johnstown, ?hey went on a tour of

ths hospital, seeing many different

people et different occupatinms. They

saw lazy different klub of complicated

machinery and bow it worked, We found

the trip to be very interesting, Ve

thank Sr. Brenda Ann and Miss lieintel

for tiking us On this trip,

Wg THAO

PIrIsBWa TRT2

satur4y, may. 13, 44 students wAt on

a trip sponsored by the patrol boys to

ride tro Gateway Clipper.

Kevio Long Ed Montorne

EIGHTH Gags BRTHDAYS

May

4 . Stephanie Fedorka, Prank Hartwig

20 . Mark Ncsl

22 - Mary Jo Kimball

23 ClClaire Neville

25 - Mr. incapher

June

- Perry Dalin

/2 - 41e1 Peduzzi

14 . Seth Ann Ott

16 en Byrne

VI :9,1 Monborne

- Sculan

.11),T

;0 ,h11 Ntiserer

lady, Marsha Clapto

!ODO Rover

l'Cjektobf4glick

7rict C;ongloff

LimAy GRA'AIAT6

claire Neville

"" LBRARI NUS N0015 "4

?ay twenty-first, is the

!or any book to go °A of the

Fall new borke have been Pot

on the thelvee in the last two wins,

au knit them ever, ibeUnznryvfl

continue to be open for the use of

students and faculty far reference

bookd and encyclopedias.

NACFal LF Th/ le!

This week's teacher of the week is

Uncanher, 'de lives in Ebensbrrg vith

his wife Barbara and hie daughter, Xlisten,

irk is two years old,

Re is a seventh grade teacher end

he likes to teach current events, Rio

hohies are: teLching, fishing, reading,

hiking trips, natile hunts, and he likes

music,

hide Wu
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SIM FUN

Hero are some ;laces of interest that

you could visit owe: the SaRen

AIWACTIOW

Homeshoe Curve

Zambria County War

Memorial

Prince :,allitzin

Moou:ent

Admiral Peary KW.13Mt

7,ardenn § l'r,tate

Inclined Plane

Lemon House

South Fork

Craddview Cemetary

Point Stadium

!XVII

ittmeu Gallitzin

and Buckhorn east

of the Caabria :c,

Johnstown, Pa,

Loretto, Pa,

Cresson, 7a, iest

on 7z.lte 22

Lorelto, Pa,

Route 22,

Cresson Mt,

South Fork, Pa.

Off Route 219

Johnstown, Pa.

Johnstown, ?a,

Carl Illig

JOKFS

je jokes -

'.,LAPPI ADS

GDOd Itflo the eighth graders of

the Mut - from the class of '76

Good luck next year's eighth grade

- Chris

See you Fuys: HAI HAI - Frit!

Ile would like to thank the Career 4,

helpers for cot-leg and helping us.

Fappy Birthday to MARX 03L

- Fr Holy Bate School

yam Birthday Stqh from Jan

Cugratulations 8th grade teachers Cc:

p.,:tting up with the th Arad,: stuents,

it took a lot1

Best vishes to the Class of '761

-

Cord Imk

Good Luck to the new hh graders,

Happy Birthday America from Sandy Kozak

Alan Baylock is glad they gOt a color TV

Cood Luck Steph In your new home in

Florida

Congratulations Wickie from Lurie,

sappy Birthday Xen aiddy from Chin Buddy

I'm not saying that my wife is a lousy ook,
cook but when we go on a picnic we're the a

only ones not bothered by ants.

-1- My wife complained she needed a

new fur coat, I hadn't realized how old

her coat vas until I had to replace one

of the skins, The furrier told me the

animal is now extinct!
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but My wife treats he: checkbook like

best seller - she can't put It down

until she's finished it.

Ey wife watched every tOothall

game on TV with :e. The only thlaF

she learned vas the works to the

"Star Spangled Banner".

- Mary Jc Springer

5PU5

Cu May 6, 1976, Holy Name held

its annual sports taequet, honoring

the school's athletes, The main

speaker vas Greg Alex, a graduate

of Holy Nue an& of Bishop Carroll,

Mr, Alex also presented the wade,

We vaultlike i4 thank the

Athletic Association,
Sister Nona,

the coaches, the parerts, and es-

pecially the athletes for taking

this *net passible,

Xevin 434

VACATION PLANS

ihen Mike Springer and Joyce

Duman asked where people in the

upper grades were going this sus-

mer, they got these responses;

5th Grade - :oey Peducti

the Shore or Phil e nhl

65i rade - liayne Vetoe

Car.At

'Natalie Ho.,

Viripla Beach N.

Cathy Vashko

ilest_21tA

th Grade -

'1 Grade . Jim later

AO

John Drerlak

lich_i5LIPISLULA911

Joe Illig

Qio
Cindy Bopp

Canada

Nary Gatto

South Carolina r

Wisconsin

de 7 Chris Henri

Florida or

Claire'Neville

Florida and Me

aolly Stock

Conneaut lake

Mike Springer M Joyce Dunan

SPORTS REVI1V IN EGTIC5

Mrs, C;arke - 5th and 6th grade

50 grade playing variety gym

6th Fade playing kickball

L nc,_11Ler,r,U - 7th and 8th grades playing

kickball outside

Reporter JoAnn Ritchey also took a surveY --

of the upper grades to detertine the best

liked games in 01. Here axe the results

Of the savoy:

Fifth Grade:

Peel Dolan - "Variety, because you get to

do everything,"

Jot Pedussi "Variety, because you get to

do everything,"

Nick Sikora - "Variety, because you Eet to

do everyttdng,"

Ile Frank "Basketball, you get to play

basketball."

Sixth Grade:

Cathleen Vashko "Dode ball"

Ude len "Eickball, because you get to

cream the girls,"

Joe Billetdeaux . "Basketball, because he

and Billy Neville usually play

ten girls at a time and win,"

Fthooda Amblisco - "Variety, you gat to do

anything,"

Seventh Grade,

Billy Brady - "Soccer, get to compete with

your frfends and get to move

around,"

David Deskevich . "Soccer, because you have

fun playing it,"

Debbie Soisson . "Volleyball, get a dance

to compete against teams,"

lou Ann Rodgers - "Volleyball, busy keeping

the ball up, and fun,"

Eighth Grade;

Juli Scanlan - "Playing cage ball (because

she liked kicking the ball

real hard and scoring,

Linda Link . "Volleyball, because it's fun

to play,"

Ed Monborne "Cage ball, because it's fun

to play and it's rough,"

Gerard Sossong - "Cage ball, it's fltn because

everybody kills everybody else,

by; JoAnn Ritchey
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OF THE 1.1.7":!:

MAY I7, 199fA This is Juli Peiuzal,

Tepo;:,!r fr A62,ociate1 Pruss, ret4rning

to ny ol t,-Jin (or ttould I Fay city.)

of Fa:.,17.55%r7, ks I wa:k High Street

noti:te toan nts of r.,N

tht:T i c co;iler of tc'e a aeiloa:

'^os7ttal: 7!..;!re'5 t rsot, tx, end

fall'het, : Intte,

"tto?si r.ry sir, 'aey arth't yo.:

-sTlei.

, a

eh? ts

.

a bo':.tt. A vattr.es3

rPleS Y:cr,

I'm Jjlj PedutO ind

Z,havea'; ,:ere for a )ong, tile; ',that

.401 ym,

^J!1.111 laurie

to :ee you aLva.

y147er,

501th (4140,4

yoo :eil .tET tc !h,7 7..JoeN

'Late,

Ti?T th,ey ln t'ree corner tooth,"

1 0 Tor ard find Tie iia, Ysyor,

qT,Isidng 41th ":a..sintaorah i.o len, his

-Dryer :an,, 74:1rea, aa0 th,4 ;or:4

r , nxn ±4, con I ask

? 'r(ow you feel about t.he

:;ekr

alwayh leepinA,"

thah'4 you,

foi to.rei to tho hospital, At

f7rit, desk it jean

Jee a list and vent

the

npandlottis; Oly-pic athlete Eike

SprinF.er - lut.tken toe; Bryan Long,

wofessor - Ipain strain,

As 1 xalk do4 ttte ward I see

Dr, Cerari :lnsocag hurrying to see

Iryln. And there's tephanle Fetorka

Ard Jalt SCAP1V, vetcraarians, con-

sulting with animal psychiatrist Carol

ieylock, lo14; further I pass the

laboratory and see Earl Ann Colas and

r.,,r,!c,.1 therapist ,:oyce %nen speaking

al,00t a lab reNrt,

In the children's ward ',hris the

;,eririoses) Is entertAiniq the

kids her :et kuoroo, Also fr

t?e O ward is pediatrlilo

apd speech tharapist Aay

7 atc ch7t1.rp 7a1

ae b'cidet Michele Brady working on

a aec:Tt research 70Jec:.

Ties 4 leave now, I call in a

Tort to ey chief editor Shawn Aztriscc

that I mat a lot of old friends fro;

tchooli but I coli not speak to Marsha

Clauto, Mark Prebish, and Mary Jo Springer

because the:: Are busy teaching school,

ialking tr through town, 1

the dertist's office and .Lee Perry

ilo d7.1.1.1 In 'tand, working on a

patient, Nearing the Corthouse, I

spy Ken Syrne, carpenter, xo,Aing on

the. Cot2r.thotiae ot4lo, I atep inside

Ind find An:eta:fan Ch,ly1 Kelly and

oIly CtAck busy typing.

Across the hell trash collector

Frank Hartwig is arguing with the ac'or

7itout dirs along his route,

DAside again I set techanic Bruce

f:ongloff fixing a trailer engine, ard

;oning up the street barber/hair stylist

hille: with coce:olo5iet JoArin

?arning the local pool, 1

Eary Jo Xinhall training to 1:e a

lifegurd in Florida; and there's

aarri %at,Tr, shoring Almost Anything

rAst player drian Koenig how to pluck

a elljee, With them, also, is horse-

trainer Helene Hoover, Ptssing a tall i

hlailding, I look inside and see coOrcial

artist Beth Inn Ott tuty It work, Thera, !

coning cut of the gym ie famous boxer,

Ear eo

FI.TuRE NEdS (cont.)

Conpilter technician Claire :;eville

roles up the street, I say hello, tot

she toesn't recFnine me, ',jell I better

he going, It's :etting late and I have

lOt to do,

by Juli Peduzzi

eloo7711771,77O'477711:1771,17r,'Ilri

7,U5S3 +:0???

In Pealing and erglIsh,

7.15 Firl All help yn pAss,

Ste's a very 1:lortant re:7,1:er

t'e (;rade clan.

0 irl knows alrost aty nt!tter

You can 7Ne,

To her, Math class is Just like

A gaze.

LAST iSEK'I OS;7.,3

0rade e Barry laver

:rade 7 - 00OO5 Nature

:r7tOe 6 - janet Illig

Grele 2 - Melissa Paahna

Mary Jo Kiaball

Linda Link

TAPESTAY. .

The student body of kly Nate put

on 8 Bicenetenial play for the parents

Ind the rest of the student body, At

the beginning of the play the Holy Name

Ensemble played a few patriotic pieces,

T!'t Ensemble was directed by Sr. Ruth,

whc also eery:pulled thee oo the Plam

Te chorus fi 1. the play consisted of

students of all grebe, A special song

mas pleYed bY
14 of the 1st grade tOyS,

ceiri austal instrueents,
Eight of the

7th grade students square danced
while

the 3rd grade sang "Buffalo Cials5. The

3rd glade also sang other songs, The

7th grade took part in song also,

The tast and narrators veret (cast)

Mr, Demko, Naas ljatcher, :ends

illliam Brldy, Carol Keiderer, Julianne

Scanlan, jhristopher Carnicalla, Stephanie

Scanlan, Zhristire Lazar, Bartels Benigni,

:;)tiert Clauto, :",ristopher Peduzoi, Douglas

Eckenrode, Billetdma, Betb long,

Tavid O'Hara, and ,Thniel Reed;

(narrators) Kevin long, Carol laver, :',eath

Long, Sandy Kozak, Micheline talinyak, John

447, Eati'leen Mendes, Peter Knowlton,

Jolt Pedunni, Barbera White, Pollyanna list,

Jeffrey Campl.ell, Carol Baylock, Melita Pear-

son, John :Itch, and Nancy Takaes,

ine writers of the Flay vexes hr.

',IrcaTher nod E,Iss Hertrog, Directing

were Mrs, ',;i:000., Mrs, Johnson, Sister

Brenda kon, aA Stster Yzry Lewis,

ic h*e ,.;';:!ryone emoyed the Play

.An holped vith It,

:ult 'educe!

,USS TRIP

On 'iedLeaday, May 19, the Eighth

Grade clus will go th ennywood Park

tn FIttsburh, Pa, They will leave

early in the norninc and return about

9 p,e., to it will be a full day,

ke hope eieryone has a day full

of fur, and roller cop,stersi

gull redact

SOP.R1' - The rzte of Cheryl Kelly las

inadvertently netted as co-author of

last week's survey article.

:1.65 SHIP

The seventh grade and their

teaehers wt co 3 trip to Hershey,

?3, thin )0ek, It reaa am eventful,

chocolate-filled occasion,
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tross,

MAQKMID GOZKYa n KM : 3

BISMODDSPAAIGLACBAK Michele

UJI1UPITG EGYAnCinEY Marsha

Z C.AISKV$MMRQSPERPCU Joyce

R ;ONTRWRERMOYMALO Stephanie

LCOFC.:AMAAROkAHIJLAN /my

MilZELMZPNMNRAO 5ETH har7 Ann

AFILSTSBPRISLRACGRQ Chris H.

dLCE.W41JARSTCnPRSQ,EC Helene

Y MEC h IWKIOFT DOLTB Cheryl

JfECLIDESYDZWPMIT M&ryJoi.
OISIZOLTUJLDMCMi.LEL Linda

SWUMMSMME4IIHDABAHS Susie

IYVTPEKMPELRGFOJIZY Claire

EINAR? MISHLTFEILMXP Beth

TYBZSDLAWLOLVIMENWE Jull

FCIRittlEYMPOHLYNAIRPS JoAnn

BJULIDLHNDYDAONY PLD Laurie

TYCUOY: MKRBWIZNAUM3 Juliana

TISIA4OCENCEDT,;IORq Mary Jo S.

ED5 MIJXH3VEIRUAYPJR Roily

IGATLSCHT3 W'XRSOEC Z Sue

IliMYATNSEFAIKELPFJI Chris V.

PADilLENMLUQ,DOCFTHJ Joan

1:ZY1 T TUNFLTGUEETTZQCCJJYIXIOAA Shawn

MOKTTKSRB:YOVie Kenny

:XSAJPIOAIJNI SLAJL Pe:77

US1; MBFHECOMSTDGP.QAG. jack

TUX? ?OURS.1..iNETRMCBM Brace

Ght.:E YJSY

?, 1976, twenty tilree .

12 WU:, 4 i:ly L,

in-Teoh. They were shown

Octures, 2.1e conned:els,

sit IY, make slides, and

nee general princip/es of

ie interviewed a few of

nd asked the214 what they

ut their trip.

zsi said, "I liked taking

pictures,"

y said, "I liked working

cals and devel,ipirle plc-

Frank

Carl

Brian

Barry

Bryan

Kevin

Scott

so
John

Merh h.

xtx1, P.
Tie
Gerard

Mike

Byt

AMY PM

SI.UT GRADE (cant.)

iayne 0eiouk said, "I liked working

Mary '7,aberly said, "I liked developing

pictures in the dark mos."

Michael Pella said, "I liked the

whole thing."

Some photos of their trip say be

seen cs the wall by Sr. Patricia Maria's

door.

Also, on nay 26 the Sixth graders

will all be going onita trip to Lakenont

Park.

Mevin Long tit Ed Monborne
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A SAMPLE CAREER EDUCATION

MRICU1P, INFUSION UNIT ?1076

School; lict Name Elementary School, Ebenshrg, Pa,

Grade;

Teacher: Miss Joan Meintel

(:urric..,!,.im Consultants: Or. Clifford A, Baylis, Jr

11rs, Leona M. Sowers

'.;COE Career Cster: MOO Boaitos and Office

urriculut Area: Matemntica

A, TDLE: An Indivllualined Self-instnctional Learning

Stm',0h fv!...vit'; in Data Calculan tod Recording

.Y611A'ES

1, an electronic cAculator, appropriate tables,

LII;irt and p,..(2adure card, students will complete a

payroll, total all of thc colimuls on the

1rd re.fole. a quartr.Jy

:1-1A-t approprate self-mteaing answer sheets

,-ovided by tin instructor following completion of

thiP experience.

cmpletlon of Ole calolation prows

t.',,,dents wilt vcbatize affective reactions to this

yxTmHIc on On "Cared Exploration Rating Font",

IA1.S/PESOURC,ES

Selected Cvvrents of the "Singer Vocational

valuation System, Data Olculation and Recording.

I.17 (Sou Attachments)

F:oedure Card. (Attachment A)

Pvrnle 6mption Tables 1,Attackents B-I, 8-2,

B-1, a-4)

Wek PJyroll Form (Actachments C-1, 0-2)

Qoarierly Report Form, (Attachment D)

'L An 01.,,tronvrInting calculator 1thaeozy , .

functions.

FocAot calculators (only if small gronps are to work

in the learninr,,, stations), .

D. INSTRUCTIONAL STRAMIES

1. Students used electronic calcJator to compute the

total, number of honrs, regular hours and overtime hours,

on the "weekly payroll Lore (attachment C)

9RA

Iii,(,:'phrpose of this activity vas to provide practice
in (he etiC Of the particular

alculatox being used,

3. When all line calculations
were completed the student

totaled all columns on the Weck'Ly Payroll Form.

4. The students completed the "Quarterly Report" (Attach-
ment D" by calculation of: net wages for twenty-three

oTloyees, gross pay averages for thr quarter, and

net pay averages for tIle quarte

ken 'all ledger shl!cts wre completed the student re-
quote!, sif-correcting

avwer ;heets frw the instructor,

6. Student and instructor trace and reconcile all errors
until total mastery is achieved

E, EVALUATION

1, !3rudent 'will! the assistwe of the instructor, will

,ist self-correcting answer sheet, until total marcert
'of Objective Ooe is achieved.

2. Students will indicate affective
reactions co this

experience on the °Career Exploration
Rating Font'

(See Attachment E),



IN)

ArelliCNTS 1:0k dNIT w1076

AMCHMENT A Procedure (ard*

Payroll flyzaption tables Single Person

162 - Payroll lxe:iption tables Single Person

Payroll :)ier:Tcl(n1 tables Married Person

eron Herv1TA tables Married Person

Weekly Payroll Form

C2 Weekly Pavroll Form

(2):1r4r1v 1)dpel). Farr.

:lareer Exploration Form

* This is previded as a soc:_ple of a procedure card used

Evi.pmert 'e.donJure card will need to be

varied aLcordin to particular talculator,
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usirg the rating scale:

I yes 2 , maybe 3 - no
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4. I better understand my abilities to 'do ihi kind
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5, This experience has helped me ftink about'my

future career,. 1 2 3

6. I would like to do additionnl tasks with the

electronic calculator. 1 2 3

SECT tON

Complete the following sentences.

For me this experience has been

2 . 1 wi sh chat
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WHAT'S A CRC?

A career information center? An audio-visual equipment area?
A learning laboratory? A teacher work area? A classroom? A
student work area? A guidance-suite? A group 6onference area?

A Career Resource Center (CRC) is all of.the above and more. Its
an atmosphere and an attitude that encourages students to gain
information, skills and self-understanding to successfully
make decisions related to their career undertakings and the
related life style.

Basic services of the CRC include:

I. Providing career orientation and decision making infor-
mation to students and teachers.

a. Printed materials, filmstrips and cassette tapes.

h. Career planning kits.

c. Decision making units.

d. Self understanding units (interest, aptitudes and
abilities).

2. Providinf, curriculum development consultation -for
teacners.

3. Arranging for learning excursions and career consultants.'
through the Admiral Peary AVTS, local business and
industry.

4. Providing (secondary) students with the opportunity to
develop job readiness.

5. Provid-ing (s-2candary) students with ol:) placement
assistance.

CRC's are Locaced in or near guidance offices in each school.
They are Jesigned for student as well as teacher use and may
uslially be u3ed anytime during regular school hours.

CHECK OUT THE CkC IN YOUR SCHOOL TODAY.

8/74
268
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PORTAGE AREA ELEMENTARY MIDDLE SCHOOL

Major thrust of Guidance Service this school year

I. SELF AWARENESS Weekly griip sessions with all fifth

and sixth graders dealing with: Self Confidence,

Strengths and Weaknesses

A. Self Concept

B. Attitudes

C. Interpersonal Rela,')nships

D. Goal Setting

E. Problem Solving

F. Value Clarification

CAREER AWARENESS

A. Weekly Large/Small'group sessions with all

fifth and sixth graders

1. Career clusters (15)

2. Orientation to Learning Station

3. Follow-up on Singer Carrel

c!,. Individual sessions with hands-on emphasis -

Singer Carrels

C. Curriculum Infusion - Financial and Consultant

support services available

PORTAGE AREA ELEMENTARY-MIDDLE
SCHOOL GUIDANCE PROGRAM

A guidance program was implemented
to provide Portage Area

Elementary-Middle School Students with opportunities to
explore their awn interests

atu abilities as related to
future careers and ghool subjects.

A series of small group and individual experiences dealing

with student self concept,
general knowledge, and exploration

of approrimately 1000 job areas begat tarly in October 1975
under the direction of Mr. John Buchoyeeky, Guidance Counselor.
Each 5th and Eth grade class

met as a grcup for one, period per
week to diseusel

1. Specific information on groups of occupations,

including job titles, tasks performed on the job,

tools used, work environment and training needed
or

2. An aspect of their affective
development such as

self concept, values, attitudes and goals.

Role playing, small group question and answer sessions, film

strips, simulation, community resource people and educational
games were utilized. In addition approximately twenty-four

students per wtek have a two and one half hour individual

career exploratory experience. The 7inger Vocational

Evaluation rystem was utilized for this purpose. It consists.
of 17 self contained individual

work sample learning stations.

They contained the actual tools and material's necessary to

accomplish certain work tasks related to specific group of
occupations thus providing the student with hands-on exper-
iences.
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FIFTH Alb SIXTH GRADE CLASS SCHEDULE
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1

2

3

4

1

2
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2

FIFTH AND SIXTH GRADE CLASS SCHEDULE

FOR

AND SELF AWARENESS PROGRAMS (SECOND SEMESTER)
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1

2
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!.

1

2
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2
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1

2
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w

W
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W

W

W

W
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W

W

W
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P0RThG A.EA SINGER CARRELS DESCRIPTION/SELECTION FORM

The Singer Carrels are work-sample-stations. They contain

all the tools and materials necessary to accomplish certain

tasks which dre related to a specific group of occupations.

A shorr description of the seventeen carrels follows:

1, Basic Tools Station - the student determines the exact

Tai-OTWETTringer and fabricates a ring to fit by

using basic tools to measure , scribe and cut a 118"

aluminum bar then drilling, filing and polishing to the

finished product.

2. Bench Assembl Station - the student is instrected to

insert nuts an o ts of various sizet into a metal test

block to judge the students frustration and job

tolerance level,

3. Drafting.Station - the student will draw simple

straiglIt intersecting lines, concentric circles, angles

and a three dimensional view of a grooved block usire

neatness and accuracy.

4, Electrical Wiring Station the student measures insulated

wire, cuts, striPs and jot s pieces together in a

permanent splice using a solderiog iron and gun.

5.
Plumbil,kand Pipe Fitting_Station - the student measures

and cuts iron pipe, threads ibe ends of the pipes and

assembles a pipe framework using various sizes of

plumbing nipples, tee joints, elbow and union joints.

6. çtrynd 400dworkgjation - the student measures,

lays-out, cuts, dri ls, sands, files, and glues pieces

of wood into a napkin holder.

7. Refrigeratios Heatis and Air Conditioning - the student

measures and cuts copper tubing and joins into a network

utilizing flare fittings and compression ring couplings

8. Solderin and Weldin Steam 7 the student measures, etts,

reams, an san s copper tu ing, joins together using copper

sleeves with heat supplied by a propane torch.

9. Office and Sales Clerk Starion - the student alphabetically

indlSITTET-TieiTes of cards using a charge card,
Please detach and return to your homeroom teacher by

a charge card imprinter and 4 number of charge card slips
1OUR

as though he were a sales clerk.
NAME

11, Mason S ation - the seudent mixes mortar and lays bricks

usiag straig t edges and squares.

12. Sheet Netal Workin Station - the student will be exposed

TOM-FiaTcTilkases o s eet metal industry. Ne will

layout, cut, bend, and assemble sheetmetal parts.

13. ColKiLiaal_g_nartinStaki - the student will measure and

mix ingredients, knead and shape dough, and operate an oven

making a biscuit type short cake.

- the student is required to

disassemble, reassemble and adjust a small engine of the

lawn mower type.

15. Medical Service Station - the student applies an elastic

bandage crinsiligial arm', measures and records temp,

erature, pulse rate and respiration rate exploring elements

found in the medical-hospital environment.

16. Cosmetolo Statien - the student will perform tasks related

to
E1icareansrling of hair and beauty treatments, using

a manemin with hair and the professional tools of the trade,

in:luding blow dryer, scissors, shampoo, and combs.

17. Data Moil ion .andleszcling - the student will use an

Electronic Ce cu ator, and with the use of charts and other

aids learn to add, subtract, multiply,
divide on the

calculator.

ist your choice of carrels below:

Mid.aod.teatlete.1

++

let, Choice

2nd, Choice

3rd, Choice

Carrel Number Carrel Name

N.....,....-..

,w,,,.......0

^04.4.

10. Needle lades Station - the student learns to operate a

irngte,tenneasures and cuts a piece of cloth

and sews the pieces ieto a small bag.

.
GRADE and SECTION DATE 2 77



HOLY NAME ELEMENTARY SCHOOL SINGER CARREL
DESCRIPTION/SELECTION FORM

The Singer Carrels (10, 11, and 13) and Exploring Unit I
,Ire work-sample-stations. They contain all the tools
and materials net_essary to accomplish certain tasks which -

are related to a speciiic group of occupatinns. A shoru
decription of the seventeen carrels follows:

10. Needle Trades Station - the student learns to
operate a sewing machine, then measures and cuts
a piece of cloth and sews the pieces into a small
bag.

11. Masonry Station - the student mixes mortar and lays
bricks using straight edges and squares.

13. Cooking and Baking Station - the student will
measure and mix ingredients, knead and shape dough,
and operate an oven making a biscuit type short
cake.

E. Exploring small engine repair and maintenance.
The student will use some of the tools common to
auto, truck, and small engine mechanics. Tasks
such as adjusting spark plugs and ignition points,
changing oil, and general maintenance operations
will be performed by the student. Community
related occupations and workers will also be studied.

Please list your choice of carrels below:

(Fold and tear here.)

1st. Choice

2nd. Choice

Work Station Name

ms

Please detach and return to your homeroom, teacher by

_YOUR NAME

GRADE DATE
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APPENDIX IV-7,

SINGER CARREL USE TALLY FORMS
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TALLY OF SINGER CARREL
USAGE FOR 1915-76

1. 8aqc

Tools

2. 3ench

A5semnly

T,!,LLY FOR STHDENTS
UTILIZING THE SINGER NIELS*

PORTAGE PORTAGE FM NtliE HOLY NAg.
in the Portage Area

Jr. - Sr. High School

TOTAL 5th CRADE 6th GRADE 7th GRADE 8th GR:DE
for the 1975-76 School Term

32

2

3 aFin 1

i

,_.
..........,,,,,,...- '64,0N,N.,....

Air 1

i

,
.,.L1J:tionin 4

....,_
I

. _...:.,. Seidering i 38

2ffice and

! 37
5;i:e3

.- ------- --t---

.

11 NeeL, ,

Trades 68
4

1

11. Masonry 63

15 17

1 1

4
..4,..

5 12
---...........7--

5 19

5
6 J

.

.4..
,- ........-----

,... ,-.......

1

______,.____

17

,..- kW+.

,

.I.., , ,......,..., .6,S....V ,,

1

-....... .........0 ,.

3

17

_I
,

4

9

,

f

1

15

.4.

..1...

)1

'..J.:....4____

,

14 15 :...

,

9
7 20

---
4

.17

12. Sheet

.4,eta1
3

I

13. Cooking and!

/132
32

14. Szall

29

15. Medical

Service 36 13

14

SEVENTH GRADE:
51...students

EIGHTH GRADE:
20 students

Niffni GRADE:
24 students

TENTH GRADE:
4 students

TOTAL:
99 students

(Many of the above
students have

worked on two; three;

and in some cases,
four Singer Carrels).

JOHN BUCEOVECKY

4/5/76

34 29 37
*This usage was an maple of Iota, nifort resulting

from project initiated activities from the previous

. year.

15

16. Cooetolo

17, Data

Calculation

46 16

19
4

27
3

35 14 17
4

E, Exporint 43
1 17 26

ifra
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APPENDIX IV-8

CAREER EXPLORATION RATING FORM
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CAREER EXPLORATION RATING FORM

SECTION B

!Intik the following statements about the Career Exploration Program
using the rating scale:

NAME DATE 1 . Strongly disagrei',2 . No opinion 3 . Strongly Agree

EVALUATOR
GRADE Please indicate your feelings about the following statements:

CARREL NUMBER AND NAME
1. My overall interest in this career area has increased, 1 2 3

This is my (1st, 2nd, 3rd) Career Exploration. 2, I know more about job skills because of this

experience. 1 2 3

3. I know about more jobs related to this career area. 1 2 3

4. I would enjoy doing this type of work as a future
SECTION A

career. 1 2 3

1. Would you want to have a job Ine the people you just saw in 5. I better understand my abilities to do this kind of
the pictures? (Mark an "X" in the box that best tells how

you feel.)
work,

1 2 3

6. This experience has helped me chink about my future

r- No! fl Don't icnow 0 Maybe 0 Yes!

career. 1 2 3

7. I feel that this program was a valuable experience

for me, 1 2 3
2. I picked this carrel because:

SECTION C

Complete the following sentences.

1. For me this experience has been

2, 1 wish that I



APPENDIX IV-9

EXPLORING

AN INDIVIDUALIZED LEARNING STATION

FOR

SMALL ENGINE REPAIR
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"A NEW ENGINE BLOCK"

Specializil in one phase of auto repair such as

engine rebuilding offermany job opportunities.

Other autoomechanic specialities include tune-up,

air.conditioning, front-end, brake, radiator,

and glass specialists.

"FILL 'ER UP?"

The gasoline supplier provides one of the

basic materials we all depend upon. The service

station attendent's job is dependent upon the

supplier. ilny service station attendents do

minor auto and engine repair and maintenance

work ilet they are not pumping gasoline.



"BLAST OFF":

km*

,

jglieNr..

An auto mechanic has to be able to use complex

electronic equipment. Some of the instrulents

used are Oscilloscopes, Dwellmeters, Tachometers,

Exhaust Analyzers, and Timing Lights.

290

"iT MISSES AT 160 M.P.A. II!"

Scae race car drivers:doubleis their own mechaeics.

Many persons who heel/ an interest but do no pursue

auto mechanic; as a career find that it can be

a mOneyiaving and even profitable hobby:,

291
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on "MI!"

Replacing a wheel bearing
on a school bus, Since

petroleum Products are used extensively as
engine lubricants, auto mechanics

often must work
with parts thel are oil or grease covered.

"THIS MECWIC REAM GETS INTO HIS WOEIIIII"

Actually he is making an adjustunt on the

distributor, Mechanics often work in some-

what confined spaces and in awkward positions.



'

Today's farm machinery.is quite camilicated.
Highly trained diesel mechanics are needed
for servicing and repair work, It is often,helpful if a mechanic has acquired

other'relitel akb1s such,es welding,' soldering
and a ,knoigledge of electioniCs;



nanucnoN

Auto, truck, and diesel r

of.the groups of peopi, vho

fire one

the

transportation industry. 4010,8 mechanics

are also involved in the repair and maintenance

of mmall engines. The purpose of this booklet

is to help you to begin to think and talk about,

people and the kinds of jobs they perform,

Schedulingi customer's tarOractor, or

Inommobile,for4OrVice'ortiOlivis one of 'the

functionsTmf a' seriice tanager.,

297
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"WREN ARE YOU GOING TO CUT THAT GRASS??'

Small engine mechanics work on all types of gasoline powered

lawnmowers. Some are also,responeible for sales of newand

used equipment. The average hourly wage for auto repair

persons and mechanics WU between $3.00-$8.75 an hour

during 1974. .



"ALL THOSE PARTE CANE:FREM THATI4Tpi3OXT

After dismantlinuthis automatic transmission,

finding arid repairing the,PrObles,.the 'mechanic

must reassemble and test it':,,Although removing

the transmission.may bka somewhat dirty job,

eittemetleanIinesa proCedures must be

observed in reassembly.

"EIGHT SPARK PLLVS', A'NEN,D/STEIBUTOR GAP,

.AND.A LOAF.0?:11PAD1!?V!

41'

' 00

R.

V:« *

,

.1,techaniesliurchaseftetondleconditioned patti

fro0UtoMotlye'tupply hoUsei.,4lerks in these ,

itoresIdtle able to'read charts, recwberJarge

nUMbers end record written information aCcurately.

30 I



"THINK SNOW"

Snovblowers and snowmobilesneed service and
repair too. Many dealerships are small and'
their,ovners,must be ,salespersonsiaad managers
imrvell as iechanics;'.

Many engine compOnents4uch as this tractor
starter can be removed from the vehicle for
easier repair or servicing.



,TOOLIDENTIFICATION

OBJECTIYE:.-

PEFFaralinished with this exercise you .wi4
to 'correctly name at least 12 of the 15 tools in-,,the,photn',

below. 2. 4. 5.

Ar* , 71.,61`0'

141

.1`

6.0:46i,
4

' ,41,111N

A.Prs4'v.o.r
A.4

YLY

PHOTOGRAPHY BY::

Wayne Collins
CREAnD FOR CAREER EDUCATION

PROJECT V361012 by:

Dr. Clifford A. Baylis, Jr.
Mr. John J. Jahoda, ,Jr.
lire, Leona M. Sowers

1; Spaik Plug Setting Tool
.2. Torque Wrench

3. Ratchat.
4, 10u:flex Bar

FUnn.el:

'Flyiihael;Itaock-offTool.
7. ,S,FlyWheer liemoirint Tool
8 ScrewdrIver

9. 13/16" Deepell Socket
10 13/16"; Spitk,Plug Socket

11116"'Soeket
U. .1121'..SoCket

I3.': Bal114ien,HamMei,:.

14:',[4/161.1'SOcke

"
Y



FIRST ACTIVITY:

SECOND ACTIVITY:

EVALUATION:

Study Photo 1 paying particular attention

to the shape and name of each tool shown,

Select one tool from the tool box, Place

this tool on the tool bbard in its designated

space. Repeat the name of the tool to your

self as you place it on,the board. Repeat

steps one and two until the tool board ib

complete.

Try the following matching activity.

Now many do you know without using the photo

On tool board? took at the objective stated

for this task. Were you'able tO name 12 of

the 15 tools?

You are now ready for the next task, Call

your instructor.

EVALUATION - TOOL IDENTIFICATION

Directions: Write the correct name of each of the tools

numbered below in the blanks provided. Use the list of

tools as a reference-- ,

2.

15. 14. 1 12.



ZRADE DATE

ANSWERS:

1,

2,

3.

4,

5.

6,

7,

8,

9.

10.

U.

12.

13.

14.

REFERENCE LIST

Ballpeen Hamer

Screwdriver

Ratchet

10" Flex Bar

13/16" Spark Plug Socket

13/16" Deep Well Socket.

Feller Gauge

Torque Wench

11116" Socket

1/2" Socket

Flywheel Removing Tool

Spark Plug Setting Tool

Funnel

Flywheel Knock-off Tool

7/16" Socket

cXPEDor otal a

PHOTOGRAPHY BY:

Mr. Wayne Collins

'N. t

CREATED FOR CAREER EDUCATION

PROJECT V361012 by:

Dr, Clifford A. Baylis, Jr.

Mr, John 3, Jahoda, Jr.

Mrs. Leona M, Sowers
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2, REMOVE, INSPECT, ADJUST AND REPLACE SPARK PLUG

OBJECTIVE: When you are finished with this exercise you will

be able to remove, inspect, adjust and replace the spark plug

In a small gasoline engine.

4

Figure 1

4

Figure 2

Figure 3

Locate the spark plug with wire attached,

Remove wire from spark plug.

Remove a 6" piece of black tape from roll.

Wrap wire end so all exposed metal parts are covered,

SECOND ACTIVITY:

. Select the ratchet and 13/16" spark plug socket from

the tool board.

Snap the socket to the ratchet as in Figure 4, 5, and 6A.

. Practice adjusting the butterfly shaped lever on the..

back of the ratchet (Figure 6B). This lever changes

the direction of ratation of the attached socket.

DiPORTANT.NOTE: For. most automotive applicsions turning a bolt

in a clockwise direction Cr tightens it;

turning in a counterclockwise (5. direction

loosens it,



Adjust the ratchet and socket so that the socket
turns in a counterclockwise direction.

Place the socket over the spark plug and remove
it. Figures - 7, 8, 9, and 10.
(Remember "IMPORTANT NOTE" above.)

Figure 7 Figure 8

3

Figure 10-

THIRD ACTIVITY:

Examine the electrodes for wear, damage or other signs
of engine problems using the guide pictures below:

11.Nossillkisr'-:. ,
-1.4/01revinpaplimMr*

skstositssadsosesissftamo
astrkeldssesselpbell:
OrpmmlishwenoWIMMit

soOssigsts tows#1, N. ha'

. miaow nap ' '

- $ & Nibs *NMI wi beet ma-has* I a MO p=st
et ommishe ell It SW
NeRwsw, loos* sin le saws/
Ssi*oft dee catiunter.

111. Plop el war we Vim Is
okletvossessaocheltsesssal
MobsublstholipillitIrs
Motibmixollepbo.

* Peter:ions Beide Auto Repair_ ManUal
bth ReyisertWEr.
1974 PoOrson Publiibing Co.
Loa:Angelaai California
W42741

a Para Aft er piher *WA
I. cowl Sis semagss stkallos ks
SW wafts Dm dssiells II
soy Noe ol fins shg *mos
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FOURTH ACTIVITY:

Study the sequence of pictures below (Figures 11,

and 12) paying particular attention to how the spark

plug adjusting tool is used to bead the outer

electrode thus enlarging the "gip" or opening betweem

the electrodes. Also note that the spark plug setting

tool has a series of numbers next to each :3 shaped

wire

ltigure 11 .,, :,FigUre 12

. Find thcside of the.spark plug adjusting tool

which has 15, 18, 25, 30,35, and40 staisped onit

and determine which wire.will just fit between the

electrodes, This is the gap setting ha the thousandths

of AA inch.

Adjust the gap to 40 thousandth; . adjust it again

to 30 thousandths. Call you instructor.

Replace ihe spark plug in the engine"finger tight.

FigUres 13 sndA,

:Select the tomeamtench and the 13/16" spark plug

socket, snap thertogether.

Observe the numbereiscale near the handle of the

torque wrench, !The red scale is calibrated in metric

units and blackicale indicates. inch/pOundsJrom

0 to 600 ha eitheOirection. This black scale is

theine we will be using for Our wornthis unit.

. Obserire the pivoted,handle. Whin Usiwthe torque

wrench It is imPOrtinttolllowIhe handleiefloat"

meaning that neither the frent rebid Of the**
should teueh whin the tool islialse if4Cere tO get

accurate scale:readings,

Plate the:torque wreftehmd the 13116"'socket combination

over the stork plutendaighten untiLdwhlack salt

--reads-200,tinh/pounds»Aparal5

Figure 13 Figure 14 Figure 15

Remove the tape from the spark plub cable and reconnect

to the spark plug.

2.



EkpeDiridAi 3

,

PROTOGRABS41:
Mr. Wayantallins

Fromm 3

3. CRANGIDG OIL SERVICING FUEL WI AND AIR FILTER

OBJECEIVE:

When you are finished with this exercise you will be able to
change oil, twee and service the fuel tank and air filter
of a 111111h 1. poline engine.

* Rene and tape the spark
plug wire as described
earlier.

FIRST ACEIVITE:

. Select the i" socket and attach it to the ratchet.

. Adjust the" ratchei so it turns in a countercloclosise
(loosening) direction.

.111111. Nmhio

. Find the container :irked "oil catch".

. Place`the ratchet and socket on, the 611 drain plug as
seen 4n 1 and 2. Loosen but do not remove

,
the It, .plug.

'

.....CREATIABILCAREELED

PROJICT V361012 by:

Dr. Clifford A. Baylis, Jr,.
Mr. John 3. Mode, Jr.
Krs. Leona M. Sowers

' ,

111,11.1"*.
,



Place the "oil catch" container under and carefully

remove the oil drain plug as it figures 3 and 4.

k id

p.

Figure 3
Figure 4

Place, the funnel ill the opening and refill the crankcase

using clean oil. Oil capacity is mpproiimately *pints.'

Figure 7,

Figure 7

. Replace the oil filler plug securely.

.
Carefully rewire the oil catch container after ell

oil has drained. SECOND ACTIVITY:

ft)
* REEF A PAPER 'MEL HANDY

TO WIPE DP ANY SPILLS. * Remove and tape spark plug wire as described earlier.

Replace and snugly secure the oil drain plug. . Locate and remove the fuel line from the gasoline tank.

,
foutte the "oil filler" (Figures 5 and 8) lad remove

Figure 8.

it with a screodriver.

Figure 5
Fig'uta 6

Figure 8

319
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Remove the fuel tank with a steady upward pull as

shown in Figures 9 and 10.

Figure 9

-

Figure 10

Check tank for cracks and inspect tank outlet for

debris that may have clogged it. Remove any foreign

matter in tank and replace.

BIRD ACTIVITY:

Locate and remove the air cleaner cover and filter as

shown in Figures 11, 12 and 13.

Place about one pint of water and capful of soap

solution in the wash pan.

Thoroughly wash out the filter and drain by squeezing

between paper towels. Figures 14 and 15.

F sure 13

4

t

Figure 14

7

.4.111111M111111k.allr"

Figure 15

Place 25 to 30 drops of oil on the filter and squeeze

to distribute and remove excess oil. Ibis operation

should be ccepleted over the wash pan. Figure 16.

Figure 16

. Replace the filter and snap the cover securely in place.

. Call the instructor.
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4. MOVE, INSPECT. AND ADJUST ilitaTIou Pones

OBJECTIVE:
When you have completed this exercise you will be able to
remove, inspect, and adjust the ignition points of a small
gasoline engine.

FIRST ACTIVITY:

Remove and tape the spark plug lead wire as described
earlier (Figure 1).

SECOND ACTIVITY:

. RamOve the:aperk4lug,leaOire froia-its clip on the
engine Shinud'.(FigUtel'2)1.

Figure 1 Figure 2

. Remove the air intake tube from the air filter and
engineAthrokul(Fignres 3 and'4),

11: kia

I 11
t

t1,4

.4,014

Figure.3

1

:r7:1 ,et

Figure 4
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Select the socket and ratchet from the tool board'

and remove the three bolts from the front of the engine

shroud (Figures 5 and 6).

Figure 5 Figure 6

. Remove the fuel tank and gas line.

Select the 1/16" socket and ratchet from the tool, board

and remove the two bolts,securing the back of the engine

shroud (Figure 7).

P:Altre,

Figure 7

Remove the engine shroud (Figure 8 ).

1(

414

.
Select the,11/16" socket, breaker bar and flywheel

removing tool from the tool-board,

. Using Figure 9 as a guide,,renove the flywheel nut.

:Remember cOunterCtwcwiSecijoetensnd clOckwige

'lightens the,nut1(1}

;FigUre,9 FigureJ0

. Remove the.nut, washer, and screen '(Figui00).

. Locate the flywheel,knock-off. tool-and safety goggles.

After plmeingthe gOgglis-oVer your,eyes;. screw the

flywheet.removiittooLonto 'the threaded flywheel.

shaft.(fingerl,ight'only) (Figures ltand,12) ,

,410F.+4

P

Figure 11 Figure 12 ..

325



Place the screwdriyer:under 'tit:flywheel and'rap the

flywheel: knock.offtoOlihile pfyinuthe flyWheel:

upward.

,A

, Locate the:ignition points and observe their',openingH
'andYclOsinOCtiOnjhili*rotitii0hi:Iieighted-pOver'

shift in,C10010iractiOnj'iguree,171
181 and 19).

Fig Uri, 13

. Remove the flywheel (Figure 14).' ,

'Figureik

Select the pliers'from the tooll)ox and remove t4e

spring, cover and gasket fron the ignition point case

(figuro05*,16)..

14,4444444'' 14 r..Wla
1.5

"Points : Closed" ; "Points, Open"

TUra the weighted*Wer;Shaft until the "points"'are',

open as vide as posSible (Figure 19).',,,

, .

Seleit the"flacfeeier"gaUge from,the,tool, boards,

(Make,surethe,saUge iS4re:04.dir(Ot, oil.) 'Find

the'biade,marked .020 thouSindthe:and meaSure the:

peint4np'. The gaugelhOUld slidethrough the *eta

witt4igh(drag. if thi.a is net,:the C8S8

retainikscreOhoulAe 'loosened Which will' allow the

POint:mechexiiire' to be .adjtiSted.,

,

.14ekthe proper .020,idjuStmentAs obtained the set
.

straOhouldle secured'indthe'pointleiting checked

again. '(Figures,20,,21i'and 22) 1.



alditf7!':W *

1141:11Er

' Figure 20

11 '

-2d1:72P

Figure 22

The retaining cover, gaskel:, spring, flywheel,
screen, washer and nut should be replaced. Torque
the nut on the flywheel to 400 inch/pounds- Replace
the shroud and torque the bolts to 150 inCh/pounds.

328
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CAREElt.EDUCATION WEEK WORKSHOP:
AN OPERATIONAL PROCEDURES"HANDBOOK

I. Introduction

During the week of-Aprii112, 1976, Seventh and Eighth
graders took part in aitareer Education Workshop to
learn about the world Of;work. The program7was plan-
ned and co-ordinated:by:Research Associates-for Career
Education, Dr. Clifford-A. Baylis, Jr. and Mrs. Leona
Sowers and the Principal, Sister Norma.

Approximately fifty-five workers from the Ebensburg
area gave an hour of ties to discuss. their work ex-
periences with the students. In this way students
learned first hand, frommreal "Career. EXperte,about
specific jobs within the::fifteen Career Clusters as
identified by the TWOR(II.S. Office,of Education).

In addition to the career workshop:activities a career
film festival was conducted by Sister Brenda inn. Other
students were involved individualized programmed II/. Procedures
learning tasks relatedzto thirteen occupational areas.
These provided themswitithands-on" :learning experiences A. lole dt
to increase career awareness . lir-addition, individual-
ized learning stationsamere established by Mrs. LaVanche, . Desii
Sister Brenda Ann,-Itt-INhcapher, Meintel in oft/
mathematics, science; smcial studies-and language arts.

. Prese
The purposes of these.acrivities were: to augment what and a
students had alreadvdome in Career Education; to aid
students in comprehension of the relationship between . Preps
school learning and the Morld of work; and to increase expla
student awareness of the variety of careers and resources tion
for career information within the community. 4

Prepa
ity u

A. Project related objectives: Perso

1. To increase community awareness of the role 141
resource personnel play in Wow Allocation of ex
and to 4010Witrate 01* in a school. ment

B. Studen

1. To

II. Ob ectives

2. To provide a.starting point for a "Careei
Education Community Advisory Committee" for
the purpose of curriculum infusion of career'
related-skill and tasks at middle/secondary
grade levels.

3. To provide an opportunity for selected re-
source personnel to share career knowledge
and experiences with children.

kei,a4N

Colle
tents

Prepa

Confi
cares

. Preps



student choice sheet (Attachment-44);

Identification of teacher, tasks related to addi-

tional activities to c .m liment "career experts",

participation;

presentation to students of student choice sheet

with brief description of each job title ,offeriog

each student five choices (Attachment #4);

Preparation of a 55 x 80 cell matrix with job

titles and student names on vertical and hori-

zontal axes (Attachment #5), thus-forming the

master schedule;

preparation of news release announcing "Career

Education VorRshop" !AttachmentA);

proaratioa of meeting 7COM to accomodate multi-

small grolip meetings with 'career experts";

. Final meCing with teache to complete operaiion',-,

al plane;

Contracting photographer;

Ninifieation of news media (newspapel: and tele-

vision);

Coordination of all operational particulars;

Workshop follow-up activities'. included:

- c.osition and distribution of thank-you letters

.to'career experts"(Attachment #1),

design and hipleMentatiOn-of Oral and written

evaluation session'with all participating stu

dents and teachers. (Attachment 48),

- preparation Of news releases' with pictures

(Attachment #9),.

-,distribUtiOn of bookIet'"Eighth Grade Looks at

the World of Work" to:all participants, aod ad-

miniatrative personnel in the local schooLdis

tricts and the Intermediate Unit.(Attachmeot #10)

Analyses and interpretation of evaluation data.

;

D. Role description for teachers:

Design of, supplementary learning activities to com-.

plement "Career eXpere'meetings;.
.

preparation of meareer,C/uster" posters and

ation.of meeting. roOm;.

Establishment of individualized self-instructional

learning stations in each participating. teachers!

subject concentration;.,

Identification of "floating teacherof the day" to
coordinate student.MoVement;

Design and develdpment of "Career Workshop Discuss.

ion Guide" (Attachment 411);

Dsign and implementation of film festival activi-

to "Fascinating 1,7orld of Work"-Career Aware-

nest; Series from National Career Consultants, Inc.

(Attachmnt M.2) and related Career Awareness films

from Guidance Associates, Inc.;

Design of fellow-up .actiVities in specific subject'

areas,.

, Participation ill oral sessions,

C, Role description for "Career Experts":

. Discussion with small groups of students of the

following topics:

. What is your job title or description?

- Briefly describe what you do,

- What aptitudes or Skills are haportant for your

job?

- Do you work with things, data or people most of

the time? How do you feel about that?

What do you consider the best points of your job?

- Is your job personally rewarding and fulfilling?

Do you enjoy going to work? De you recommehd it

aa oae of the alternatives students should con-

sider?

,

YoUlay want to touch upoh the financial aspect.

Do....you,coniider the:pay to:be adequateoery good,-

unsatisfactory?

r. '-."L";,f , ir '
'55 44,1174, r 1Y .^ .;`
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What is the outlook?
Will this type of employment

exist when, these students enter
.the world of work?

- What changes in equipsient,
automation, 'personnil,,

training requirements have
you:eXperienced in ihe

time you have.been in .this field?

Fhat training is required?
(High School? Trade

School? College?:ApprentiCeshiprGraduate
degrees?).

.; Is this field
difficultlo enter? (UniOn member-

ehiporofeSsional schoOlIntrance
qaotaq, etc.)

-' /OW dOikhietype of career:relate to,what these

aiudentudo noilMschool?
(SchoOl SubjeCts and

Attitudes);

-:General information on working
conditions., bosses,

emploYees,. etc.

D. Role deseriptionlor teacher aides:

.:making phOne:cOttact one day preeeding workshop

lppointOent for each "career
expert." to Confird

.specificline;.

provision:of aupportiag
equipment sUch as audio-

visual to facilitate career.expert"Tresentation;

manning of refreshment area;

manning of Singer Vocational
Evaluation Syster

learning Carrels (Attachment #13);

Providing assistance to
"teacher-role" function

as described above,and

providing technical assistance
to eighth grade

students in preparation of
booklet "Eighth Grade

looks at,the World of
Work" (kttachment #10).

IV. Evaluation

A. Project related objectives:

. Third party evaluators
(ERANDA) reportls dis-

cussed in Chapter Tprovides
substantive evidence

of achievement of projcet
related nbjectives as

stated in section'll'ofthis
appendix, Comments

and data are summarited here: :

Parents were 'involved in curriculum

development and served as resource

persons, The community involvement

culminated Or* the week of April

12 oten .90 stUdents. at Holy Not
4ahool took part 'in :a CaNtwork-
shop.' J4proz*Ate1051oikeri from

the EbensbnOrei!viiited:the sehool

to'disensi,theiOnrk4nd*Oerietice

withlthjndlth4radi4tUdents.'

The4tUdenta:hadl,..CiiiiridUcatiOn

filM'PeatiVal*ringithis, Period

'ai well; An:Odition;'4ix1414

trip's. were ..conducted,to allow stn-

dents'on-siteyoric,ciperience:

(RANDA,lniviluition,lay 1,1976):

B. Student Objectives'

In order;',tolletermine student satisfaction with
the Career Weeka questionnaire Waiidminiatered.,

The tiOirmarref:tesillte are:preeepted in'Table

Wt, t 11



ATTUNKENTS: APPENDIX IV-10

1. Letter to parents.

2. Letter to community workers

3. Memo to Career Workshop participants

4. Student choice sheet

5. Excerpt from scheduling inatrix

6, News release announcing "Career
Education Workshop"

7. Thank-you lettcv to "career ,,,Fprf.:"

ton for 1Carer

reW.,es

'0'ork"

Guid

Ex.crpts frm "Fainating ',.scrir; of Work" filin series

13, Si.nger Exploracion Program
- stuCient selection form
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ATTACHNT #1
HOLY NAME SCHOOL

ZS West Horner Street

Ebensburg, Pt 15931

March 26, 1976

Dear Parent:

Students at Holy Name School are taking part in a Career Education

program to learn about the world of work in their community.

We are planning a Career Workshop for the week of April 126

1916. We are asking workers from the community to visit our

school to discuss their work experiences. In this way students*,

may learn first hand about specific jobs within a variety of'

occupational areas. As participants in the Career Education

program our students have done research and have had "hands on"

work experiences which should facilitate their ability to ask

questions.

We would like to have the parents of our students be our first

visiting experts'. Would you be willing to come to our school

and talk to a small group Of students about your occupation?

We need experts to tell about the training requirements, the

work environment and the unique tools or machines used.

Please fill out and return this form. You will be contacted to

arrange a definite time and date. We are interested in all

occupations,

Sincerely,

;req,..../

Sr. Norma Zan

6),e4di

eski, Principal

Name Phone

Occupatien

It would be most convenient for se to be at your school on

(days and times).

April 12, 1976

April 13, 1976

April 14, 1976

April 15, 1976 11111111.,

Career Education Consultants

Dr, Clifford A. Baylis Jr.

Mrs. Leone Sowers:

ATTACHMENT # 2

ADMIRAL PEARY AREA VOCATIONAL:TECHNICAL SCHOOL

ROUTE 422 W. R. 0, 3

EBENSBURG, PENNSYLVANIA 15931

PHONE (514) 47146456

POW IMW
nowt "tam I MAW

RESEARCH COORDINATING UNIT

March 26, 1976

Students at Holy Name School
are taking part in a Career Education

program to learn about the world,d voik:iu
theircommunity.

'We gre.plinningcCareer.Workshop,for
the-week of-April-12th

1976, We are aeing workers from the community to visit our
school to discuss their work experiences. In this way students
may learn first hand about specific jobe

within A variety of
occupational areas, As participants in theftareer. Education
program our students hays done research and have had "hands on"
work experiences which should facilitate

their, ability to'aik
questions.

Would 122 be willing to coed to our school andtalk to a small
groUp of-students about your occupation? We need experts to tell

.about the training requirementa, the
work environment and the.

unique tools or machines used,

Please fill out and return this form. You will be contacted to
confirm time and date. We are interested in all occupations.

Sincerely,

Dr, Clifford A. Baylq, Jr.

Mrs. Leona Sowers

Research Associates for Career Education

Name

Occupation

It would be most convenient for me to be at your school on
(days and times),

April 12, 1976
839',

April 13, 1976

April 14, 1976

April 15, 1976

Phone

iS



AllIACHMT #3
FROM THE DESK OF DR. C[11-FORV A. BAVLIS, JR.

To: Career Workshop Participants

DATE: 31 March 1976

SUBJECT: Career Workshop For Week of April I?, L9/6 (Holy Name Schoolj
seventh and eighth grade)

Thank you very much for your willingness to participate in our program.
Without your cooperation this phase of our program could not exist.

The objective of these sessions is not to get students to make career
choices, but rather to help elementary students realize that everyone
works, that all useful work is honorable. We hope to acquaint them with
the wide variety'of occupations that exist (there are many things to he .
besides cowboys, firemen, nurses, and teachers) and make their present
schooling more relevant to their future.

Your company or businese may have some materials they would furnish for
you to bring along, perhaps some pamphlets. You might check with your
public relations office. Please bring your tools or whatever you wrk
with. Certainly, if you wear a uniform or special clothing of any kind
(welding hood?), bring or wear it if you can. Here are the kinds of
things we would like to hear about:

. What is your job title or description?

. Briefly describe what you do.

. What aptitudes or skills are important for your jar

. Do you work with things, data or people most of the time? Now
do you feel about that?-

What do consider the best points of your job?

. Is you job personally rewarding and fulfilling? Do you enjoy
going to work? Do you recommend it as one of the alternatives
students should consider?

. You may want to touch upon the financial aspect. Do you consider
the pay to be adequate, very good, unsatisfactory?

WI'mat is the outlook? Will this type of employment exist when
there students enter the world of work?

. What changes in equipment, butomation, personnel, training
requirements have you experienced in the time you have been In
this field?

What training is required? (nigh School? Trade School? College?
Apprenticeship? Graduate degrees?).

Is this field diffiuclt to enter? (Union membership, profess-
ional school entrance quotas, etc.

Nov does this type of career relate to what these students do
now in school? (School Subjects and Attitudes).

General information on working conditions, bosses, employees, etc.

ADMIRAL PEARY AREA VOCATIONAL TECHNICAL SCHOOL

Research Office (814).472-6456

340
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ATTACHMENT # 4
STUDENT CHOICE SMEET - CAREER WORKSHOP

Please indicate first, second, and third choices

Monday, April 12, 1976

9:00 Borough Police
9:00 Assistant Forest Ranger
9:00 Librarian

10:00

11:00

1:oo

2:00

District Manager and Marketing RepreientatiVe Penelec
Agricultural Extension Agent - 4-H Leader
Retail Merchant
State Police Trooper

Barber .

Seamtress and tailbr
Professionalliusician

Caseworker/Counselor
Pharmacist
Borough Manager
Nurse .

Marketing Representative Petroleum industrY
Cook

TuesdayT-Wril 13, 1976

9:00 Senior Teller, U.S. Bank
Mining Instructor
New and Used Car Sales & Mechanic
Farmer, Mechanic

10:00 Vice-President Laurel Bank
Production Supervisor - Sewing Factory
Physical Therapist - Ebensburg State School
Personnel Analyst - Ebensburg State School

11:00

1:00
1:30
2:15
2:00

-Funeral Director
Television Reporter and Cameraman
Keypunch Instructor at-Adm*ral Peary AVTS
Real Estate Sales Lady

Automobile and Truck Mechanic
Electrician
Fire Chief
Religious Vocations
Plumber
Sales Representative

Wednesday, April 14, 1976

9:00

10:00

11:00

11:30

1:00

District Attorney
Civil Engineer
Secretary in Law Office
Appliance Repairman

Assistant Bookkeeper - Sewing-Factory
Administrative Assistant to Executive Director APAVTS
Refrigeration and Air Conditioning Technician

Psychological Services Associate I
Nurse
College Professor
Bus Dispatcher

Photographer and News Reporter
Manager of Acme Supermarket
Human Services Aid
Chiropracter

341
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MOW 116

CONNUNITY RINGS CRRA DOCATION TO HOLT Net

SCHOOL ma*
Sister HOMO, Principal, has announied that

durig the week of April 12, 1976 students at Holy

game School will he taking part in a Career educa-

tion Workshop to learn about the world of work,

Approximately fifty workers from our nova -

nity, Ebensburm, have agreed to give an hour of time

to discuss their work experiences
with seventh and

eirhth aade students, It 13 hoped that In this way

students my learn first Nuul, from real "Career ex..

perts," about specific jobs within fourteen different

Career Clusters as identified by the US03 (U,S, Office

of Education),

In addition iA the career workshop activities

a Career Fib Festival is planned, Other students

will also be involved in individualized programed

learning tasks related to thirteen
occupational areas,

These govide them with 'hands-on"
learning exgri-

mem t2 Increase their career Agrentss,

The purposes of these activities arei
to

illpeotilhat students have already done in Career

Rucationl to aid students in comprehension of the

relationship between school learning
As4 the fasci-

natine World of Work; and to
sake students aware of

the variety of careers and resources
for career

inforsation with their eon community,

* published in Mountaineer Herald and Catholic logster

first week of April, 1976

ATTACHMENT # 7

ADMIRAL PEARY AREA VOCATIONAL-TECHNICAL SCHOOL

' ROME 422 W. R. O. 2

EFIENSOURO, PENNSYLVANIA 15931

PHONE (614)4724456

14 April 1976

LMUtl

maampuopmkostum

RESEARCH COORDINATINS UNIT

I would like to thank you on behalf of the students

and faculty of Holy Name School as well as from

the consultants from the Admiral Peary Research

Office for your participation
in the Career Edud-

ation Workshop.

The children were very excited and interested in

what you had to offer them from your "world of

work."

Gratefully yours ,

sister Nonna zaliieski C. S. J,
Prim

A. iyliJJr Ph.D.

Resea ch Associa for Career

Education

4-44d >tki-4/
Mrs. Leona Sowers

Research Associate for Career

Education

344
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AMOR #8

Career Education Workshop Rada Form

Racing Form for the Job Discussion Experience:

Section A General Reactions

Please indicate your feelings about the following statements:

1. My overall interests in these career

Yes Maybe No

areas have increased. 1 2 3

2. I know more about job skills because

of these experiences, 1 2 3

3. I know about more jobs related to

these career areas. 1 2 3

I would enjoy doing theE, types of

a.c a futore career,

lIcse .xperieces 1:ave helped me

h!.nk about c,7 ftr career, 1

3

3

().. I feel that zhis rttgalc '4as a ,

valuable experience cr me. 2 1

Saction B.: Specific Revtions to a Selected EienceVsr,.V
Job Title

C lete the following sentences.11114

1, For me this experience has been

2. / was surprised to learn that

3. I used to think that

4. Dut, now I think that

sp.a1N01~',...WI.1......,

Daylis/Sowers 4176

Analcom 19

DATE: 5 May 1976

SUBJECT : News Clippings.

Enclosed are copies of News Articles
resulting from the

Careet Education Workshop conducted at Holy Name during

the week of April 12. There are clippings from the

following papers:

4 Altoona Mirror (4/27176)

Johnstown TribuneDemocrat (4/28/76)

Nanty-Glo Journal, Mainliner and Dispatch (4/26/76)

The Altoona Catholic Register (4/23/76)

, Mountaineer Herald (4/29/76)

ADMIRAL PEARY AREA VOCATIONS;L TEUNICAL SCDOL

Rorte 422 W, R.D, 1!2

Ebensburg, Pa. 1593:

Resorch Office (814) 02-6456
School (814) 472-6490

Osf G LOJOCRME
biq t.

01..4 Johnzto inimtnrigm

90 St

CARES WORKSHOP; Ogee Weet,ealonmah, et Item Mak reporter, both from
Inv Itwoo, sped to sodtbts at the Holy :tame 5chlfit Ehemb a.Wfa.fi

'Greg' %MOO UMW during the 'trek o/Ape. U. Re, sforkali took part Is

the iorkakop, hblek keyed tab by bpprobleatelykw arias Ins the IRA CI
ye* al* tork esperianeet

At 'Workshop

EBENSBURG Nbeil

gudent It the Holy Nato

otholic School took part io a

career education workshop

thor hated by Dr, Clifford A.

Raybs. Jr., a member al Rt.

sestat AsSociates far Cares

Education and assistant pro .

fessor of edocatiot st St.

Francis College, Loretto,

Mrs. Lora Sowert and Sistm

Norma, principal 4I the

Members of the local tektl.

ow Community dsen1usndco

ter opporamItin telt Cr*
7 and !students.

A CVO! film NOW elm

conducted.
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Community Workers Talk

To Students About Careers
EBENSBURG - Duriag tlie:an1 resoorrm for cuter infmlreiarditt, Richard Ilomer,

week a Aprg 11 gdttis glaiatioa iritie the am:amity, !fermemetturk 1th Paolo

Nedy Name School, toot pen lel NO Ito PArlici?cell Itttevbettlitotictlitco,

s Career Edaniiew Torkhop to tot
Inn 6 a t t the v e l d F t w o r k , 114; 'It emsenerupeztkr,r. mo xittgus4

The progrem u ;kneed skoddli Bay.4 di* ptgeplaike.iiet Chttril to Trims
coordiseted by llesearth Aucci- or, St, Brioriir College; Alm.11,5.,.. PuUr.Xur mar

ges for Career Eduzion, At, Srg JotePb$7031.?:17."06-71;is
afford A. Bayliss Jr, Ind Mr144;;730,...'2Anttrexcll:It4tiff. D, IsaCCurr
Vox Sowers, and the priaript1,1Bowt, gaipg ttost waim c: brie Coati Domitt .Atiorxer,

S3tIt Nora IB s calor d, Ebeasburt hoteld!_,Zic 1410teat*tallithertlfdlIeltiste151-

Approximaiely mire fexo,menger.
Neel dir Deo Mc-

the Elamthigg area live if holr lamet Ca
,

mpbell mulweitolp*, ste pttidot 1.4orel
cl time to disass their won xrd mpreseetise Moe aaM s. Giato Mock Nurepericyjs .ititb 7th Ord 1617, Woe Colin, computer:0dg, nitee; Phertuty, Ms.rade =team, la des ton atirl,inhookty iestnctor,

Job Coolene Not, telesisio maw,
dents lamed firsthand, !millet Ebenabart vesemporrAmv
reel career n e e % o h o % e l d e s t . km, Peol. *tin tvi ?welt chg, eon
Mk jobs oittio tie 1$ certerloenhoet, J. Corich a 50a:
rluato m dead by the VI ;$1m,.cheis Cnli. hot, itntst tI1 kimhellawlAsoriatts:

Office cif 4oat r4, atqaumy Qirc .hts.1,6ecree Orem, agriculmral ex.
I In 'deo la the utter softi,Sussa Cramer, sef4or teller, U.S.'assior:

aten144 110dor, *hod
weer Sim 03.84 Rsbert illM, aam:0A amicce

1,:aal sal condocred. Ot s**.riti !after. Trve
writ imbed ia ladaids.,Nards. tin:e Palks TIDGM"'"

ned propromed learein: Gmeaskre, aid Rlts Dixot,Rer4llard, stavreu aid tailor,
'risks eited to 13 oxupeforia) Vstralz: Snug) Poke Eeri.Dr, 7apt,044 sob% ebb,

nese pal* them ssith,Eok, Sither41eir St Ro`ierOyer, Reuel Solo, 'lea
Itar,jog tVtitat$1,Er ,l.Mt.

.so Eirdit Ca; Ripjt:inii. cute
1.0..
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'Community Brings Career

Education To lid:
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ATTACHKENT #1 0

EIGHTH GRADE LOOKS AT THE WORLD OF WORK
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INTRCOUCTION

During the week of April 12, 1976, Seventh and Eighth graders

,took part in a Career Education Workshop to learn about the

world of work. The program was planned and co-ordinated by

Research Associates for Career Education Dr, Clifford A,

Baylis, Jr, and Mrs, Leona Sowers and the Principal, Sister

Norma,

Approximately fifty-five workers from the Ebensburg area

ova ko hour of time to discuss their work experiences with

the students. In this way students learned first hand, from

real 'Career Experts," about.specific jobs within the fif-

teen Career Clusters an identified by the USOS (1.5i Office
Sister Norma

of Education),

In addition to the career workehop activities, a career

film festival was conducttd by Sister Brenda Artn, Other

students were involved in,individualized programed learn

in6 tasks related to thirteen occupational areas, These

provided thee. with "bandson" learning emriences to

increase career awareness,. In additionvindividualized

learning stations were established Iv Ars, LaVanche,

Sister Brenda Ann, Kr. Uncapher, and Kiss Meintel in

sathematice, science, social,studies and language arts,

The purposes of these activities werol to augment what

students had already done in Career Fiducation; to.aid

students in comprehension of the rillationsto between

school learning and the worin of works MI to increase

student awareness of the variety of careers and resources

for careei information within the cokounity,

written by:.

Dr, cliffort A, ?Ilia, Jr.

Mrs. 1,4044 Sowers

for Career tducation

talg!

_LEShtlkak:_reachersl

Mrs, Shirley laVanche

Miss Joan Meintel

Technical Aesistancel

Mrs, Ellen Baylis

LIP.J.11t,

Mr, Wore Collins

IXEN AND LAYWT

'

t
I e

Stephanie Fedorka

Jhn Nioderor

Ttoothy Slon
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Fame of Student

Job Title

ATTACHMENT #11
CAREER WORKSHOP DISCUSSION GUIDE

Name of Career Expert

Date: Monday, April 12

Tuesday, April 13

Wednesday, April 14

I. DISCUSSION GUIDE (write notes for yourself)

A. Sample questions you could ask the "Caresr Expert:"
1. What do you do? What tools do you use?

2. Do you work with people, data, or things, mostly? Do you work by
yourself or with others? With whom?

3. How did you first get interested and/or started in this kind of work?

4. What are some related occupations?

5. What are the good (easy) and bad (hard) points of your job?

6. How long have you been at this job? Why do you feel this was a good
job choice for you?

7. What are some of the rewards of this job? (personal, to society, financial

8. What is the outlook of this job? (chances for advancement, need for
more people, union membership, working hours, working conditions,
environment)

9. What changes in equipment, automation, personnel, training requirements,
have you experienced in the time you have been in this field?

10. What training or education is required for this job? (High School?
Trade School? College? Apprenticeship? Graduate degrees?)

11. What School subjects help you the most? What else did you learn and do
in school that has helped you?

12. How are you improving your job skills how? (school, books, on the job
training-)

254 386
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7,41

flare's how the Formula works:
The student places a zero to ten rating on each uf thesn Life Values,
according to its importance to him. (More than one Life Value can receive
the same number of points.) These numbers a ra called Persontd Polars
and cumulatively become the student's. Parsonot Point Stnndard.

Each film rates the career ira exploring according to vela Life Valee's
presence in the career. These points are referred to as career point'.
Upon multiplying the student's Persenel Points by the Ca r Points, and
then adding the results, thn student receives a Career hinting Number.
The Career Rating Number will be unique to each student. Tho higher this
number, the better his or her chance of being happy in dud career. And
nf course, the happier he is in a career, the better his chances tire for
career success.

Things-Data-People

Government employment services classify all jobs
"things-related jobs". -data-related lobs-, and "people-i
Studies indicate that most people are happiest working with .
the three, rather than ell of them. Therefore if a student, hy
films in this series. can determine which or the three attracts hint most
the task of a career selection can he greatly simplified. Fitch sound
filmstrip in the Fascinating World of Work Career Awareness Series
thoruughly explores the above relationship.

,

Advantages & Disadvantages

There ere advantages end disadvantages in every line of work. In
addition. wFat may he an advantage te one person can easily he a
disadvantage to another (i.e. travel in a sales career). Fitch title hit this
series has been painstakingly research.ed thre.ush gnvernment services,
experts end organizations within the career field, anti through the
educational community. Every effort has been expended to determine the
realities of a career end present these in such a manner Veit the student
can determine for himself whether thess constitute advantages or
disadvantages.

6

Suggested Uses:

There exist many opportunities to screen these co reer-ewaroneu.11
The most obvious, of course. Is on o onet&oneibasIaln:the Guiding
Counselor's offlro fl n d In group snuntiom on Career Day. In;'additinil:
homeroom period end study hours con be excellent times to presoitt:f th'IV
civics class or social studies ern bleat oPportunities 113'7 pratent TI4
Fascinating World of Law and The Fascinating ,Worid of: LiTh
Enforcement. The Fascinating World of Accounting should help_ ittudesib,-
become more interested in ninth and algebrti. Careers in:Safe's enir
Writing would certainly be interesting to English cittsses,When',i1n-
student reads an article about a pay raise for thaiTeamaters,,Dnion.
can satisfy his curiosity about labor union careers by eheckleg
Fascineting World of Truck Driving. The possibilities are."indeiiit
limitless.

Mechanical Specifications:

Because of the diversity of filmstrip equipment currently available. 0.o.4
title contains two soundtracks, Side one has a pleasant audible tonnN
indicate when to change fromns. When the equipment operator-lieni
this tone he simply advances the filmstrip to the next frame:Side.'#Q1
contulnu 50 Hz inaudible tones. Moat manufacturers oleutOMitip
filmstrip projectors employ the 5C liz method for automatic' advanCO_
your prolector Is of this type, thread the film to the frame thaf:iefii
"Start Cassette On This Frame". Place the cassette on tho
side. turn It on and sit brick and enjoy the show. The rest is autoniatio

Available Titles:

I. How to Explore the Fascinoting World of Work
2.

3.

4.

5.

ft .

7.

a.

The. Fascinating World of Sales
The
The
Tho
T he

The
The

Fascinating
Fascinating
Fascinating
Fascinating
Fascinating
Fascinating

World of Accounting
World of Mechanics
World of Truck Driving
World of Education
World of Law Enforcement
World of Secretaries

7

v 7

, . !.) ,r ti,....,
iliaachutotbta orhi of Deraientti Piegranunits

?Paicinat1i44 World of Retail PastbiaAYieil.
44tticitating' World "of Nuettink.

t,
. .-.The'!Fasciastilip.yorild ef'.44" '4 4. .

.' Fiiscinet4frieWorki of- ''.Wkitelt,a

'. 111.. Iiii Woricl of lasitsi.'Tlita Pascina w
:,..1% .,i

- 1 .,,c?.; , .

neting lkvotel Wort: Cote pi Series will never he
ddittnito Has will ho iniThil pula r basis in Order io

onorainallyilbuild a large Uaefodareer awarecess.tithis.
. ,.

, 4. .. r ..,'

.v.

k4,.) 4, ', CONCLVSIb, , &,.-,"

11' ' Ai 1'416. .,

'Thor iik Ap, io, Ott:clout's . lifot1rno wi'dfftlit hie 1.4443.6 hh:
..

c fY d hie general happiness EIS much as filo choice of a caa.r. 1
m 'Ion A rwill help him make this choice Intelligently is pool ly

oat important educatIonal benefit that he ain't' receive at an§ level
,hts sqhool years.
.>,

1. What d6es a Writer do in hl
.

/11Norkf':',
i4 ,",1 7.7'1 47... t

I. 2. WItattyPe of education dole a Pr4iatoial Wiltai41
. .

3. What" 9,0 the advatitagis 'of kWritirs ..careeijti
...,dleadvaiitergest - .

..r

141/ het era, the Career P. salgnndah LS.. .

`-`..!jt WilotifiePutftY.-.3 W 1,1".7
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ATTACHMENT 113

Date: April 8, 1976

Subject: Singer Exploration Program - Student Selection Form

The Simger Carrels and the Exploring Unit (E) are

work-sample-stations containing all the tools and

materials necessary to acc lish certain tasks

which are related to a specific group of occupa-

tions. A short description of the seventeen

carrels follows:

Please choose one of the following:

3. aitini Station - the student will draw simple straight

intersecting lines, concentric circles, angles and a

three dimensional view of a grooved block using neatness

and accuracy.

4.
Eleqtrieal &ill Star?

wire, cuts, strips

splice using a solder. 41W 6,d

,c measures insulated

-cher in a permanent

7. Refrigeration, Begins and Air Conditionin - the student

measures and cuts copper tutEg and joins into a network

utilizing flare fittings and compression ring couplings.

8. Soldering and Welding Station - the student measures, cuts,

reams, andlihTE5gleiTUREg, joins together using copper

sleeveS with heat Mpplied by a propane torch.

9. Office and Sales Clerk Station - the student alphabetically

ihrnicriecirrffireTrreM of cards using a charge card

a charge card imprinter and a number of charge card slips

as thougl- he were a sales clerk.

9a. Sales Processing - this job task includes filling our

giiie account sales tickets, recording information such

as mit cost, tax, and total purchases for several custom-

ers and doing several tasks related to telephone, catalog-

type purchase orders.

10. Needle Trades Station - the student .learns to operate a

sewihg raTaricfifermeasures and cuts a piece of cloth

and sews the pieces into a small bag,

11. Masonry Station - the student mixes mortar and lays bricks

using stillihredges and squares.

13.. Cooking anda8114g Station - the student will measure and

mix eleiEcileialig shape dough, and operate an,

oven making a biscuit type short cake.

390

15. Medical Service Station - the student applies an elastic

bagel() an artificlar arm; measures and records temp-

erature, pulse rate
and respiration rate exploring ele-

ments found in the medical-hospital environment.

16. Cosmetolo Station . the student will perform tasks

re1ated to tHirclEg and styling of hair and beauty treat-

ments, using a mannequin with hair and the professional

tools of the tradevincluding blow dryer, scissors,

shampoo, and combs.

17, Data Calculation and Recordin - the student will use an

RiEtronic Calculator, an w t the use of charts and

other aids learn to'add, subtract, multiply, divide on

the calculator.

C, Exeloriur small engine repair and maintenance. The

student will use some of the tools common to auto, truck,

and small engine mechanics, Tasks such as adjusting

spark, plugs and ignition points,
changing oil, and general

maintenance operations will be performed by the student.

Community related occupations and workers will also be

studied.
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE

REGIONAl

3535 MARKETTTREET

PHILADELPHIA, PENNSYLVANIA 19101

Apri1 12, 1976

Mr, Mario J, Creany

Chief School Administrator

Admiral Peary Area Vocational

Technical School

Ebensburg, Pennsylvania 15931

of Hoo Of 1010101

AILING 66106(66

f 1101 13111

MOLA366P1116.

11111113y1,4086 11101

Re: Performance Review Report - Fart D Exemplary No. V361012

Grant No, OEG.0-73-5772, Admiral Peary Area Vocational-

Technical School, Ebengurg, Pennsylvania

Dear Mr. Creepy:

A performance review was conducted April 6-8, 1976 on the above

referenced exemplary project, funded undc: Part 0, Section 142(c) of

the Vocational Ee,Lstion Aciendments of Vibe. The review is required

annually and the b,:rvntioas and reconnendatlons .V/F, SvrVed as

iaporeart cr;erii; in the detertination of funJinn consideration ty

the U.S. Office in:: iidurstia in relati.on.i to thin 1%oject and also

to funding future projects.

You will find att,cJed tenor: includinm recommendat!ens,

Thu rePrt repretO L11E' COMnIS CD,77fei. of the review teat,
ple,tde

use Ceet to the best advantage in advaJcirq, career education in

Pennsylvania.

On behalf oi the evaluation teat, I would lih: to thank you and your

eotire staff for the excellent cooperation and hospitality extended to

the team throughout the review.

Beat vishes for the successful operation of the project during the

concluding year of the project and to your future endeavors in career

education.

Arr. Bryan V, Fluck

Dr. Edward Lareau

Dr. John Struck

Sevell Griffith

Sincere y-yours,

Earl J. DOdri11

Chairmal/Perforiance Review Peas

Senior Program Officer, VIE

Mr, John Haire

Dr. Clarence Dittenhafer

Br. Sheila Feichtner

Mb, Joyce Cook

,

DPARTMENT OF HEALTH, EDUCATION, AND WELFARE

REGION III

3535 MARKET STREET

PHILADELPHIA, PENNSYLVANIA 19101

, U.S.O.E. PERFORMANCE REVIEW REPORT

Admiral Peary Area Vocational-Technical School

Ebensburg, Pennsylvania

U.S.O.E, Grant No. 0E0-10-73-6272

Project No, V361012

6660/4 600466
en113116

111111AIMINIA,

firogykomA 1111m

Title of Projew language Experienced Based Awareness and Hands on

Exploration and Competency Based Preparation - A

Career Based Total Education Model

Pates of Perforrance Review: Apt 6; 7, 8, 1976

Review Period: July 1, 1975 - April 8, 1976

1. Introduction

lhe purposes of the performance review are to: (I) assess project

administrative and management accomplishments, (2) ascertain extent

of achievement of goals and objectives for review prrjod, (3) identify

project strengths and ioakaesoes and make recorimendatiocs for itprove-

rent,

SI Overall Observations

A. The project has progressed satisfactorily for the period reviead.

Several distinctive accomplishments, as listed below, serve to

demonstrate the progress achieved with an emphasis on the extent

and the degree to'which the project has accomplished the objectives

set forth in the original proposal.

1. Career edUcation in.serVice workshops were established for the

development of new curriculum concepts and procedures, anOhe

orientation of teacher; counselors and certain adminiitratOrs.

:A141 J1,



2, Project staff and teachers, utilizing
the Cuiiiculum infusion

process, develord "Learning Activities Packets"
which Were

disseminated to the participating
school districts and all

schools in the Intermediate Unit,
which includes 35 school

districts.
'

3. The career education staff, in
cooperation with Education .'"'

Services, Inc., and BANDA (third
party evaluators), developed

'testing instruments,
survey forms, questionnaires and evalua-

tion sheets, They also administered a pre and post-testing

program that included students at all levels
(Grades 1-12).

4,
Undergraduate and Iraduate students

with education majors from

local institutions of higher learning assisted the career
education staff in curriculum,revision

and infusion and also

career guidance activities iv cooperation
aith local guidance

personnel,

S.
S40 stodeuns in grado t-12 fron three onn.ii

dktriAs orticipated in ,areur
Ativin'Jn, uLng

the Singer ;nrational Kaliatine 7.ysleT.

6. koruAintt.p
partic4atd in :he

"Cror fxrerlence ApJenlioshto
Program, Me students Jne

frunt all iive participating sciA
districts incInd1ng the

partnial hig) school. They antendod the Area Vniationai

Te.ohitni Simni and mre erposed to 17 c.arear areas,

7. The career ciocation director
ad staff have had-to wori, under

the duestrain: of a two-thitils
progressiie reduction of staff

over the lnst tao years of the project,
This has conts5uted

to the 101, morale of staff with accompanying
loss of staff

efficiency during this tire frame. The staff is to he commended

for their efforts in carrying
pot the project objectives in view

of the above delineated cevstrainns.

Ill, Overall hcommendations

A. Most of the recczendations made by
the previous performance review

team have been implemented.
However, due ta various extenuating

circumstances some recommendations
have no'u been acted upon.

RecOmmendation

That the project director and staff,
in close cooperation with the

administration, make increased efforts to implement the recommenda-

tions of the previous review
team and the new recommendations that

were an outgrOvth of this years review.

400

P. Due to attrition, only two school superintendents of the initial

five that originally agreed to implement the project are currently

occupying these positions. This has created the need for additional

fOImalind in.service workshops for the administrators of the

project.

Recommendation

Realizing the necessity, and importance of having te commitment

and cooperaticn of all administrators, it
is recommended that a

workshop for administrators be established before the close of

the project - Jule 30, 1976,

C. In a meeting kith the administrators of the. project it was observed

that many of the pliblitions relating
to the AVIS contain the word

careers on the publication rovers. This has caused academic

teachers to- view career education as syhonymous ,ith vocational

education, thus creating a ^r:ib:um of ubtaining their cooperation

with infusing career eduati:r; noneepts into their curriculum.

ttv

nndior redeign the ciroer teimirdtloity r,11 the covers of AVTS

promotional mattrial,

D. itsinblish a workshop for secondary education academic teacners ro

give nhem orientation to career education and show them how their

curricular could 1,1 revised to infuse
career ellOaTin concepts,

Recommeadation

The project staff and.all administrators should make additional

concentrated attempts to reneve the widely held assumption that

career education is Vocational educatien. The area vocational

technical school acting in the capatity as the project's local

educational agency has inadvertently fortified this false assumption.

E. Four schools currently have a career education contact person/team

leader.
This only partially fulfills the previous recommendation to

designate a contact person at all participating schools,

Recommendation

That a contact"Person be designated in all participating schools to:

(I) provide or obtain resources, (2) provide leadership in staff

development, (3) act as a liaison between the school, community,

resource staff and administration.
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IV. Administration

A. Inherent in the organization structure
of an Area Vocatia1

Technical School (AVTS) and its supporting school districts, all

with independent local authority, exists
the possibility of a

breakdown in communications. The problem is further compounded

when the AVIS acts as the local
education agency (LEA) to implement

a separately funded career
education project that must operate in

all supporting districts of the AVTS. The various levelsof

administration within the district and the schools require clear

cut lines of cormunication and coordination. It appears that after

the first year of the project this line of communication became

less effective in achieving the project objectives.

Recommendation

It is essential that
additional efforts be made to increase coordina,

lion and cooperation between the AVIS, joint operating committee, and

the administrators of the project, participating school districts,

and the Area Vocational Technical School.

8.
Since the project. ends June $P, 1976, it is necessary that a compre-

hensive plan be deoloped for continuing
the career education effort

within the .five participating school
districts including the AVIS.

Recoraendation

That the various administratcr5 of the project
meet to discuss plans

for the future implementation of career
education within the five

school distriCts. A comprehensive plan should be developed listing

need, staffing, funding knich would
illustrate a definite commitment

by all to continue to carry out the project's objectives.

v. n.Y.2illicidles

A. The review team visited the following schools: Holy Name Elementary

School 1.8 and the new Portage Area Elementary
Middle School 1-7.

These schools are involved with providing career awareness, self

awareness and career exploration.
The administrators Of the above

sChools demonstratmd a strong commitment and a desire to continue all

aspects of career education in
their schools. In our discussions with

teachers it Was evident that students are
exposed to career efication

concepts through in-class activities, group
discussions, counseling,

PIP, models, "hands=on"
and integrating:career-education

concepts into their regular in-sirlialia piTairTg7Siiiger

Evaluation Systems are in use, atthe above schOols, to provide;

increased exploratory activities,for students,
'It should:be noted

that the project staff has done a good job
of.developing and intro

ducing local versions of their own making to
sUpplement the Singer

VI.

5

Evaluation System at the Holy Name Elementary School. Teachers

were moving towards increased utilization of parents and community

reSources, nch as a "Career Week" planned at Holy Name during May

ofthiryear."Filty parents and local people will visit the school

and participate'ii informational sessions with students. This

project has provided teachers with curriculum infusion units md the

necessary training for their use.

Recommendation

The participating school districts should expand their efforts to

disseminate information about the advantages of career education

to parents and teachers,

Efforts should be made to increase the number of schools, teachers

and students in career education and demonstrate how this concept

will help their students in all future career choices.

Career Resource Centers should be established at each elementary

and middle school. These centers will facilitate the classroom

efforts and serve.as an international base for students.

High School Activities

A. The performance review team visited the Portage Area,High School.

One major.thrust at the Portage Area High School, during the third

year, has been the provision for exploratory 'hands on" experiences

for 9th grade students. The experiences iqr« provided through the

use of the Singer Evaluation System'Carrels. The carrels provided '

experential opportunities in 16 occupational areas.

B. A setond,thrust during the third year involved the establishment

of a career resource center in conjunction with the guidance' program

it the school. The center provided informational resources to

students and teachers involved with career education.

C. In iretrospect over the three years several seiondary accompli0Tnts

need to be cittd AS successful components of the career education

project'

1, The 'Admiral' Peary Area Vocational-Technical School continues as

a very viable preparatory institution for students pursuing

,..c.Utton_ial careers.' It is dIfficult,,ssess the overall

impact of the present project on the ultimafr"Character proir
,offaings at the' above. school.

.2. .11e ninthgrade apprenticeshiP program proved' to be 'a verY
.

successfulacandary component of the .project at the area

vocational-technicalichool 'Ninth'grade.students from sending
., ;. ,

schoOlsWerOroughtto the'vocational,school-for.expertoitial

:e9.1,110/140eviril:octupatfonal,Offerings:'Alli:prOgram was'

never expanded 'beyond .de,offerings at the' area vocational. .
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techniCal school.
Unfortunately increased full-time enrollments

at the school caused the
temporary suspension of the apprentice-

ship program during the
third year of thc project. Current

plans,callefor reinstating this coMponent
ia,the FY 77 school

year. The project's staff attempted to involve business

teachers in the preparation
of tasks analysis sheets for their

programs. The activity was successful
in that the teachers

prepared and/or received task
title glossaries to the extent

that participating teachers
identified student rosters and

student completion printouts.
Little project staff follow up

was available to the
business teachers after the initial

in,scrvieing Ale to staffing cuts
lnd lack of the necessary

time. The project has ilitiated
effort': in the various schools

and kre in vvidehce throqh
discussions with prdiect staff,

school ,dmicisicl..cs, obc:rvati,.hc
cf activities tiot innot.

;tin uv, 'vif tdref.7

cur:dirt, and
f rect's

otte,
melc

the ongoing curr.inlim The

the adminItiratiie i.oppdrt

elementary ahd 7idd:e 5,7hovis.

second.* ,:--rip),nnt

if carer tdcl ion t.ndh.-no into

ir,iation can be enhaurei hy

is in, evidence at rnme

inry eUni should bt made tc reinstate the
successful ninth grade

exploratory apprentice program at
the Admiral Peary Vocational

"'ethnical School. Furthcr, similar experiences
should be made

available in career areas not
offered at the vocational school,

Discussions should be held with local administrators relative to-the

expansion of the career resource .enters
in the various sending

schools. Research nas proven :he value
of these centers ac viable

vehicles for the infusion of career
education into local educational

programs.

VII, Advisory Council

A. The purpose of an adiisory council is to solicit input regarding

program direction and to secure
community support in implementing

the program.
The success or failure of any program

aimed at change

depends on the internalization of the
change by the target popula-

tion. No program can be successfully
imposed upon a school or

community by external agencies.
It Was the recommendation of the

second year performance review team
and the third party evaluator

that "a Career Education Advisory
Committee be established to assist

etheeproject director and staff in
the implementation of career

i a "established-durin
* -
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Recommendations

A Career Education Advisory Committee should be established. The

structure of this committee can be vertical within a particular

school district or horizontal across districts. The Committee

should include the following representatives; business, parent,

school, administration, teacher, teacher education, and

student,

The initial meeting of the committee should include an orien-

tation to the concept of career education and an overview of

a total career educarion model.

Ihe advisory ommit.t.e shodld be used to identify clistrovtitn to

ti.',inge and :e fa::).tdi, tne wcik of the prier,nel invo'ved in

a to: year iiiecation progna-,..

VIII, rtst Secondary ;.etiviies

:.t-Secondir nerIvIi.;,:s in a tati: career educsnion moel

involvc the fellewing gehls: (i) a placqc-.: privar, fat ihci,e

seel:ng empioymi :le end of I2 yedri if cducatio, (:) a

p'acer,vrt program for Ouse students who to ccntinuc on to

collegeand- (3) articulation of secondary. nnd post-seco'dary

programs for those desiring employment in umpatiors requ:ring

mdire than 12 years but lessIhnn 36 years of edisiation X"

training, 'ilds project origiaally addressed itself to goal

(1) as one of its process objectives, (listed below)

'To implement a placement procedure program whereby placenent

and cooperative education personnel of the AVIS will cooperate

with the Bureau of Employment Security, other iovernmental

agencies, business and industrial leaders, and educational

leaders in the community to attack the long and short range

problems of employment for those seeking it. Work experiences

and cooperative work study programs will be integral part
of the

program and will include use of computerized student records,.

Placement in post secondary programs will also be included in

the placement program,"

No activity was reported by the director of the project toward

accomplishing this objective during year III, other than those

placement efforts traditional to the vocational school.

During year I of the project, the following post-secondary

activities were reported by the USOE performance review team

aa being conducted by the project staff:

education concept, No advisory comm tte w

year three.
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1, Placement of exiting students from grade! ,10, 11 or 12 into

the labor market, instiutitions of highene.learning, or

technical institutes,

2. Operation of an adult eyeing school, offering courses from

fire fighting to cake decorating to meet the needs.of adults

in the local labor market. Many graduates of the AVIS

. and local high schools attend this program.
During the period

October-December 1973, 351 adults were enrolled in 28.different

course offerings.

1 Occupational upgrading during regular business hours with

local industries. Approximately 250 miners).n the soft coal

industry were upgraded per Bureau of Mines requirements

in a two-week program built on the career education concept

and offered in the AVIS facilities.
Another 200 miners

are scheduled for upgrading in the next few months in a

similar program to be offered at the AVIS.

4. Approximately 60 people have been trained in.the facilities

of four local sewing factories under the
supervision of the

AVIS personnel. This program is activated as needed.

S. An Emergency Medical Technician program is being conducted

in conjunction with Educational Peoects,
Inc., of Pittsburgh,

Pennsylvania, AVIS facilities areimieg used for this program.

The first class of 20 students has elompleted
the 8( hour

course in cooperation with a local 'hospital. A second c/ass

is scheduled,to begin in February 1914.

Although only items one and five above man be technically

classified as post-secondary,activities, all are
included to

indicate an effort on the part of the project staff to develop

and implement a total career education program.

During year II the following post-secondary
activities were .

reported by the USOE performance review team as
being conducted

by the project staff;

1. Preparation of a proposal for certificate and associate

degree programs for first lint supervisorylersonnel,

2. Developmentef post-secondarvspinoffs.in.f.a) emergency.

medical-training7-(b)-mine-thectrical-mainoenance.Upgrading,..
,

and (c) nutrition program.

3. Establishmenta Ltooperativenprogram wittandiana

University offennsylvamia bymproviding a fimdd experience

for graduateestudeots iincounmelor education:.

9

4, Development of a cooperative program with St. Francis

College involving curriculum construction of career

education modules by undergraduate elementary education

majors, ,

Much of the postesecondary effort:during year II was directed

toward people outside the target population; however, the

products of these efforts were incorporated into the project.

Because post-secondary activities should focus primarily on

serving the needs of those students who need more than a

secondary level education but less than a college education to

become employable, the following recommendations are made,

Recommendations

Employment oppor:unitiesshould be identified in the target

area available to those with more than 12 years but less

than 16 years of education and training.

Students should be made knowledgable about employment

opportunities and the job requirements,

If no training/education programs are available to prepare

students for occupations designated as career objectives,

they should be developed. If such training/education programs

are available they should be analyzed to determine if they

articulate with secondary programs.

IX. In-Service Training

A major ingredient for success .of any Career Education program

is staff and administration training Sessions or workshops.

During the first two years of this pOject 12 teaChers and

S counselors Were involved in staffitvelopment to assist in

develeping'curriculum units, to inform leachers:about resource

matmritils, and to:prOVide akunderstanding.of the educational

cOncepti.to.be utilized. ThiS third and final year, staff

development:Os:lot bien:as extensive. Only 24,teachers Were

#01*ed ducto Chango of:project staff, funding levels and

thrtstablishment of new priorities by the participating

,schooLdistricts. Follea!up: oast be a continuing process to

intartniChirS:indldMinitzratorsinlilling their

---'respectiveioliiiiihililiROloiprocess.

Recomalendation

AD participating, distrim thaatatcept Careeriducation

all priority should looklbrAnonces to continue and.expand
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the opportunities for teachers and administrators to

partieipate in staff detelopment programs..

(Note recommendation for Administrators horkshop in

Overall Recommendations.)

X. Guidance and Counseling

The fonctions of counseling and guidance personnel in a total

career education program are as follow:

1, Sero' ,.:scurce consultant tn t,n4cber,-, students.

11,1.161-1.15'.
Afort.itIon.

Inite Hicie i ;13 vicaa

opt:'

f,v;r:e 0. _bit...

A,sist .600 rrib tr; s

in guldance to ntb' rs td

I t.olieges, (Career:ju;ntion,

Charber el Cr:.:rc.e of The United St000s. p. 13)

At the end oi gar Ill, :he guidance and counseling cdn^aneC

of the project is ',.:J.:tioning in ono district (Portap

Area). Their school act:tities include; group

exploration of fiecision making and self.ameness. They are

used in conjunction kith career eap rtio with the Singer

Carrells and infoimation available in the .,1Aler Resource (..liter,

The concentrated effort at this ore och a result oic the

second year recommencations of fllo thir ty evaluator to

concentrate limited .project resoorces a: ;rade level hhich

would offer the hignest probaniliTy of sucliess.

Other guidance and rounaeling activities associated with

or resulting from obstruction with the projtv include the

addition of an elementary counselor to' theffscaff of the Central

Cambria and BlacklicloIalley School Districts, The Holy

Name elementary school ds utilizing an itinerant public school

.counselor as an adjunro to their carlAt otiareness.program

whiiih-factiSeS111;iiiarenes,st-.

11

1r: addition, a member of the projet staff worked with the

Bth grade at Holy Name in a group counseling program that was

geared toliard decisionmaking and value clarification.

Recommendations

The programs currently operating successfnlly at the middle

school in the Portage Area Elementary-qiddle School and

Biacklich Valley Central Cambridge and the. Holy Name

elementary school shouldjie f'urther developed to provide

replicable coalsolirg and goidance models as the need

becomes apparent to thei sehouls in the targ,e: area.

Svch dwicnot'nt sJo 1nclude persona11:ed cNnselinc

rEiative ID occupatinr dri/ltinc, reasared in

'Threl1s,

77,1do

careor

and omoo

;iealuat1:5 tfarrn brtieot

ro 1Assoc1ati, 1...irtcterj or Plat, tn.e third party

e'.'alaator durina ynr :1 and Year 111 of tbe project. The

c:altiators thcjn subjeet1vf and objntive norcoolmuos

,t the project's outcomes to date. The obiecti,re corrients

.,ere supported by statistical data from the second year,s

ovaluation,

Ihey also preselited mount evaloti,,,o design for the ebro.ent

year. The plon ealli Pei :og product (student outemes)

o'ljective!. tHough , pe,:c.rest data. Since the post,

..,,,sting was just comp,eitd prior tc the performance retiew

:tans visitation, no current year results were available.

Assessment of the pre)ect's process objectives ;oto primarily

through the annual performance review, team's
obeertazions,

the preceding pages contain the current and overall assessments

ofprocess -objectives,

Wommendations

The project- staff anclihicottralarty evaluator should

meet.with all .schoolAuftenaarracors and review thetval-

uatise reports. The 2eveltoshould provide direction for

theoierclopment.of_stamiiiesimpiementing,successfnl_
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elements after the present project terminates.

Any subsequent program implementations srould include

an evaluation component.

It is_the unanimous consensus of the team that satisfactory progress

has been made toward the achievement of the project objectiVes

as evidenced by the findings that are delineated above.

ATTACILMENT A

PMFORMANCE REVIEW PARTICIPANTS

1. Performance. RevIew

Mr. Earl J, poarill, Chairman, Perfurmanee Review Tram,
Senior Prugram Officer, OAE, USOF,
Region III, Philadelphia, Pa.

Dr. Clarence Ditte-nhafer, Ref;earch Associate, Pennsylvania
Department of Edncetion, Harrisburg, Pa.

Dr. Sheila Feichtner, Assistant Professor of Voce:fit/nal Education
University of Pittsburgh, pittaburgh, Pa.

Mr. John Maier, Project Director, Exemplary-Part D, Philadelphia, Pa.

Administration Staff of Admiral Peary Area Vocational Technical School

Mr. Marie Creany, Chief School Administrator -

Dr. Bryan Fluck, Executive Director of Vocatiohal Education

Mr. John Buriak, Director of Vocational Education

Ca_ree.r EdtleatioD f.;:tpff

Dr. Edward H. Lareau, Associate Director,for Research

Dr. Clifford A. Baylis, Rosearch Associate

Mrs. Leona Sowers, Research Associate

IV. Third Farty'Evalnatnrs

Dr. Martin Higgins, Associate Director, ERANDA

De;-Eine'St-FaterS',-Associnte-Directori-ERANDA-

V. Adminis,trators and Staffs of Schools Visited

A. Holy Name Elementary School

Sister Norma, Principal
Sister Paula, Counselor
Mrs. Shirley LaVanche - 7th and 8th grade teacher

Sister Brenda - 7th and 8th grade teacher

Sister Mary Louise, 1st grade teacher
Mr. Ellen Baytie, Teacher Aide
Ms. Virginia Tancrede, Teacher Aide

B. Portage Area Elementary-Middle School

Mr. James Nepner, Superintendent
Hr. Andrew Farrel, Principal
Ms. Ethel Girard, Teacher Aide
Mr. John Buchov,cky, Guidance Counselor

C. Portage Area Junior Senior-High School

Jir. Steven Ngeste, Principal
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